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1.�Executive�Summary�(5�7�pages)�
a.�Mission�and�Vision.�State�the�mission,�vision�and�core�beliefs�of�the�proposed�school�as�well�as�the�
school’s�values�about�teaching�and�learning.�Include�an�explanation�of�what�students�will�know�and�be�
able�to�do�as�well�as�the�rigorous�intellectual�habits�of�mind,�essential�skills,�knowledge�and�attributes�
they�will�possess�upon�matriculation�that�will�prepare�them�to�be�successful�adults�in�the�21st�Century.�
�
The�mission�of�our�proposed�Partnership�to�Uplift�Communities�(PUC)�Central�Region�High�School�#13�
(CRHS�#13)�is�to�offer�every�enrolled�student�a�dynamic�learning�environment�within�a�small�community�
committed�to�educational�excellence�and�personal�integrity.��PUC�CRHS�#13�will�guide�and�nurture�its�
students�as�they�discover�and�cultivate�their�unique�gifts�and�talents,�challenging�each�individual�to�
achieve�his�or�her�full�potential.�We�will�prepare�our�students�to�enter�and�have�success�in�the�colleges�
and�universities�of�their�choice�and�inspire�in�them�a�lifelong�commitment�to�intellectual�growth�so�that�
they�will�enrich�and�serve�the�communities�in�which�they�live.�
�
PUC�serves�two�high�need�communities�in�Los�Angeles;�Northeast�Los�Angeles�and�the�Northeast�San�
Fernando�Valley.��Our�organization’s�ties�two�these�two�communities�stem�from�our�Founders�deep�
connections�to�the�communities.��Dr.�Ref�Rodriguez�is�a�life�long�resident�of�Northeast�Los�Angeles�and�
Dr.�Jacqueline�Elliot�has�served�the�communities�of�the�Northeast�San�Fernando�Valley�all�her�career�in�
public�education.��We�have�developed�12�successful,�small�public�charter�schools�over�the�course�of�the�
past�12�years�as�a�result�of�overwhelming�community�requests�to�create�alternatives�to�the�large,�low�
achieving�public�schools�located�in�the�neighborhoods�we�serve.�We�differ�from�many�CMO’s�in�that�we�
focus�only�on�two�specific�communities,�our�primary�focus�is�quality�rather�than�quantity�and�we�only�
seek�to�open�schools�when�we�are�convinced�there�is�truly�a�community�desire�and�need.��PUC�has�3�
commitments�as�follows:�1)�we�will�increase�the�college�graduation�rate�by�5�times�within�the�
communities�we�serve;�2)�after�four�years�with�us�our�students�are�proficient;�3)�students�will�commit�to�
uplift�their�communities�now�and�forever.��This�is�the�first�time�we�are�applying�for�Public�School�Choice�
and�are�doing�so�in�great�part�due�to�the�fact�that�we�still�find�ourselves�with�extensive�waiting�lists�for�
our�existing�schools.��Valley�Region�High�School�#5�and�Central�Region�High�School�#13�are�located�in�the�
hearts�of�the�communities�that�we�serve�and�once�again,�the�community�is�beseeching�us�to�apply�for�at�
least�one�small�learning�community�in�each�of�the�two�new�facilities.�We�see�the�benefits�of�this�
opportunity�as�two�fold:�we�will�be�able�to�serve�more�students�through�the�creation�and�operation�of�
high�quality�public�charter�schools�and�we�will�have�the�opportunity�to�collaborate�and�share�with�the�
other�expert�educators�who�will�be�located�within�the�facilities.�The�latter�of�these�two�benefits�is�of�
critical�importance�because�we�have�long�since�come�to�the�realization�that�all�of�the�students�belong�to�
all�of�us�in�the�education�arena�and�if�we�are�to�close�the�achievement�gap,�it�will�be�achieved�through�a�
high�level�of�strategic�collaboration�between�all�of�us�(both�charter�school�and�traditional�public�school�
personnel).�We�embrace�and�are�thankful�for�this�opportunity�to�work�with�LAUSD�and�other�educators�

in�our�quest�to�provide�an�excellent�education�for�each�and�every�child�in�Los�Angeles.�
�
The�PUC�vision�for�its�students�is�to�achieve�demonstrable�mastery�of�the�state�standards,�and�a�
disciplined�and�enthusiastic�approach�to�learning�that�will�enable�them�to�graduate�from�college,�pursue�
their�dreams,�and�contribute�positively�to�society.�In�addition�to�mastery�of�state�standards�as�
demonstrated�on�standardized�tests�and�work�products�in�student�portfolios,�our�schools�define�the�
rigorous�intellectual�habits�of�mind,�essential�skills,�knowledge�and�attributes�students�will�possess�upon�
matriculation�that�will�prepare�them�to�be�successful�adults�in�the�21st�Century.�With�input�from�
stakeholders���including�faculty,�PUC�home�office�educators,�students,�and�families���each�PUC�school�
defines�its�own�school�wide�learning�results.��The�school�wide�goals�for�PUC’s�existing�high�school,��CALS�
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Early�College�High�Sschool�will�form�the�initial�foundational�goals�for�PUC�CRHS�#13,�but�will�be�re�
formulated�with�input�from�our�school’s�staff�and�families.��These�current��foundational�goals�are�“the�
five�A's”�that�have�proven�to�be�effective�in�successfully�educating�students.��

�
Authenticity:�Students�are�able�to�connect�work�with�their�interests�and�passions�and�to�real�
world�issues�or�concerns.��
Academic�Rigor:�Students�engage�in�challenging�course�work�which�enables�them�to�develop�
new�skills�and�knowledge,�achieve�depth�in�research�and�produce�assignments�and�exhibitions�
to�the�best�of�their�ability.��
Active�Exploration�and�Learning:�Students�are�advocates�for�their�own�learning�by�pursuing�out�
of�school�activities�including�internships,�service�learning,�college�classes�and�civic�involvement�
in�their�communities.��
Adult�&�Peer�Collaboration:�Students�are�able�to�work�effectively�with�others�(adults�and�
peers),�accepting�and�giving�appropriate�assistance.��
Assessment�&�Reflection:�Students�are�able�to�exhibit�and�assess�their�own�work�in�light�of�
personal,�school�and�real�world�standards�of�performance.��
�

Students�who�enter�and�graduate�from�the�charter�high�school�operated�by�PUC�at�CR�HS�#13�will�be�
prepared�for�active�citizenship�in�our�21st�century�society.��We�believe�an�educated�person�of�the�21st�
century�will�be�one�who�has�learned�to�be�self�directed�and�accountable.��That�person�will�work�
cooperatively�to�develop�constructive�answers�to�difficult�questions�for�the�good�of�society,�will�have�an�
acute�awareness�of�global�perspective�and�responsibility,�appreciate�the�strength�of�diversity,�and�be�
able�to�look�at�himself/herself�and�others�in�a�variety�of�ways.��An�educated�person�in�the�21st�century�
will�have�knowledge�of�literature,�mathematics,�history,�science,�technology,�and�the�arts,�as�well�as�
have�mastered�the�skills�and�developed�the�values�necessary�to�become�a�contributing�member�of�
society.�

�
The�charter�high�school�will�provide�every�student�and�in�particular�those�who�are�placed�in�at�risk�
situations�with�a�powerful,�engaging�and�accelerated�curriculum�that�will�enable�them�to�succeed.��Our�
goals�for�student�success�are�as�follow:�
�

1. The�educational�program�will�enable�pupils� to�become�self�motivated,�confident,�and� life�long�
learners.�

�
2. Pupils� will� master� the� basic� and� augmented� skills� in� context,� develop� concepts� and� become�

critical�thinkers�and�problem�solvers.�
�

3. Pupils�will�receive�an�enriched�curriculum�in�language�arts,�mathematics,�science,�social�studies,�
technology,�health,�physical�education,�and�performing�and�visual�arts.�

�
4. Pupils� will� develop� an� attitude� of� self�respect,� respect� for� others,� and� an� appreciation� for� the�

strength�of�diversity.�
�

5. Pupils� will� demonstrate� cooperative� pro�social� behavior� with� a� sense� of� responsibility� to� their�
school,� home,� and� community.� � Students� will� display� this� sense� of� responsibility� by� being� of�
service�to�their�school�and�community.��For�example,�students�will�continue�to�conduct�canned�
food� drives� for� local� shelters� and� continue� their� activities� with� the� residents� of� a� local� Senior�
Citizens�Home�(entertaining�them�on�holidays,�etc.)��
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�
6. Pupils� will� be� exposed� to� career� and� post�secondary� opportunities� to� develop� personal� and�

professional�life�goals.�
�

7. Pupils�will�begin�to�establish�long�term,�post�secondary�goals�and�identify�strategies,�resources�
and�support�to�help�them�achieve�these�goals.�
�

�
PUC�schools�have�been�serving�the�Northeast�Los�Angeles�area�since�2000�when�we�opened�CALS�
Charter�Middle�School.�Three�years�later�we�opened�a�high�school�(CALS�Early�College�High�School)�and�
then�a�K�5�elementary�school�(Milagro�Charter�Academy)���both�of�which�have�been�named�California�
Distinguished�Schools.��In�the�past�four�years,�prompted�by�local�demand,�we�opened�two�more�middle�
schools�(Excel�Academy�Charter�and�Santa�Rosa�Charter�Academy��in�the�Northeast�Los�Angeles�
community..���If�our�current�schools�in�the�area�are�an�accurate�depiction�of�the�proposed�school’s�
population,�it�can�be�anticipated�that�94%�of�our�students�will�be�Latino,�2%�African��American,�2%�
Caucasian,�1%�Filipino�and�1%�Asian.�Eighty�nine�percent�of�our�students�qualify�for�free�or�reduced�
lunch�through�the�Federal�Lunch�Program.��We�anticipate�that�approximately�11%�of�the�students�will�
qualify�for�special�education�services.��
�
Since�our�schools�have�long�waitlists�and�regularly�outperform�the�local��neighborhood�schools,�we�
believe�our�program�would�be�a�welcome�addition�to�this�region.�Furthermore,�in�a�community�where�
the�high�school�dropout�rate�exceeds�50%,�the�better�than�90%�graduation�rate�and�college�entry�rate�at�
our�schools�indicates�that�our�Early�College�Program�model�could�effectively�address�community�needs.�
�
Throughout�this�application�we�will�provide�a�detailed�description�of�the�students�this�school�proposes�
to�serve�including�socio�economic�demographic�data�and�achievement�scores�of�the�public�schools�
currently�serving�the�community.��PUC�founded�charter�schools�serving�the�communities�of�Northeast�
Los�Angeles�have�been�developed�in�direct�response�to�these�communities.��Because�of�our�founder’s,�
Dr.�Ref�Rodriguez’�life�long�ties�to�this�area,�the�schools�were�specifically�and�organically�developed�to�
serve�the�students�in�this�specific�region.��Our�charter�schools�are�not�cookie�cutter�replications�of�
schools�that�were�founded�in�another�region,�another�city,�or�another�state.��PUC�Schools�in�Northeast�
L.A.�were�developed�to�serve�the�residents�of�these�communities.���
�
�

�
We�currently�serve�330�high�school�students�in�this�region�through�our�award�winning�CALS�Early�
College�High�School�(ECHS)�and�believe�PUC�CRHS#13�can�implement�a�similar�program�and�build�upon�
CALS�ECHS’s�successes.�The�major�components�of�this�Instructional�Program�are:�

� Honors�level�program�of�study�for�all�–�no�tracking�
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� Standards�based�curriculum�that�holds�all�students�to�high�expectations�
� Engaging�instruction�that�emphasizes�learning�through�student�centered�inquiry�
� Connections�between�academic�learning�and�student�interests,�cultures,�talents�
� Academic�catch�up�program�combining�basic�skills�with�advanced�concepts�
� Small�classes�and�differentiated�instruction�that�meet�the�learning�needs�of�each�student�
� Immersion�for�English�language�learners�and�inclusion�for�special�education�students�
� Daily�schedule�and�yearly�calendar�structured�to�extend�learning�
� Early�College:�Scaffolded�exposure�to�college��level�instruction�and�college�courses�

�
�
�
Our�Early�College�program�is�a�direct�response�to�current�educational�research�that�demonstrates�the�
traditional�high�school�experience�and�structure�has�led�many�at�risk�students�and�in�particular�those�of�
color�to�never�achieve�a�high�school�diploma�or�to�graduate�but�never�matriculate�at�a�college�or�
university.��Through�the�Early�College�program,�students�take�college�classes�while�still�under�the�
umbrella�of�support�of�the�high�school.�As�they�experience�success,�students’�confidence�soars�and�they�
can�fully�vest�themselves�in�the�PUC�vision�of�college�graduation.��With�this�program,�86%�of�PUC�
students�in�Northeast�LA’s�first�4�graduating�classes�graduated�within�four�years,�and�100%�of�them�had�
been�accepted�to�and�were�enrolled�in�college�at�the�time�of�graduation.��

�
The�broad�categories�of�our�Instructional�Strategies�are�listed�below,�with�detailed�explanations�and�
research�basis�described�in�the�body�of�the�application:�

� A�Reflective�Learning�Community�
� Data�Driven�Instruction�
� Student�Interventions�and�Differentiation��
� Collaboration�w/�Resource�Specialist��
� Parent�Engagement�
� Backwards�Planning�
� Independent�Practice�linked�to�Mini�Lessons�(EPK)�
� Basic�Skills�Practice�
� Maximizing�Student�Engagement�
� Reading,�Writing,�and�Speaking�in�the�Discipline�
� Expect�Excellence�
� Scaffold�and�Accelerate,�Not�Remediate�

�
PUC�CRHS�#13�will�also�take�part�in�the�The�College�Ready�Promise.�This�$60�million�initiative,�funded�
through�the�Bill�and�Melinda�Gates�Foundation,��focuses�on�teacher�effectiveness�through�the�
implementation�of�a�number�of�teacher�and�leader�support�strategies�and�a�sound�evaluation�system�
that�includes�student�achievement�results,�that�will�be�linked�to�compensation.�The�purpose�of�the�
initiative�is�to�ensure�that�our�students�are�taught�by�highly�effective�teachers�who�ensure�that�they�are�
truly�college�ready�when�they�graduate�from�our�high�schools.��
�

�
The�culture�and�climate�of�a�PUC�school�is�a�collaborative�community�of�learners�in�which�educators�
from�the�school�site�and�the�home�office�work�with�students�and�families�in�order�to�ensure�that�all�
students�learn,�graduate,�and�attend�college.��Our�schools�implement�specific�practices�to�support�and�
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maintain�this�culture�such�as�the�use�of�the�Community�Circles�from�the�Tribes�program,�an�empowered�
School�Advisory�Council�(comprised�of�students,�parents,�community�members,�faculty,�and�
administrators)�,�and�in�house�counselors�at�every�school�site.�
�
Another�essential�aspect�of�our�school�culture�that�focuses�on�academic�achievement�and�student�
motivation�to�succeed�is�our�College�Entry�goal.��All�staff�members�possess�a�deep�commitment�to�
ensuring�that�each�and�every�student�not�only�graduates�from�the�high�school�but�also�enters�college�
prepared�for�college�success.��The�school�is�small�enough�to�allow�staff�members�to�work�toward�this�
goal�by�identifying�student�needs�and�addressing�them�through�intervention�in�class,�zero�periods,�
seventh�periods,�lunchtime,�extended�day,�Saturdays,�and�during�the�summer.��
�
We�promote�our�vision�of�college�entry�by:�discussing�college�goals�on�a�daily�basis,�displaying�college�
related�artifacts,�prominently�posting�our�mission�and�vision,�designing�our�college�center�to�be�the�
heart�of�the�campus�and�a�favorite�“hang�out”�spot�for�students,�and�by�teachers�sharing�details�about�
their�own�college�experiences.�We�post�the�names�of�students�in�the�lobby�of�the�school�as�they�are�
accepted�to�college.�Parents�attend�free�workshops�from�the�time�their�child�enters�high�school�in�order�
to�prepare�them�for�their�child’s�eventual�entry�into�college.�During�their�high�school�years,�our�students�
visit�a�number�of�colleges�and�universities.�
�

��
Our�emphasis�on�collaboration�and�data�driven�instruction�enables�our�faculty�and�administrative�team�
to�create�a�detailed�action�plan�(called�the�School�Success�Plan)�every�summer�that�responds�to�student�
performance�data�and�utilizes�best�practices�of�teaching/learning/assessment�in�order�to�work�together�
to�meet�targeted�performance�goals.��
�
In�July,�PUC�site�based�Instructional�Leaders�meet�with�the�Home�Office�Instructional�Team�(HOIT)�and�
faculty�in�order�to�review�the�school’s�state�testing�results.��They�analyze�the�data�to�determine�which�
sub�parts�presented�a�struggle�for�students.��The�staff�is�led�through�a�reflection�and�data�analysis�
process�that�leads�to�new�goals�being�set�in�alignment�with�required�annual�Measureable�Objectivesand�
the�school’s�vision.��Teachers�meet�within�departments�and�revise�scope�and�sequences�from�the�year�
prior�to�address�the�areas�where�goals�were�not�achieved.��This�process�results�in�the�creation�of�the�
School�Success�Plan.��Progress�towards�achievement�of�this�plan’s�goals�is�analyzed�throughout�the�year�
through�ongoing�discussions�between�teachers�and�administrators,�with�a�focus�on�classroom�
assessment�results,�student�work,�benchmark�assessment�results,�classroom�observations,�progress�
reports,�semester�grades,�and�finals.��Technology�such�as�Zoom�Data�(Data�Director)�and�PowerSchool�
enables�efficient�uploading,�analyzing�and�sharing�of�data.�Teachers�are�supported�in�order�to�address�
students’�learning�gaps�through�the�creation�of�intervention�classes�and�professional�development�
targeting�classroom�differentiation�strategies.��Throughout�the�school�year,�monthly�data�reports�are�
generated�to�identify�each�school’s�progress�in�achieving�the�School�Success�Plan.�Dashboards�(see�
Appendix�IV�of�the�Supplementary�Application)�provide�detailed�assessment�data�and�can�be�readily�
shared�with�the�organization�and�the�Board.��When�there�are�discrepancies�between�where�the�school�
wishes�its�students�to�be�and�where�the�students�are,�HOIT�works�with�the�Instructional�Leader�to�
implement�interventions�in�the�form�of�professional�development,�curricular�changes,�teacher�coaching,�
resource�specialist�support�and�student�specific�plans�of�action.��Interventions�can�also�be�more�
encompassing�as,�for�example,�when�a�program�was�identified�to�specifically�target�high�school�English�
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teaching�to�EL�and�when�a�program�was�identified�to�support�teachers�in�filling�student�gaps�in�Algebra�I.��
Depending�on�the�specific�gap�identified,�the�organization�will�formulate�a�plan�the�same�month�the�
issue�is�identified�and�will�be�held�accountable�through�monthly�reports�to�the�Board�of�Trustees.�
�
Performance�Management�Matrix�to�be�completed�for�next�round�of�application.�
�

�
Our�rationale�for�selecting�this�community�is�entirely�based�on�our�experiences�serving�students�and�
families�in�this�region�and�our�desire�to�respond�to�the�many�students�on�our�wait�lists�who�have�asked�
us�to�expand�opportunities�for�them�to�attend�our�small�schools.��The�Northeast�area�of�metropolitan�
Los�Angeles�is�comprised�of�24�square�miles�with�a�resident�population�of�approximately�241,400.��
Latinos�make�up�67%�of�the�total�population�(Los�Angeles�Department�of�City�Planning,�n.d.).��The�2000�
census�reported�that�of�the�total�population�over�24�years�of�age,�44.6%�had�an�education�attainment�
level�of�less�than�a�high�school�diploma,�17.2%�earned�a�high�school�diploma,�11.7%�a�college�degree�
and�5.2%�a�graduate�or�professional�degree.��In�2000,�the�median�income�of�the�residents�was�
approximately�$33,717�with�27.7%�of�residents�earning�below�the�poverty�level�(Los�Angeles�
Department�of�City�Planning,�n.d.).��According�to�the�City�of�Los�Angeles�Department�of�City�Planning,�
98%�of�all�households�in�the�area�speak�a�language�other�than�English�with�73.4%�of�all�households�
speaking�Spanish�(Los�Angeles�Department�of�City�Planning,�n.d.).���
�
We�see�ourselves�as�a�small�piece�of�the�collaborative�tapestry�which�will�develop�and�sustain�the�
community�based�charter�school.��The�design�team�–�led�by�the�Regional�Director�working�in�
collaboration�with�the�CEO���will�continue�to�meet�with�and�work�in�collaboration�with�outside�
community�agencies�that�already�work�with�other�charter�schools�the�communities�located�in�Northeast�
Los�Angeles�and�who�believe�in�the�mission�and�vision�of�the�school.��These�community�organizations�
include�the�Los�Angeles�Boys�and�Girls�Club,�The�Office�of�Councilmember�Ed�Reyes,�the�Northeast�
Education�Strategy�Group,�the�local�parks�and�recreation�centers�specifically�the�State�Park�at�Taylor�
Yard,�One�LA,�and�the�Los�Angeles�River�Center.�
�
While�this�community�is�in�need�of�schools�that�can�better�support�students�in�reaching�proficiency�at�
grade�level�standards�and�can�better�support�students�in�preparing�for�and�completing�college,�we�do�
not�view�this�community�with�a�deficit�mentality.�On�the�contrary,�an�area�that�has�traditionally�been�
pointed�to�as�challenge,�is�viewed�by�PUC�Schools�as�an�asset.�Since�parental�engagement�is�considered�
essential�to�student�success,�Latino�families’�respectful�distance�from�school�authorities�is�often�
considered�to�be�an�obstacle.��PUC�founders�and�staff,�however,�understand�the�Latino�concept�of�
família�and�have�implemented�a�holistic�strategy�to�harness�the�energy�of�família.�The�strategy�
(described�below)�was�first�implemented�in�2004�and�has�been�successful�in�all�PUC�schools�since�that�
time.��In�brief,�this�strategy�consists�of�meaningful�communication�between�parents�and�teachers,�
regular�meetings�of�committed�parent�organizers,�and�integration�of�parent�priorities�into�curriculum�
and�school�culture.��It�successfully�involves�parents�in�a�self�propagating�cycle�of�increasing�parental�
voice,�involvement�in�the�education�of�their�children,�and�the�creation�of�Expected�School�Wide�
Learning�Results�that�become�central�to�the�school’s�identity.�
��
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�
The�PUC�Schools�leadership�team�has�broad�and�deep�experience�in�the�educational�and�school�reform�
arenas,�specifically�within�the�charter�school�movement.���Appendix�III�of�the�Supplementary�Application�
provides�a�graphical�representation�of�the�PUC�organization�and�clarifies�our�governance�structure.��The�
PUC�organization�is�headed�by�a�CEO�and�overseen�by�a�Board�of�Trustees.�Three�directors�collaborate�
with�the�CEO�in�supporting�and�overseeing�PUC�schools.��The�High�School�Director�(new�position�to�be�
created)�will�oversee�this�proposed�school�as�well�as�the�other�PUC�high�schools.�PUC�employees�at�the�
‘home�office’�support�the�schools�by�providing�operations,�fundraising,�finance�and�instructional�
services.�The�Home�Office�operational�team,�for�example,�ensures�that�payroll,�benefits,�compliance,�
site�related�issues,�human�resources,�and�other�non�teaching/learning�related�concerns�are�attended�to�
properly�and�promptly.�The�Home�Office�Instructional�Team�includes�a�Chief�Academic�Officer�and�
others�with�expertise�in�specific�subject�matter,�special�education,�instructional�strategies�and�
assessment.���At�the�school�site,�an�Instructional�Leader�(principal)�leads�and�supports�faculty�and�meets�
on�a�weekly�basis�with�the�Home�Office�Instructional�Team�and�all�other�PUC�Instructional�Leaders�to�
share�best�practices�and�receive�support�as�needed.��For�the�proposed�high�school,�the�Instructional�
Leader�will�also�be�supported�by�an�Assistant�Principal,�who�will�manage�operations�related�matters�and�
coordinate�this�work�with�the�home�office�team,�and�a�Dean,�who�will�focus�on�student�discipline,�
counseling�and�other�special�needs.���In�addition,�our�collaborative�and�power�sharing�model�includes�
parents,�teachers,�students�and�community�members,�encouraging�them�to�vote�for�representatives�to�
the�School�Advisory�Council.�
�
The�Instructional�Leader,�Assistant�Principal�and�Dean�have�not�been�identified�but�detailed�job�
descriptions�are�in�Appendix�X.�
�
The�following�people�are�the�members�of�the�applicant�team�and�will�collaborate�to�interview�and�
identify�the�school�leadership�team:�

1. Dr.�Ref�Rodriguez�–�Co�founder�of�PUC�Schools,�founded�all�schools�in�NE�Los�Angeles�and�
gave�support�to�Dr.�Jacqueline�Elliot�for�the�founding�of�PUC�schools�in�NE�San�Fernando�
Valley�

2. Dr.�Jacqueline�Elliot�–�Co�founder�and�CEO�of�PUC�Schools,�founded�all�PUC�schools�in�the�NE�
San�Fernando�Valley�and�gave�support�to�Dr.�Rodriguez�in�the�founding�of�the�schools�in�NE�
Los�Angeles�

3. Nik�Orlando�–�Regional�Director�for�NE�Los�Angeles�PUC�Schools,�has�worked�with�PUC�for�10�
years�and�supported�the�founding�of�all�PUC�schools�in�NE�Los�Angeles��

4. Kelly�Montes�De�Oca�–�Chief�Academic�Officer�of�PUC�Schools�has�given�academic�and�
professional�development�support�for�all�PUC�schools�on�an�ongoing�basis,�has�worked�with�
PUC�for�9�years.��

5. Dr.�Kaye�Ragland,�Ed.D.�–�Serves�as�Director�of�Special�Education�for�PUC�and�is�an�expert�in�
all�aspects�of�special�education,�has�worked�with�PUC�for�6�years.��

6. Mara�Simmons,�Ph.D.�–�Instructional�Leader�of�CALS�Early�College�High�School�has�been�
responsible�for�leading�the�instructional�program�at�CALS�Early�College�High�School�for�the�
past�four�years.�She�was�founding�principal�of�Animo�Leadership,�the�first�school�in�the�
Green�Dot�Public�Schools�network.�
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7. Veronica�DeLeon�–�A�founding�student�of�CALS�Charter�Middle�School�and�CALS�Early�
College�High�School�and�2010�graduate�of�Occidental�College.���

�
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Instructional�Program�
2.�Curriculum�and�Instruction�(15�pages�+�attachments)�
a.�Instructional�Philosophy:�Provide�a�thorough�description�of�the�proposed�Instructional�Program�and�
the�underlying�theory�that�drives�it.�How�does�the�proposed�Instructional�Program�align�with�the�critical�
educational�needs�of�the�population�of�students�you�propose�to�serve?�Include�an�explanation�of�what�
students�should�know�and�be�able�to�do�as�well�as�the�rigorous�intellectual�habits�of�mind,�essential�skills,�
knowledge�and�attributes�they�will�possess�upon�matriculation�that�will�prepare�them�to�be�successful�
adults�in�the�21st�Century.�
Our�instructional�program�was�designed�in�order�to�address�the�needs�of�the�student�population�
residing�in�the�Northeast�Los�Angeles�area.�We�currently�serve�330�high�school�students�in�this�region�
through�our�California�Academy�for�Liberal�Studies�Early�College�High�School�(CALS�ECHS).�Since�CALS�
ECHS�was�named�a�California�Distinguished�School�in�2009�–�an�honor�awarded�to�nine�high�schools�in�
LAUSD���we�believe�this�proposed�school�can�implement�a�similar�program�and�build�upon�CALS�ECHS’s�
successes.�The�major�components�of�this�program�are:�

� Honors�level�program�of�study�for�all�–�no�tracking�
� Standards�based�curriculum�that�holds�all�students�to�high�expectations�
� Engaging�instruction�that�emphasizes�learning�through�student�centered�inquiry�
� Academic�catch�up�program�combining�basic�skills�with�advanced�concepts�
� Small�classes�and�differentiated�instruction�that�meet�the�learning�needs�of�each�student�
� Immersion�for�English�language�learners�and�inclusion�for�special�education�students�
� Daily�schedule�and�yearly�calendar�structured�to�extend�learning�
� �Scaffolded�exposure�to�college��level�instruction�and�college�courses�

�
Current�educational�research�demonstrates�that�the�traditional�high�school�experience�and�structure�has�
led�many�at�risk�students�and�in�particular�those�of�color�to�never�achieve�a�high�school�diploma�or�to�
graduate�but�never�matriculate�at�a�college�or�university.��We�believe�a�change�in�structure�that�enrolls�
high�school�students�in�college�courses�and�supports�them�in�their�studies�facilitates�a�smooth�transition�
into�post�secondary�institutions,�and�our�Early�College�high�schools�have�attested�to�this�theory.��Of�our�
first�4�graduating�classes�at�CALS�ECHS,�for�example,�86%�of�the�students�graduated�within�four�years,�
and�100%�of�them�had�been�accepted�to�and�were�enrolled�in�college�at�the�time�of�graduation.�100%�of�
the�graduating�students�had�taken�at�least�one�college�class�by�the�time�they�reached�graduation�and�
several�had�completed�in�excess�of�20�transferable�college�units.�The�graduation�and�college�entry�rate�
at�CALS�ECHS�contrasts�dramatically�with�the�50%�dropout�rate�at�the�neighboring�high�schools:�Franklin,�
Belmont�and�Lincoln�High�Schools.����

�
Our�Early�College�program�is�offered�through�a�partnership�with�Los�Angeles�Trade�Technical�College.�
We�draw�upon�research�from�the�Middle�College�National�Consortium,�which�has�been�active�for�over�
30�years,�and�are�modeled�on�successful�programs�serving�NYC�students�of�similar�demographics�at�Bard�
College,�Simon�Rock�College,�and�La�Guardia�Community�College.�As�an�early�college�high�school,�our�
students�take�college�courses�simultaneously�with�their�high�school�coursework.�All�students�take�at�
least�one�college�course�before�graduating�from�the�high�school�but�many�take�in�excess�of�20�
transferable�college�units�and�some�take�as�many�as�50�or�more.�The�goal�of�the�early�college�program�is�
that�if�students�take�a�college�class�while�still�under�the�umbrella�of�support�of�the�high�school�and�
experience�success,�their�confidence�will�soar�and�they�will�fully�vest�themselves�in�the�PUC�vision�of�
college�graduation.�In�addition,�our�students�are�able�to�save�money�once�they�enter�college�after�high�
school�graduation�in�that�they�have�already�completed�many�units.�
�
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�As�part�of�Partnerships�to�Uplift�Communities�(PUC�Schools),�this�proposed�school�will�also�take�part�in�
the�The�College�Ready�Promise�with�all�schools�in�the�consortium�made�up�of��Green�Dot�Public�Schools,�
Aspire�Public�Schools,�Inner�City�Educational�Foundation,�and�the�Alliance�for�College�Ready�Public�
Schools.�This�$60�million�dollar�initiative,�funded�through�the�Bill�and�Melinda�Gates�Foundation,��
focuses�on�teacher�effectiveness�thorugh�the�implementation�of�a�number�of�teacher�and�leader�
support�strategies�and�a�sound�evaluation�system�that�includes�student�achievement�results,�that�will�be�
linked�to�compensation.�The�proposed�school�will�also�be�included�in�this�funding�stream.��The�purpose�
of�the�initiative�is�to�ensure�that�our�students�are�taught�by�highly�effective�teachers�who�ensure�that�
they�are�truly�college�ready�when�they�graduate�from�our�high�schools.��
�
Additional�components�of�our�program�are�based�on�research�indicating�that�students�in�this�particular�
area�of�Los�Angeles�(from�disadvantaged�and�traditionally�low�achieving�backgrounds,�whose�parents�
have�not�attended�or�graduated�from�college)�benefit�from�high�expectations,�rigorous�curriculum,�
clearly�articulated�learning�goals,�extended�learning�time,�and�family�involvement�in�the�school.��We�are�
committed�to�ensuring�that�each�of�our�students�will�achieve�high�levels�of�performance�as�articulated�in�
the�State�content�standards;�our�academic�program�does�not�dumb�down�our�expectations�of�all�
students.��Instead,�we�commit�to�encourage�and�support�students�as�they�partake�in�rigorous�and�
challenging�academic�coursework.��In�fact,�our�high�schools�are�among�a�handful�of�Los�Angeles�area�
high�schools�to�build�an�entire�program�around�the�vision�that�all�students,�not�just�the�gifted�or�highly�
motivated,�will�meet�the�State�requirements�for�a�high�school�diploma�while�at�the�same�time�
completing�the�A�G�requirements�for�entry�into�the�CSU�or�UC�system�while�also�earning�college�level�
coursework�credit.���
�
Research�and�a�partnership�with�the�National�Council�of�La�Raza,�an�organization�serving�our�student�
population�and�their�families,�further�honed�our�program.��The�Bill�and�Melinda�Gates�Foundation’s�
Early�College�High�School�Initiative�supported�our�school�designers�in�identifying�five�theoretical�tenets�
that�form�the�basis�of�the�educational�and�organizational�framework�of�our�high�school.��In�order�to�
bring�these�theories�to�life,�we�implement�a�continuous�and�consistent�professional�development�
program�for�the�whole�school�(teachers,�administrators,�staff,�parents�and�community�members),�as�
advocated�by�educational�researchers�Peter�Senge,�Michael�Fullan,�Linda�Darling�Hammond�and�Richard�
DuFour.��The�theories�that�inform�our�learning�community�include:��

�
� Individualization.��Students�proceed�through�their�schooling�at�different�rates,�they�have�different�

learning�styles�and�bring�different�needs�and�issues�to�the�classroom.��We�will�combat�these�
problems�by�limiting�our�school�population�to�450�students,�reducing�class�size�to�18�25�students,�
and�implementing�an�Individual�Learning�Pathway�that�is�developed�by�the�student,�his/her�family�
and�a�faculty�advisor�and�is�modified�and�refined�at�various�points�throughout�the�student’s�high�
school�experience.��Furthermore,�our�advisory�system�assigns�students�to�groups�that�meet�regularly�
to�discuss�educational�plans,�curriculum�issues�and�problems�that�occur�as�part�of�a�growing,�
developing�institution.��
�

� Small�School.��There�is�a�body�of�research�regarding�the�value�of�small�schools.��Research�indicates�
that�smaller�high�schools�have�a�greater�chance�of�creating�a�learning�climate�based�on�the�values�of�
respect�and�responsibility,�are�safer,�are�conducive�to�student�teacher�mentor�relationships,�and�
foster�a�community�of�teachers�that�leads�to�collaboration�and�better�practice.�
�

� Connection�with�the�World�of�Work.��Our�program�connects�the�subjects�of�formal�schooling�with�
the�real�world�by�engaging�students�in�significant�work�on�projects�that�simulates�and�applies�to�real�
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life�work�situations.��Students�use�a�variety�of�tools,�methods�and�technologies�to�produce�projects�
and�work�products�that�connect�baseline�disciplines�with�real�work�applications.��Our�schools�also�
commit�to�inviting�guest�lecturers�and�practicing�professionals�who�demonstrate�their�work�in�a�
variety�of�seminars�and�demonstration�labs,�enhancing�the�curricular�offerings.���

�
� Connection�with�each�Student’s�Culture,�Interests,�Talents.�Multiple�elements�of�our�program�

bridge�the�core�curriculum�to�our�students’�personal�lives.�School�wide�celebrations�and�assemblies�
related�to�our�students’�cultures,�extra�curricular�pursuits�and�backgrounds�occur�throughout�the�
year.�Our�emphasis�on�student�directed�projects�and�presentations�give�students�opportunities�in�
each�course�to�choose�their�own�driving�questions�and�deepen�their�own�knowledge�in�fields�of�
knowledge�related�to�their�culture,�background,�and�identity.�We�believe�that�when�students�can�
specify�areas�of�exploration�for�themselves,�they�are�engaged�and�effectively�strengthen�their�
research,�writing,�and�presentation�skills,�while�bringing�the�community�closer�as�all�grow�to�
understand�each�other�better.�Our�arts�integration�emphasis�is�yet�another�way�to�engage�students�
through�visual�and�performing�arts�–�interests�and�talents�they�already�possess�–�enhancing�their�
academic�skills�and�contributing�to�their�skills�and�knowledge�in�the�artistic�realms.�

�
� Performance�Based�Assessment.��While�student�will�be�accountable�for�demonstrating�

understanding�on�State�mandated,�standards�based�tests,�they�will�also�be�assessed�on�the�basis�of�
producing�products,�solving�problems�and�making�written�and�oral�presentations.��These�work�
products�and�projects�will�be�aligned�to�the�State�content�standards�and�will�assume�mastery�of�
baseline�disciplines�that�make�understanding�problems�and�developing�solutions�possible.��Every�
graduate�will�compile�a�performance�portfolio�that�summarizes�and�presents�samples�of�
achievements,�projects�completed,�competencies�gained,�examinations�passed�and�credit�earned.�
�

� Accelerated�Learning.��Our�Early�College�structure�–�described�above���allows�students�to�accelerate�
their�learning�and�reduce�the�time�needed�to�secure�both�a�high�school�diploma�and�the�first�two�
years�of�college.��Accelerated�learning�can�be�encouraged�with�strategies�such�as�the�following:�
o Concurrent�or�Dual�Enrollment�of�high�school�students�in�a�postsecondary�institution�has�been�

used�for�many�years�and�if�planned�properly�can�compress�the�time�required�to�complete�a�
diploma/degree�program.�

o Making�Better�Use�of�the�Traditional�Twelfth�Grade�Year�can�also�accelerate�student�progress.��
For�many�students�the�twelfth�grade�has�become�a�year�of�taking�optional�or�elective�courses�
that�do�not�complement�the�required�curriculum�nor�advance�a�student�to�a�successful�college�
experience.��Making�optimal�use�of�this�full�academic�year�can�accelerate�learning.�

o Ed�Net�or�Online/Internet�Courses�continue�to�make�significant�progress�in�providing�challenging�
educational�experiences.��As�appropriate�students�may�take�advantage�of�literally�hundreds�of�
courses�from�accredited�institutions�that�will�fulfill�requirements�and�or�augment�a�student’s�
education�independent�of�the�availability�and�scheduling�of�traditional�classes.��

�
These�examples�of�accelerated�learning�methods�are�not�intended�to�be�a�comprehensive�list�of�
approaches�that�can�be�taken.��Moreover,�it�should�be�emphasized�that�the�point�of�such�methods�is�not�
to�complete�programs�more�quickly�but�to�free�students�from�schedules,�class�time�and�often�
duplicative�requirements.��Our�program�eases�the�transition�from�high�school�to�college�and�promotes�
the�idea�that�students�can�assume�challenging�academic�work�and�that�all�students�should�be�advanced�
based�on�their�intent,�ability�and�demonstrated�competence.��Accelerated�learning�strategies�will�be�
valuable�to�the�extent�that�they�overcome�existing�impediments�to�a�smooth�high�school�to�college�
transition�and�result�in�a�broader,�in�depth�understanding�of�core�subjects.�
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�
In�addition�to�mastery�of�state�standards�as�demonstrated�on�standardized�tests�and�work�products�in�
student�portfolios,�our�schools�define�the�rigorous�intellectual�habits�of�mind,�essential�skills,�knowledge�
and�attributes�students�will�possess�upon�matriculation�that�will�prepare�them�to�be�successful�adults�in�
the�21st�Century.�With�input�from�stakeholders���including�faculty,�PUC�home�office�educators,�students,�
and�families���each�PUC�school�defines�its�own�school�wide�learning�results.��The�school�wide�goals�for�
CALS�ECHS�will�form�the�initial�goals�but�will�be�examined�and�re�formulated,�with�input�from�our�
school’s�staff�and�families.��These�current�goals�are�“the�five�A's”:�

�
Authenticity:�Students�are�able�to�connect�work�with�their�interests�and�passions�and�to�real�
world�issues�or�concerns.��
�
Academic�Rigor:�Students�engage�in�challenging�course�work�which�enables�them�to�develop�
new�skills�and�knowledge,�achieve�depth�in�research�and�produce�assignments�and�exhibitions�
to�the�best�of�their�ability.��
�
Active�Exploration�and�Learning:�Students�are�advocates�for�their�own�learning�by�pursuing�out�
of�school�activities�including�internships,�service�learning,�college�classes�and�civic�involvement�
in�their�communities.��
�
Adult�&�Peer�Collaboration:�Students�are�able�to�work�effectively�with�others�(adults�and�peers),�
accepting�and�giving�appropriate�assistance.��
�
Assessment�&�Reflection:�Students�are�able�to�exhibit�and�assess�their�own�work�in�light�of�
personal,�school�and�real�world�standards�of�performance.��

�����
b.�Core�Academic�Curriculum:�Describe�the�core�academic�curriculum�that�your�proposed�school�will�use.�
Provide�evidence�that�the�proposed�curriculum�is�research�based,�culturally�relevant,�connects�with�the�
lives�of,�has�been�effective�for�and�meets�the�diverse�learning�needs�of�the�student�population�you�plan�
to�serve�and�addresses�the�California�State�Standards.�For�high�schools�only,�explain�how�your�proposed�
school�will�meet�A�G�requirements.�Additionally,�outline�the�plan�for�Western�Association�of�Schools�and�
Colleges�(WASC)�accreditation.�

i. Autonomy:�Describe�how�you�will�use�curriculum�and�instruction�autonomy�to�maximize�
student�learning.��

ii. Curriculum�Development:�If�applicable,�submit�a�timeline�that�outlines�plans�to�develop�
curricula�for�the�proposed�school�prior�to�school�opening.�N/A�

The�core�curriculum�for�the�proposed�school�is�based�on�the�specific�standards�in�core�content�areas�
aligned�with�A�G�college�prep�coursework�that�guide�our�expectations�for�what�students�will�know�and�
be�able�to�do�in�each�curricular�area.��The�courses�offered�at�our�high�schools,�and�those�required�for�
graduation,�are�based�upon�best�practices�in�education,�feedback�from�parents�and�employers�in�the�
community,�and�feedback�from�students.�As�we�already�have�graduated�several�classes�of�students�and�
enrolled�them�successfully�in�college,�we�can�point�to�our�ability�to�effectively�design�and�implement�
courses�that�receive�approval�by�UCOP,�a�College�Board�number,�and�meet�A�G�requirements.���
�
The�“A�G”�courses�are�History/Social�Science,�English,�Mathematics,�Laboratory�Science,�Foreign�
Language,�Visual�and�Performing�Arts�and�College�Preparatory�Electives.���Additional�courses�include�
Physical�Education,�Leadership,�and�Humanities.�In�9th�grade�students�begin�with�Humanities.��This�
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course�provides�an�emphasis�on�literacy�skills�to�help�students�adjust�to�high�school�level�work.��Our�
Instructional�Leader�will�be�supported�by�our�experienced�Regional�Director�in�submitting�course�
descriptions�for�UCOP�approval�and�ensuring�our�students�will�have�experienced�all�courses�required�for�
UC�admission.�
�
Since�over�90%�of�parents�currently�served�by�PUC�in�the�community�did�not�attend�college,�we�are�
conscientious�in�our�efforts�to�share�information�with�them�and�our�students�about�our�curriculum,�A�G�
requirements,�and�the�transferability�of�our�courses.�Our�school�will�provide�a�course�
catalog/description�that�includes�explicit�notification�about�the�transferability�of�courses�“A�G”,�other�
public�high�school�courses,�and�the�eligibility�of�courses�to�meet�college�entrance�requirements.��Parents�
will�also�receive�this�notification�in�all�student�recruitment�and�student�enrollment�materials.��We�will�
meet�with�parents�annually�to�review�students�individualized�college�plans�and�assure�that�students�are�
enrolled�in�the�necessary�classes�to�graduate�eligible�for�college�admission.��Our�experience�in�our�
existing�high�schools�has�been�that�our�parents�become�so�immersed�in�the�college�preparatory�program�
for�their�children,�that�many�of�them�actually�become�inspired�to�also�begin�taking�college�coursework�
themselves.���
�
We�respect�the�autonomy�of�our�teachers�as�professionals�and�consider�them�adept�at�tailoring�
curriculum�to�the�diverse�learning�styles�of�their�specific�students.�We�support�teachers�in�adapting�
resources�to�effectively�personalize�the�learning�experiences�for�their�students.��By�having�this�kind�of�
autonomy�to�construct�their�course�using�materials�that�are�deliberately�chosen,�teachers�tend�to�
incorporate�higher�level�text�based�content�to�teach�their�courses�because�they�pull�articles�and�
chapters�from�several�different�resources�including�a�lot�of�college�texts.���
�
Since�CALS�ECHS�is�engaging�students�of�the�same�demographic�as�this�proposed�school,�we�will�not�be�
reinventing�the�wheel�and�expecting�our�teachers�to�design�their�courses�prior�to�school�opening.��
Instead,�we�will�utilize�the�same�curricular�resources�in�the�first�years�of�school�opening�as�those�in�use�
at�CALS�ECHS.�In�addition,�our�teachers�at�CALS�ECHS�will�share�their�detailed�scope�and�sequences�and�
lesson�plans�with�teachers�at�this�proposed�school.�These�resources�will�provide�a�solid�foundation�upon�
which�our�new�teachers�can�exercise�their�own�autonomy�and�adapt�curricula�and�instructional�methods�
to�student�interests,�questions,�and�cultures,�thus�providing�students�with�learning�experiences�that�are�
engaging�and�relevant.��
�
The�curricular�resources�are�listed�in�Appendix�IX.�
�
WASC�Accreditation.�All�of�our�schools�have�received�WASC�accreditation�and�our�Home�Office�is�well�
equipped�to�facilitate�a�smooth�process�that�will�begin�in�the�FIRST�year�of�the�school’s�operation.�We�
intend�to�begin�the�process�as�early�as�possible�in�order�to�ensure�that�WASC�accreditation�is�acquired�
prior�to�our�first�graduation.�The�lead�person�on�this�process�is�Regional�Director,�Nik�Orlando,�and�our�
plan�is�in�APPENDIX�III.�
�
c.�Addressing�the�Needs�of�All�Students:�Articulate�how�the�proposed�Instructional�Program�will�
reinforce�a�commitment�to�different�methods�of�instruction�to�meet�the�needs�of�all�students,�including�
students�of�poverty,�students�with�special�needs,�students�with�disabilities,�gifted�students�English�
Learner�(EL)�students�and�Standard�English�Learner�(SEL)�students,�young�children�ages�0�5�(elementary�
schools�only.)�
While�our�instructional�program�coupled�with�a�data�driven�instruction�emphasis�and�a�full�range�of�
academic�support�services,�will�be�designed�to�allow�all�students�to�pursue�their�learning�in�an�in�depth�
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way,�additional�efforts�will�be�made�for�students�identified�as�in�need�of�particular�support,�such�as�
students�with�disabilities,�ELL,�SEL,�students�of�poverty,�and�gifted�students.�
�
EL�students:�Our�high�schools�meet�all�requirements�of�Federal�Law�relative�to�equal�access�to�
curriculum�for�English�learners.�The�instructional�program�will�be�presented�in�English�with�provisions�to�
ensure�comprehension�for�English�language�learners�and�development�of�English�as�a�second�language.��
The�instructional�program�is�designed�to�promote�language�acquisition,�oral�language�development�and�
enriched�learning�opportunities�for�all�students�in�the�following�manner:�
�
� Students�interact�through�cooperative�learning�activities�in�all�content�areas.�
� Students�make�oral�presentations�in�all�content�areas.�
� Students�collaborate�for�group�performances�and�reports.�
� English�language�learners�are�mainstreamed.�
� ALL�teachers�utilize�SDAIE�techniques�to�deliver�and�scaffold�instruction.���
�
Curriculum�will�be�presented�to�English�learners�at�beginning�ELD�levels�in�English�utilizing�Specially�
Designed�Academic�Instruction�in�English�(SDAIE)�techniques.��Native�language�support�will�be�provided�
as�needed�in�all�content�areas�by�bilingual�staff�and�volunteers�in�order�to�ensure�comprehension�of�
instructional�input.��Students�will�be�provided�ESL�instruction�during�the�instructional�day�and�will�also�
be�offered�additional�ELL�learning�opportunities�and�ELL�tutoring�instruction�during�the�extended�day�
program.��Students�at�beginning�ELD�levels�will�be�mainstreamed�with�fluent�English�speaking�students�
and�fluent�bilingual�students�in�order�to�support�English�language�development�and�comprehension�of�
instructional�input.���
�
In�the�event�a�student�enters�our�school�without�records�and/or�prior�assessment,�a�Home�Language�
Survey�will�be�completed.��If�a�language�other�than�English�is�indicated�on�the�survey,�the�Language�
Assessment�Scale�will�be�used�to�determine�English�proficiency.��
The�criteria�used�to�determine�full�academic�fluency�will�be�the�CELDT.�In�our�experience�with�this�
student�population�at�CALS�ECHS,�most�students�have�already�proven�proficiency�in�their�middle�
schools.�For�students�who�have�not�yet�been�reclassified,�we�follow�the�PUC�Schools�reclassification�
procedure�articulated�in�the�matrix�below.����
�������������������������������������������������������������������������������������������������������������
ENGLISH�LEARNER�RECLASSIFICAITON�MATRIX�
Student’s�Name:�__________________School�ID#________________��SSID#__________�Grade:�_____�
1.�Assessment�of�English�Language�Proficiency�(CELDT�Test�Results)�
Test�Date:�___________________���Overall�Proficiency�Level:�___________________________________�
Listening______� Speaking_______________�� Reading_____________�Writing____________�
Consider�for�reclassification�students�whose�overall�proficiency�level�is�early�advanced�or�higher�and:��

�� Listening,�Speaking,�Reading,�and�Writing�is�intermediate�or�higher,�
Those�students�whose�overall�proficiency�level�is�in�the�upper�end�of�the�intermediate�level�also�may�be�
considered�for�reclassification�if�additional�measures�determine�the�likelihood�that�a�student�is�proficient�
in�English.��
2.�Performance�in�Basic�Skills�~�CST�Performance�level�must�score�BASIC�or�above�

Test�Date� California�Standards�Test�
(CST)�–�Eng.�Lang.�Arts�

May�� �



PUC�Schools:�Central�Region�High�School�#�13�PSC�Application� 15

3.�Teacher�Evaluation�
ELA�Grades�
C�or�above�
Required�

Reading�
Achievement�
Student�meets�the�
fall�or�spring�
median.�

Language�Usage�
Achievement��
Student�meets�the�
fall�or�spring�
median.�

Additional�
Assessment�
Name:�

Semester�
2��
2007�08�

Semester�1�
2008�09�
�

MEDIAN=� MEDIAN=� Date:�
Signature:�

Eng�10B=�� Eng�11A=�� � � �

If�student�meets�one�or�more�of�the�three�criteria�then�recommendation�for�reclassification�can�continue�
to�the�next�step.�
If�student�does�not�meet�all�of�the�above�three�criteria�for�reclassification�then�they�do�not�reclassify�
Reclassification�Recommended�(Circle�One)� YES� � NO�
Principal’s�Signature__________________________________________��� Date�_____________�
4.�Parent�Opinion�and�Consultation�
After�reviewing�the�above�information,�we�would�like�to�inform�you�that�your�child,�
__________��has�been�recommended�for�reclassification�as�Fluent�English�Proficient.��
__________��has�not�been�recommended�for�reclassification�as�Fluent�English�Proficient.��
PARENTS�PLEASE�MARK�ONE�AND�SIGN�BELOW�
__________��I�agree�with�the�information�as�indicated�above.���
__________��I�do�not�agree�with�the�information�as�indicated�above.��I�would�like�to�schedule�a�
conference�with�the�school�designee�to�discuss�this�information.��� �
________________________________________________________� Parent’s�Signature/Date�
�
Gifted�Students.�The�entire�school�community�is�committed�to�designing�learning�experiences�that�
differentiate�for�different�populations�of�students�including�gifted�or�talented�students.�We�agree�with�
Kathy�Checkley�when�she�states�teachers�must�use�assignments�that�“allow�different�levels�of�
complexity�in�students’�responses”�to�better�serve�all�learners�including�gifted�students.�Differentiation�
does�not�imply�that�teachers�must�use�a�different�curriculum,�but�that�the�complexity�and�depth�of�
assignments�differ�to�meet�the�student’s�need�in�increasing�their�knowledge�base.�Instead�of�assigning�
busy�and�extended�work,�lessons�are�crafted�to�challenge�the�students�to�think�more�critically�and�
engage�in�the�content�in�depth.�
�
PUC�Schools�is�a�member�of�the�California�Association�for�the�Gifted�(CAG).�PUC�teachers�keep�up�to�
date�with�the�research�and�methods�of�teaching�that�best�serve�the�diverse�community�of�gifted�
students.�The�following�are�examples�of�differentiation�strategies�our�teachers�will�use�to�accelerate�
curriculum�for�students.�Differentiation�strategies�modify�what�students�will�know�(content),�how�
students�will�think�(process),�and�how�students�will�summarize�and�share�their�learning�(products).�One�
example�is�using�different�dimensions�of�depth�and�complexity�in�all�lesson�plans.�Differentiation�will�
also�be�facilitated�through�flexible�groupings�and�regrouping�of�students�for�different�tasks.�The�
groupings�will�also�be�based�on�need,�interest,�and�ability.�Students�will�have�the�opportunity�to�
experience�the�content�by�going�on�expeditions�that�allow�them�to�see�how�scholars�use�the�content�
they�learn�in�class�in�a�real�life�context.�In�addition,�teachers�will�offer�differentiated�independent�
research�projects�as�a�strategy�to�challenge�these�students�to�increase�their�learning.�Teachers�will�use�
advanced�learning�opportunities�that�allows�students�to�participate�in�out�of�grade�level�activities�using�
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and�selecting�resources�beyond�grade�level�when�appropriate.��The�teachers�will�also�adjust�the�time�
needed�to�learn,�noting�that�some�students�learn�more�quickly�than�others.�
�
As�an�early�college�model,�the�road�is�paved�for�students�who�are�excelling�academically.�Students,�as�
they�are�ready�and�demonstrate�desire,�are�able�to�enroll�in�college�level�courses�to�further�challenge�
themselves�while�earning�dual�and�or�college�credit.��
�
Special�Needs.�Special�needs�students�will�be�integrated�into�the�mainstream�classroom�to�the�extent�
possible.�Special�needs�can�vary�widely,�and�may�range�from�classroom�modifications,�interventions,�
special�instructional�strategies�and�special�programs.�Each�special�needs�student�will�be�given�support�
for�his�or�her�unique�learning�style.�Special�needs�students�will�receive�daily�support�and�individual�
instruction�on�a�case�by�case�basis.��If�teachers�and/or�parents�determine�that�a�student�may�need�
additional�support�or�resources,�then�an�IEP�(individual�education�program)�or�declaration�of�intent�
process�will�begin.�The�general�program�of�instruction�for�students�with�disabilities�will�be�responsive�to�
required�courses�and�related�curricular�activities�provided�for�all�students�in�the�school.�We�will�conduct�
assessment�and�standardized�testing�of�students�with�disabilities�using�state�and�district�guidelines.�
Meetings�will�be�arranged�with�parents�to�monitor�progress�and�concerns.�IEPs�will�be�designed�and�
revised�as�data�from�testing�and�assessments�are�gathered.�The�schools�will�adhere�to�all�provisions�of�
the�Individuals�with�Disabilities�Education�Act�(IDEA)�and�its�amendments,�Section�504�of�the�
Rehabilitation�Act,�AB�602,�ADA,�the�modified�consent�decree�and�the�Chandra�Smith�Consent�Decree.���
�
Academically�Low�Achieving�(At�Risk)�Students.��The�Accelerated�Schools�Model�contends�that�“at�risk”�
students�are�those�who�are�unlikely�to�succeed�in�schools�as�schools�are�currently�constituted.��These�
students�are�deemed�at�risk�because�they�bring�a�different�set�of�skills,�resources�and�experiences�than�
those�on�which�school�success�is�traditionally�based.��“At�risk”�students�are�caught�in�a�mismatch�
between�the�experiences�they�have�at�home,�with�family�or�community�on�the�one�side,�and�what�
schools�traditionally�expect�for�their�success�on�the�other.��Once�educators�cease�to�view�the�child�as�“at�
risk”�and�instead�view�the�situation�the�child�is�placed�in�as�at�risk,�we�can�then�change�the�situation.�
(VPPCHS,�2003).�����
�
PUC�Schools�provide�every�student,�and�in�particular�those�who�are�placed�in�at�risk�situations,�with�a�
powerful,�engaging�and�accelerated�curriculum�that�will�enable�them�to�succeed.��Our�goals�for�student�
success�are�as�follows:�

� The�educational�program�enables�pupils�to�become�self�motivated,�confident,�and�life�long�
learners.�

� Pupils�master�the�basic�and�augmented�skills�in�context,�develop�concepts�and�become�critical�
thinkers�and�problem�solvers.�

� Pupils�receive�an�enriched�curriculum�in�language�arts,�mathematics,�science,�social�studies,�
technology,�health,�physical�education,�and�performing�and�visual�arts.�

� Pupils�develop�an�attitude�of�self�respect,�respect�for�others,�and�an�appreciation�for�the�
strength�of�diversity.�

� Pupils�demonstrate�cooperative�pro�social�behavior�with�a�sense�of�responsibility�to�their�
school,�home,�and�community.��Students�will�display�this�sense�of�responsibility�by�being�of�
service�to�their�school�and�community.��For�example,�students�will�continue�to�conduct�canned�
food�drives�for�local�shelters�and�continue�their�activities�with�the�residents�of�a�local�Senior�
Citizens�Home�(entertaining�them�on�holidays,�etc.)��
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� Pupils�are�exposed�to�career�and�post�secondary�opportunities�to�develop�personal�and�
professional�life�goals.�

� Pupils�establish�long�term,�post�secondary�goals�and�identify�strategies,�resources�and�support�
to�help�them�achieve�these�goals.�

�
We�also�implement�an�extensive�preventative�intervention�program�that�works�to�identify�students�who�
are�likely�to�struggle�before�they�fail�as�modeled�by�Alan�Blankstein’s�Six�Principles�that�Guide�Student�
Achievement�in�“Failure�is�Not�an�Option”�(2004).�This�approach�has�been�newly�implemented�after�an�
internal�data�review�process�that�involved�feedback�from�students,�parents�and�teachers.��Within�this�
intervention�program�students�are�identified�before�they�fail,�supported�through�in�class�intervention�
practices�and�after�school�tutoring�to�lead�to�the�eventual�success�with�achieving�the�standards�
expected�of�the�course.��This�approach�provides�the�safety�net�particularly�for�our�ELLs,�special�needs�
and�low�SES�students�in�addition�to�any�student�showing�signs�of�struggle.���
�
Students�of�Poverty.�While�systematic�research�has�not�found�a�direct�correlation�between�
socioeconomic�status�and�school�achievement�in�a�way�that�can�lead�to�a�pedagogical�generalization,�
our�experience�serving�students�from�a�high�poverty�background�has�led�us�to�conclude�that�certain�
practices�are�more�effective�than�others.��Our�college�ready�focus,�for�example,�is�a�positive�source�of�
inspiration�and�motivation.�Our�whole�day�program,�including�before��and�after�care,�accommodates�
working�families�and�supports�students�in�learning�in�and�out�of�school.��Furthermore,�our�practice�of�
utilizing�projects�and�products�has�been�corroborated�by�research�studies�on�socioeconomically�
disadvantaged�children�that�have�indicated�that�the�use�of�projects�and�work�products:�(1)�increases�
their�motivation�for�learning�academic�skills�and�the�opportunity�to�meaningfully�practice�these�skills,�(2)�
helps�children�see�themselves�"as�learners�and�problem�solvers"�and�develops�their�self�esteem,�(3)�
strengthens�positive�relationships�between�teachers�and�families,�and�(4)�helps�families�become�aware�
of�resources�available�in�their�communities�(Helm�and�Lang,�2003).�
�
d.�Instructional�Strategies.�Describe�the�instructional�strategies�that�will�be�implemented�at�your�
proposed�school�to�support�the�Instructional�Program.�Explain�why�these�strategies�are�well�suited�to�
address�the�needs�of�the�student�population�you�plan�to�serve.�
�
Teachers�employ�a�variety�of�instructional�strategies�to�help�students�meet�the�high�expectations.�
Instruction�is�guided�by�a�process�called�the�Learning�Cycle.��This�cycle�was�developed�from�research�on�
cognitive�science�applied�to�how�students�learn.��All�learning�begins�with�the�accessing�of�prior�
knowledge�(APK),�continues�with�extension�of�prior�knowledge�(EPK),�follows�with�an�application�of�the�
new�knowledge�(Application),�and�concludes�with�a�reflection�on�learning�(Reflection).��This�process�was�
developed�to�ensure�that�students�are�ready�for�learning,�that�they�have�sufficient�opportunities�to�
practice�new�skills,�that�they�have�a�meaningful�application�task,�and�that�their�retention�is�improved�by�
the�opportunity�to�reflect.��These�practices�are�implemented�across�all�PUC�schools,�and�teachers�are�
held�accountable�to�these�practices�through�an�extensive�Performance�Management�System.���
�
In�addition�to�benefiting�from�the�learning�cycle,�students�learn�best�when�they�are�engaged.�Curricular�
choices�(described�above)�are�intended�to�maximize�student�engagement.�
�
Furthermore,�we�believe�that�generalizations�about�learning,�even�when�applied�to�identifiable�‘special�
populations’,�are�only�part�of�the�picture�in�ensuring�effective�teaching.�Our�teachers,�with�support�from�
their�Instructional�Leaders�and�the�Home�Office�Instructional�Team,�utilize�data�and�observation�in�order�
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to�respond�to�their�individual�students’�needs.�Through�these�efforts�they�can�adjust�pacing�of�lessons�as�
needed,�maximize�classroom�time,�balance�procedural�and�conceptual�learning,�and�involve�all�students�
equally�in�learning.���
�
The�broad�categories�of�our�Instructional�Strategies�are�listed�below:�
�
A�Reflective�Learning�Community:�Our�teachers�have�focused�time�to�share�best�practices�and�reflect�on�
their�lessons,�student�work,�and�the�improvement�of�student�learning.�These�meetings�are�consistent�
and�structured.�Teachers�conduct�peer�observations�to�use�actual�practice�in�the�classroom�as�a�data�
tool�for�reflection�towards�improvement.�Coaching�cycles�will�be�driven�by�inquiry�and�strategically�
facilitated�to�improve�teacher�practice.�

�
Data�driven�Decision�Making:�The�school�will�have�grade�level�and�school�wide�action�plans�based�on�
data�from�PUC�assessments,�grades,�and�other�pertinent�sources.��Teachers�will�use�this�data�to�reflect�
and�modify�instruction�consistently.�Decisions�will�be�driven�by�the�Cycle�of�Instructional�Improvement.�
�
Data�Driven�Instruction:�The�charter�schools�with�the�most�impressive�results�in�elevating�student�
achievement�use�assessment�to�diagnose�student�needs�and�the�effectiveness�of�their�teaching�
strategies�to�meet�those�needs.��The�teacher�analysis�of�the�assessment�allows�for�a�pattern�of�
continuous�reflection�and�improvement;�a�key�element�contributing�to�the�success�of�the�schools�that�
have�a�similar�population�as�CALS�ECHS.1��By�establishing�consistent�school�wide�assessments�and�
administering�them�on�a�consistent�basis,�teachers�can�always�determine�which�performance�standards�
students�have�mastered�and�which�are�still�to�be�addressed.�
�
Student�Interventions�and�Differentiation�:�The�school�will�have�structured�and�immediate�interventions�
for�at�risk�students�both�within�and�beyond�the�classroom.�These�interventions�will�be�implemented�
consistently�and�focused�on�bridging�knowledge�gaps�and�providing�multiple�paths�for�learners�to�gain�
conceptual�knowledge�and�skills.�

�
Collaboration�w/�Resource�Specialist�(Part�of�Student�Interventions�and�Differentiation):�Teachers�will�
work�directly�with�the�Resource�Specialist�to�design�instruction�that�directly�incorporates�the�IEP�goals�
for�all�RSP�students�in�their�classroom.�Staff�members�will�co�teach�with�the�Resource�Specialist�and�
receive�feedback�on�their�instruction�in�relation�to�their�RSP�students.�
�
Parent�Engagement:�Parents�are�to�be�engaged�in�their�students’�learning�as�the�“primary�educators”;�
they�will�be�given�specific�doable�strategies�that�will�enable�them�to�support�their�children.�They�will�be�
informed�when�assessments�or�big�projects�are�given�and�the�results�will�be�shared�with�them.�
Furthermore,�they�will�be�encouraged�to�share�their�questions�and�interests,�lead�in�the�implementation�
of�cultural�celebrations�and�festivals�at�the�school,�and�join�in�the�celebration�of�their�children’s�
presentations�and�curricular�as�well�as�extra�curricular�achievements.�

�
Each�parent�is�encouraged�to�spend�one�day�per�year�shadowing�their�child�during�academic�classes.�
They�are�welcome�to�observe�classes�any�day,�at�any�time�they�deem�necessary,�and�to�give�feedback�on�
instructional�programs.�Also,�they�are�invited�to�attend�breakfast�forums�in�which�they�discuss�their�

������������������������������������������������������������
1�Innovation�in�Education:�Successful�Charter�Schools.�U.S.�Department�of�Education�Contract�No.�ED�01�C0�0012,�Task�Order�D010,�with�West�
Ed.�Rod�Paige,�Nina�S�Rees,�Michael�J.�Petrilli�and�John�Fiegel.�http://www.uscharterschools.org/pub/uscs_docs/scs/full_print.htm�
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collective�observations�of�classroom�visits.�In�addition,�parents�participate�in�Family�Meetings�
throughout�the�year�where�they�discuss�school�and�home�strategies�to�improve�academic�achievement�
of�their�students.�
�
�Backwards�Planning:�Unit�designs�reflect�all�three�stages�in�the�backward�planning�process.���Units�are�
inclusive�of�all�relevant�concepts�and�each�unit�(or�lesson)�links�sequentially�to�the�next.�The�skills�and/or�
concepts�within�each�unit�(or�lesson)�are�broken�into�multiple�steps�or�pieces�(scaffolded)�so�there�are�
connections�to�bigger�concepts.�The�units�are�guided�by�enduring�understandings�and�essential�
questions.�

�
Independent�Practice�linked�to�Mini�Lessons�(EPK):�Independent�student�work�will�reflect�the�concepts�
and�skills�addressed�through�direct�instruction�or�mini�lectures.�Students�will�be�given�time�to�practice�in�
class�so�the�teacher�can�ensure�students�are�not�practicing�“wrong”�or�reinforcing�misconceptions.�
Sufficient�varied�practice�will�be�incorporated�into�instruction�to�reach�successful�application.�This�is�
aligned�to�the�essential�elements�of�common�strategies.�

�
Cumulative�Assessments�Aligned�to�Lesson�Activities�(Application):�Teachers�will�develop�assessments�(in�
a�variety�of�formats)�that�include�exercises�practiced�in�class�from�the�onset.��These�assessments�will�be�
cumulative�and�reflective�of�state�standards�and�aligned�to�essential�elements�of�common�strategies.��
The�Cycle�of�Instructional�Improvement�will�be�evident�in�the�use�of�these�assessments.�

�
Relevant�and�Cumulative�Do�Now�and�Homework��(Can�be�part�of�the�Learning�Cycle):�The�do�now�
exercises�and�homework�connect�to�the�lesson�and�are�presented�in�a�variety�of�formats,�including�
multiple�choice,�short�answer,�and�open�response.�The�do�now�exercises�and�homework�is�cumulative.�
The�work�is�aligned�to�the�essential�elements�of�the�common�practices.�

�
Basic�Skills�Practice:�Students�will�practice�the�basic�skills�necessary�to�succeed�in�the�discipline�daily.��
The�work�is�aligned�to�the�essential�elements�of�the�common�strategies.�

�
Maximizing�Student�Engagement:�Teachers�will�adjust�the�pacing�of�the�lessons�as�needed�to�ensure�the�
engagement�of�students�in�learning�activities.��Teachers�will�incorporate�wherever�possible�connections�
between�the�standards�and�the�individual�and�cultural�lives�of�the�students.�The�sharing�of�best�practices�
across�PUC�schools�will�allow�our�new�teachers�to�build�on�these�successful�engagement�techniques�
currently�in�use�at�schools�serving�the�same�population�of�students.�Lessons�balance�developing�
procedural,�factual,�and�conceptual�understanding.�Lessons�address�the�“why”�behind�the�learning.��
Teachers�use�effective�questioning�to�deepen�classroom�conversations�and�to�probe�students’�thinking.�
A�variety�of�dialog�structures�(pair/share,�whole�group,�small�group,�etc.)�is�integrated�into�the�lessons.��
Collaborative�group�work�is�included�strategically.�

�
Reading,�Writing,�and�Speaking�in�the�Discipline:�The�use�of�formal�vocabulary�is�used�throughout�the�
lessons�by�both�teacher�and�students.�There�is�active�use�of�the�word�wall�to�support�vocabulary�and�
concept�development.��Students�are�engaged�in�deep,�academic�conversations.�“Accountable�talk”�is�
being�utilized�by�both�the�teacher�and�students.��The�students�and�teachers�are�using�reading�and�
writing�as�tools�to�help�students�access�and�assess�learning�of�skills�and�concepts.��The�students’�access�
to�rigorous�texts�is�scaffolded�purposefully�by�the�teacher.�Strategies�to�access�text�are�explicitly�taught�
by�the�teachers�and�used�independently�by�students.��
�
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Expect�Excellence:�We�aim�to�emulate�the�very�strongest�schools�in�expecting�its�students�to�work�for�
and�achieve�the�most�rigorous�academic�standards.��The�school�is�founded�on�the�belief�that�students�
rise�to�meet�the�high�bar�that�is�set�for�them.��We�hire�teachers�and�staff�who�share�that�belief�and�work�
ceaselessly�to�encourage�its�students�and�their�parents�to�own�that�belief�as�well.��Deep�down,�students�
want�to�be�pushed�by�adults�because�they�see�it�as�a�sign�of�caring.�This�was�most�recently�articulated�by�
inner�city�adolescents�in�interviews�with�education�researchers�Dick�Corbett�and�Bruce�Wilson.��
Students�said�that�the�best�teachers,�the�ones�they�preferred,�were�not�those�who�let�them�off�the�
hook,�but�those�who�nagged�and�pressed�for�the�very�best,�who�tolerated�no�excuses.�2�
�
Scaffold�and�Accelerate,�Not�Remediate:�A�school�that�sets�a�higher�bar�has�an�even�greater�
responsibility�to�work�toward�moving�all�students�over�that�bar.��One�accomplishes�this�not�by�lowering�
the�standard,�but�by�giving�students�every�possible�chance�to�learn.�Rather�than�placing�students�into�
lower�or�higher�tracks�we�will�provide�students�with�the�same�rigorous�content�and�scaffold�the�support.�
The�students�who�need�more�support�will�receive�the�necessary�assistance�to�ensure�that�every�student�
is�performing�at�grade�level.��
�
In�addition,�we�have�a�partnership�in�place�with�CSU�Northridge�to�train�our�English�teachers�in�specific�
strategies�to�support�students�to�pass�the�college�entry�level�English�tests.�Within�this�training,�teachers�
learn�new�ways�to�teach�writing�and�develop�units�that�incorporate�a�significant�amount�of�non�fiction�
text.��
�

������������������������������������������������������������
2�Corbett�and�Wilson.�Listening�to�Urban�Students:��School�Reform�and�the�Teachers�They�Want�(State�University�of�New�York�Press,�2001).
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3.�School�Culture�and�Climate�(4�pages�+�attachments�if�applicable)�
a.�Description�of�School�Culture:�Describe�the�culture�and�climate�envisioned�for�the�proposed�school,�
particularly�as�it�relates�to�academic�achievement,�student�motivation�to�succeed,�personalization�and�
safety.�Identify�specific�rituals,�routines,�activities,�structures,�etc.�that�will�support�the�achievement�of�
the�culture�and�climate�envisioned.�Discuss�how�you�plan�to�introduce�and�implement�the�rituals,�
routines,�activities�and�structures�with�students,�teachers,�parents�and�other�staff.�
The�culture�and�climate�of�a�PUC�school�is�a�collaborative�community�of�learners�in�which�educators�
from�the�school�site�and�the�home�office�work�with�students�and�families�in�order�to�ensure�that�all�
students�learn,�graduate,�and�attend�college.�The�rituals,�routines,�activities�and�structures�that�have�
been�successful�in�building�and�maintaining�such�a�nurturing�and�achievement�oriented�culture�at�other�
local�PUC�schools�will�be�implemented,�as�they�have�demonstrated�effectiveness.�
�
The�use�of�the�Community�Circles�from�the�Tribes�program�supports�PUC�schools�in�creating�and�
sustaining�an�environment�that�provides�a�sense�of�belonging,�support,�connection�to�others�and�to�
ideas�and�values�that�make�young�lives�meaningful.�The�Community�Circle�has�demonstrated�a�positive�
impact�on�achievement,�motivation,�personalization�and�safety�in�our�schools�and�in�research�studies�
across�the�country.�Community�Circles�are�introduced�at�the�onset�of�school�with�students�and�during�
Teacher�Induction�over�the�summer.���
�
The�Community�Circle�creates�mini�communities�that�use�a�series�of�collaborative�skills�and�help�each�
other�honor�four�positive�agreements�(norms):�attentive�listening,�appreciation/�no�put�downs,�the�right�
to�participate�or�to�pass,�and�mutual�respect.�These�norms�assure�appreciation�and�respect�for�each�
other.�A�sense�of�community�becomes�a�reality�as�people�work�together�on�meaningful�goals,�tasks�and�
challenges.��No�one�fears�to�talk,�all�respect�each�other�and�themselves.�It�is�safe�enough�to�ask�
questions�–�safe�enough�to�learn.�Another�benefit�of�this�practice:�when�students�meet�in�a�community�
circle�in�the�morning,�teachers�can�identify�students�who�have�arrived�at�school�not�feeling�well,�either�
physically�or�psychologically,�and�address�their�needs�immediately.�
�
A�professional�community�of�learners�is�also�inherent�to�our�school�structures�as�we�have�found�that�
collaboration�and�sharing�of�best�practices�and�expertise�across�schools,�faculty,�leaders�and�educational�
experts�results�in�increased�academic�achievement�and�personalization�of�the�school�experience�for�our�
students.�Leaders�from�our�schools�meet�weekly�and�receive�support�from�the�Home�Office’s�
Instructional�Team�as�they�design�site�specific�professional�development�for�their�teachers.�This�
community�of�learners�permeates�the�school�culture�and�models�collaboration�for�faculty�and�students.�
�
Another�essential�aspect�of�our�school�culture�that�focuses�on�academic�achievement�and�student�
motivation�to�succeed�is�our�College�Entry�goal.��All�staff�members�possess�a�deep�commitment�to�
ensuring�that�each�and�every�student�not�only�graduates�from�the�high�school�but�also�enters�college�
prepared�for�college�success.��The�school�is�small�enough�to�allow�staff�members�to�work�toward�this�
goal�by�identifying�student�needs�and�addressing�them�through�intervention�in�class,�zero�periods,�
seventh�periods,�lunchtime,�extended�day,�Saturdays,�and�during�the�summer.��
�
We�promote�our�vision�of�college�entry�by:�discussing�college�goals�on�a�daily�basis,�displaying�college�
related�artifacts,�prominently�posting�our�mission�and�vision,�designing�our�college�center�to�be�the�
heart�of�the�campus�and�a�favorite�“hang�out”�spot�for�students,�and�by�teachers�sharing�details�about�
their�own�college�experiences.�We�post�the�names�of�students�in�the�lobby�of�the�school�as�they�are�
accepted�to�college.�Parents�attend�free�workshops�from�the�time�their�child�enters�high�school�in�order�
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to�prepare�them�for�their�child’s�eventual�entry�into�college.�During�their�high�school�years,�our�students�
visit�a�number�of�colleges�and�universities.�
�
In�a�community�where�the�high�school�dropout�rate�exceeds�50%,�the�better�than�90%�graduation�rate�
and�college�entry�rate�at�our�schools�can�no�doubt�be�attributed�to�the�college�going�culture�and�Early�
College�Program�that�is�described�in�greater�detail�below.�
�
Another�structure�that�has�been�successful�in�supporting�our�student�achievement�relates�to�our�
Attendance�Policies�which�result�in�96%+�attendance�rates.�Policies�in�Appendix�V,�Student�Handbook.�
b.�Student�Support�and�Success:�Describe�exactly�what�student�success�means�at�your�proposed�school.�
How�will�your�school�motivate�kids�to�come�to�school�and�stay�in�school?�
At�our�PUC�high�schools,�we�consider�our�students�‘successful’�if�they�are�embracing�and�moving�toward�
the�goal�of�graduating�high�school,�prepared�for�successful�completion�of�college.��A�number�of�practices�
and�support�structures�exist�to�motivate�our�students�to�come�to�school�and�stay�in�school.��We�believe�
these�practices�can�be�considered�effective,�judging�by�our�96%+�attendance�rates�and�the�plurality�of�
students�we�see�on�campus�every�day�at�6�PM,�reluctant�to�leave�our�school.�
�
We�have�a�culture�of�success�in�which�students�are�nurtured,�their�needs�are�met�and�their�relationships�
with�each�other�and�with�staff�are�supported.�Teachers�are�expected�to�promote�strong,�respectful,�
caring�relationships�with�students,�constantly�reminding�them�that�their�success�is�our�raison�d'etre�and�
that�they�must�express�their�needs�and�challenges�so�we�can�work�together.���
�
We�have�a�team�of�counselors�for�students�and�their�families�(Section�3.�School�Culture,�c.).We�also�
provide�outside�referrals�to�vetted�organizations�that�can�provide�additional�support�services.��School�
structures�such�as�our�small�size,�collaborative�culture,�Advisory�system,�and�ongoing�Community�Circles�
(described�in�3.�School�Culture,�a.)�in�which�students�can�safely�open�up�about�their�thoughts�and�
challenges,�enables�our�staff�to�identify�students�and�families�and�bring�them�into�the�care�of�the�
appropriate�service�provider�in�a�timely�fashion.�
�
Furthermore,�we�have�designed�an�engaging,�extended�day�program�(sports,�art,�enrichment,�clubs,�
interest�based�activities)�that�motivates�students�and�results�in�their�wanting�to�stay�on�campus.�
c.�Social�and�Emotional�Needs:�Describe�the�programs,�resources�and�services�(internal�and�external)�
that�your�proposed�school�will�provide�in�order�to�meet�the�social�and�emotional�needs�of�the�students�
you�serve.�Explain�how�individual�students�will�be�identified�and�monitored�on�an�ongoing�basis�at�the�
school.�Describe�how�the�effectiveness�of�these�programs�will�be�measured.�
All�PUC�schools�offer�students,�families�and�faculty/staff�clinical�counseling�services.�We�provide�access�
to�marriage�and�family�therapy�interns�at�the�school�site,�supervised�by�fully�licensed�clinical�therapists,�
through�our�partnerships�with�universities’�MFT�and�PPS�credential�programs.�In�addition,�PUC�employs�
three�experienced,�certificated�senior�counselors�to�train,�supervise,�and�monitor�the�university�students�
who�complete�their�internships�by�serving�our�students�and�families.�PUC�takes�responsibility�for�
monitoring�the�in�house�counseling�system.�Our�continuous�feedback�loop�involves�fully�licensed�
therapists�monitoring�counselors,�students�evaluating�the�services�they�are�receiving,�the�PUC�
organization�monitoring�reports�from�the�licensed�therapists.�When�any�aspect�of�the�monitoring�
reveals�problems,�adjustments�are�made�to�allow�the�PUC�organization�to�deem�the�student/family�
involvement�in�the�counseling�to�be�moving�in�a�positive�direction.�
�
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The�first�point�of�identification�of�our�students�and�families�who�could�benefit�from�counseling�is�most�
often�a�teacher�–�the�advisory�system�is�an�especially�effective�arena�as�advisors�develop�close�
relationships�with�students���but�any�staff�member�can�bring�a�case�to�the�attention�of�our�counselors.�
Parents�are�made�fully�aware�of�our�services�and�often�approach�administrators�and�teachers�to�seek�
counseling�for�themselves�or�their�children.�Students�(and�sometimes�their�parents)�may�be�referred�for�
counseling�as�a�result�of�a�Family�Support�Team�meeting�which�is�held�if�a�student�is�struggling�in�school�
academically�and/or�behaviorally�and�interventions�have�been�implemented�with�no�apparent�results.��
d.�College�and�Career�Readiness:�Describe�the�specific�programs�that�your�proposed�school�will�provide�
to�expose�students�to�college�and�career�opportunities�as�well�as�support�them�to�be�successful�in�
whichever�pathway�they�choose.�
Early�College.�Every�student�enrolled�at�our�school�will�develop�an�Individualized�College�course�Plan�
(ICP)�no�later�than�the�second�semester�of�the�9th�grade�year.��Some�college�classes�are�taught�on�
campus�while�some�courses�require�students�to�attend�the�college�campus���either�Los�Angeles�Trade�
Technology�Community�College�or�Los�Angeles�Community�College.�Each�student�works�with�a�college�
advisor�to�create�an�ICP�that�considers:�a�student’s�academic�interest,�ability�to�obtain�high�school�
course�credit�based�on�the�LAUSD–LA�Community�College�District�Dual�Enrollment�Agreement�and�the�
transfer�agreement�between�LA�Community�College�District�and�U.C.,�and�the�transfer�agreement�
between�the�LA�Community�College�District�and�the�Cal�State�system.�The�college�advisor,�student�and�
parent�will�be�responsible�for�monitoring�a�student’s�progress�through�his/her�ICP.���
�
PUC�schools�will�pay�all�costs�associated�with�college�course�tuition/�fees�and�textbooks�any�fees�for�
consumable�items�will�be�paid�for�by�the�student.��Financial�aid�in�the�form�of�grants�for�consumable�
items�will�be�awarded�based�on�a�student’s�need.����
�
We�maintain�communications�with�all�of�the�colleges�attended�by�our�alumni�in�order�to�inform�our�
educational�program�and�make�adjustments�in�areas�our�students�require�remediation.�For�this�reason,�
we�have�joined�the�College�Ready�Promise�and�are�utilizing�the�Gates�Foundation�Grant�to�investigate�
student�needs�that�colleges�identify�and�the�best�way�to�develop�teacher�effectiveness�in�these�areas.�
Career�Readiness.�Our�students�take�a�series�of�questionnaires�and�surveys�(through�our�college�
counseling�Naviance�system)�to�help�them�determine�learning�styles�and�college/career�interests.��They�
benefit�from�internship�and�employment�opportunities�with�local�businesses,�non�profits,�and�various�
government�agencies.�Furthermore,�as�the�State�standards�in�social�studies�courses�regularly�refer�to�
jobs�and�the�economy,�we�identify�those�lessons�as�learning�opportunities�to�bring�in�guest�speakers�and�
provide�students�with�practical�answers�to�their�questions�about�career�paths�and�options.�
e.�Parent�Involvement:�Discuss�strategies�to�authentically�and�meaningfully�engage�parents�and�
guardians�in�their�child’s�education.�Describe�in�detail�the�programs�or�resources�that�the�proposed�
school�will�provide�for�parents�and�guardians.�
The�philosophy�at�all�PUC�Schools�is�that�parents�are�our�most�important�partners.�We�communicate�this�
message�continuously,�during�meetings,�in�newsletters,�1�to�1�and�through�any�means�available.�Parents�
are�also�constantly�reminded�that�the�school�belongs�to�them�as�it�does�to�the�staff�and�students�and�
that�we�are�a�team�on�a�level�playing�field,�all�shooting�together�for�the�same�goal.��The�culture�at�PUC�is�
such�that�parents�must�be�treated�with�honor�and�respect�at�all�times.�They�are�welcome�to�observe�
classes�at�any�time�and�give�feedback�on�instructional�programs.�They�are�invited�by�the�Instructional�
Leader�to�attend�breakfast�forums�to�share�their�collective�observations�of�classroom�visits.3��

������������������������������������������������������������
3�Learning�Walks:�Family�and�community�members�are�invited�to�join�teachers�and�students�in�Learning�Walks�that�provide�a�view�into�daily�
instruction�in�all�our�classrooms.�The�Learning�Walk�team�visits�all�classrooms�observing�for�instructional�indicators�in�alignment�with�our�vision�
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Parents�participate�in�monthly�Family�Meetings�–�led�collaboratively�by�administrators�and�parents�and,�
at�times,�teachers�and�students.�These�meetings�cover:��school�and�home�strategies�to�improve�
academic�achievement,�review�of�assessment�results�and�follow�up�action�plans,�parenting�adolescence,�
college�entry.�It�is�also�a�time�for�our�schools�to�learn�from�parents�by�hearing�their�concerns,�ideas�and�
questions.�Our�average�attendance�at�these�meetings�is�80%,�a�significant�percentage�given�the�
demands�on�our�parents’�time.��Noticeably,�parents�have�responded�positively�to�these�meetings�and�
many�have�stated�in�parent�surveys�that�they�have�become�inspired�to�pursue�college�degrees.��
�
All�parents�are�placed�in�randomly�selected�Learning�Circles�utilized�to�engage�in�in�depth�discussions�
around�supporting�student�learning,�sharing�in�governance�decisions,�and�developing�leadership�
capacities�within�the�school.�School�administrators,�in�collaboration�with�a�teacher�committee�devoted�
to�Learning�Circles,�provide�resources,�support�and�facilitation�for�these�groups�at�monthly�meetings.�
Through�this�process,�parents�are�empowered�to�advocate�for�their�students�needs�and�for�their�
education�during�their�time�at�a�PUC�school�and�beyond.��
�
Additionally,�the�School�Advisory�Committee�meets�monthly�and�sets�school�improvement�goals.�This�
committee�of�faculty,�parents,�and�administrators�is�described�in�greater�detail�below�(Governance�10.�
c.�ii.)�and�possesses�genuine�authority�to�identify,�evaluate�and�design�programmatic�changes�to�the�
school’s�programs.��A�Parent�Activities�Committee�works�tirelessly,�raising�approximately�$20,000�
annually,�to�provide�extra�funding�for�arts�instructors�and�to�support�arts�activities�for�the�school.��
f.�School�Calendar/Schedule:�Provide�a�copy�of�and�describe�the�proposed�school�calendar�and�daily�
schedule�for�both�faculty�and�students.�In�your�response,�please�discuss�how�students�and�faculty�will�be�
grouped�for�instruction;�the�target�class�sizes�and�teacher�student�loads;�and�how�the�proposed�schedule�
promotes�student�achievement.�
� i.�Autonomy:�Describe�how�the�school�will�use�scheduling�autonomy�to�maximize�learning�time�
for�students�and�collaborative�planning�and�professional�development�for�the�faculty�and�staff.�
Appendix�IV�contains�our�calendar�and�bell�schedule.�We�implement�a�schedule�to�maximize�learning�
and�provide�10�professional�development�days�on�top�of�the�176�student�days.�As�an�independent�
charter�school,�we�have�the�autonomy�to�provide�extended�periods�of�learning�for�students�and�ample�
planning�time�for�teachers�in�the�same�subject�AND�the�same�grade�level.��Transparent�scheduling�
makes�students�aware�that�teachers�collaborate,�modeling�for�students�who�are�also�required�to�
collaborate�with�one�another.��The�flexibility�afforded�to�charter�schools�in�terms�of�changing�bell�
schedules�as�needed�in�order�to�better�meet�the�needs�of�students�is�embraced�by�PUC�schools.�For�
example,�in�response�to�data�we�have�elongated�particular�class�periods,�inserted�periods�and�held�
Saturday�classes.��
We�do�not�track�(group)�and�allow�any�student�who�is�interested�to�enroll�in�A.P.�courses.�The�student�
load�for�a�teacher�is�100–120�in�comparison�with�150+�in�a�traditional�public�school�setting.�High�school�
class�sizes�vary�from�18�28.�

�
Handbook�in�Appendix�V.�

������������������������������������������������������������������������������������������������������������������������������������������������������������������������������������������������
and�instructional�philosophy.�After�each�classroom,�the�team�lists�the�indicators�that�they�saw�and�generate�questions�to�prompt�thinking�
around�the�indicators�that�were�absent.�These�findings�are�shared�with�the�staff�and�used�to�prompt�action�planning�and�improvement�goals.�

�
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4.�Assessments�and�School�wide�Data�(4�pages)�
a.�Assessment�Philosophy:�Explain�the�proposed�school’s�philosophy�on�student�assessments.�Provide�
evidence�that�proposed�school’s�assessment�philosophy�is�research�based�and�is�aligned�with�the�schools�
proposed�Instructional�Program.�
If�the�vision�of�academic�and�personal�success�for�each�student�is�to�be�achieved,�measurements�must�
begin�immediately,�appropriate�follow�up�must�follow,�and�further�assessments�with�accompanying�
analysis�must�occur�on�a�regular�and�ongoing�basis.�We�believe�that�students’�learning�gaps�must�be�
filled�as�soon�as�they�are�identified.���Therefore,�assessments�will�begin�for�entering�students�at�the�
onset�of�the�academic�year,�in�order�to�immediately�identify�and�appropriately�address�strengths�and�
weaknesses.��These�gaps�will�be�identified�through�a�variety�of�assessments�and�filled�through�the�
application�of�a�variety�of�strategies�described�in�section�2.���
�
Research�on�charter�schools�has�demonstrated�the�correlation�between�the�schools�with�the�most�
impressive�results�in�elevating�student�achievement�to�the�use�of�assessment�to�diagnose�student�needs�
and�adjust�teaching�strategies�to�effectively�meet�those�needs.��The�teacher�analysis�of�the�assessment�
allows�for�a�pattern�of�continuous�reflection�and�improvement;�a�key�element�contributing�to�the�success�
of�the�schools�that�have�a�similar�population�as�our�proposed�school.4��By�establishing�consistent�school�
wide�assessments�–�both�formative�and�summative���and�administering�them�on�a�consistent�basis,�
teachers�can�always�determine�which�performance�standards�students�have�mastered�and�which�are�
still�to�be�addressed.�
�
Given�our�emphasis�on�data�driven�instruction,�we�believe�in�the�importance�of�triangulating�assessment�
data�to�determine�students’�progress�towards�end�goals�and�to�validate�the�various�assessment�tools�
that�have�been�implemented.��This�practice�is�supported�in�research�by�Mike�Schmoker,�Larry�Lezotte�
and�Douglas�Reeves�in�that�they�each�advocate�that�students�are�pre�assessed�and�then�given�specific�
benchmark�exams�along�the�way�that�are�evaluated�and�analyzed�by�different�stakeholder�groups�
including�teachers,�administrators�and�parents�and�students�to�determine�additional�supports�needed�to�
meet�the�end�goal�by�June.���
�
The�triangulation�of�data�occurs�between�the�CST,�CAHSEE,�and�student�grades�in�their�courses.��Student�
grades�reflect�both�student�performance�on�tests�and�student�demonstrations�of�their�achieving�
learning�standards�by�producing�products,�solving�problems�and�making�written�and�oral�presentations.��
Every�graduate�will�compile�a�performance�portfolio�that�summarizes�and�presents�samples�of�
achievements,�projects�completed,�competencies�gained,�examinations�passed�and�credit�earned.���
�
During�the�summer�months�teachers�and�administrators�review�the�CST�results�and�match�these�results�
to�the�grades�students�received�for�achievement�of�standards�addressed�in�the�scope�and�sequence�of�
each�course.��When�reviewing�students’�grades,�students�who�either�passed�the�course�but�did�not�earn�
proficiency�or�students�who�did�not�pass�the�course�but�did�earn�proficiency�will�be�reviewed�to�
determine�the�cause�of�contrary�results.��In�addition,�the�teacher�will�review�the�scope�and�sequence�
along�with�major�assessments�to�determine�alignment�and�make�adjustments�for�the�subsequent�year.��
The�data�review�process�will�then�lead�into�a�goal�setting�process�for�the�year.��
�
b.�Autonomy:�Describe�how�the�school�will�use�assessment�autonomy�to�maximize�student�learning.�

������������������������������������������������������������
4�Innovation�in�Education:�Successful�Charter�Schools.�U.S.�Department�of�Education�Contract�No.�ED�01�C0�0012,�Task�Order�D010,�with�West�
Ed.�Rod�Paige,�Nina�S�Rees,�Michael�J.�Petrilli�and�John�Fiegel.�http://www.uscharterschools.org/pub/uscs_docs/scs/full_print.htm�
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As�an�independent�charter�school,�we�have�the�autonomy�to�empower�teachers�to�design�and�
implement�a�variety�of�assessments�in�order�to�form�a�complete�picture�of�student�skills�and�knowledge.��
We�also�have�the�autonomy�to�create�a�culture�of�collaboration,�a�schedule�of�multiple�meetings�each�
week,�and�a�support�system�including�trained�Instructional�Leaders�and�the�Home�Office�Instructional�
Team.��These�practices�work�together�and�allow�us�to�quickly�gather�assessment�data,�analyze,�and�
respond�to�student�needs�through�appropriate�intervention�in�order�to�maximize�student�learning.�In�
addition�to�the�above,�PUC�schools�has�developed�benchmark�assessements�in�all�content�areas�which�
will�also�be�utilized�at�the�new�school.�Home�office�personnel��
�
�Our�school�wide�emphasis�on�producing�products,�solving�problems,�making�written�and�oral�
presentations�can�all�provide�formative�assessments�(drafts,�in�class�individual�work,�group�work�in�
class,�practice�runs�of�presentations,�etc.),�thus�allowing�teachers�to�support�students�prior�to�a�
summative�assessment.��By�identifying�gaps�and�needs�on�a�daily�basis,�teachers�can�prevent�poor�
performances�on�summative�assessments.�In�addition,�by�evaluating�students�on�a�daily�basis,�teachers�
can�gather�formative�data�prior�to�summative�data�to�share�with�colleagues,�Instructional�Leaders�and�
the�Home�Office�Instruction�Team�in�weekly�meetings�–�thereby�gaining�additional�ideas�for�adapting�
classroom�lessons�to�maximize�student�learning.���
c.�Student�Assessment�Plan:�Describe�the�school�wide�assessment�plan�for�the�proposed�school.�What�
formative�and�summative�measures�will�you�use�to�determine�student�progress�and�success?�Include�a�
table�that�details�specific�authentic�formative�and�summative�assessments�(benchmark�assessments,�
developmental�screenings,�unit�exams,�state�required�exams,�portfolios,�etc.)�that�will�be�used�for�each�
grade�level,�the�timing�of�their�administration,�the�rationale�for�their�selection�and�their�intended�
purpose.�
Our�approach�to�assessment�requires�that�faculty�and�staff�closely�monitor�each�student’s�progress�on�a�
regular�basis�using�the�following�strategies:���

� Performance�tasks�and�assessments�including�pre�assessments��
� Publisher�and�teacher�generated�assessments�that�are�standards�aligned�
� Student/teacher�conferences��
� Parent/student/teacher�conferences��
� Student�led�conference�evenings�utilizing�portfolios��
� Ongoing�teacher�observation���
� Collaborative�teacher�teams’�examination�of�student�work���
� Progress�reports�six�times�each�year�and�two�semester�grade�reports�
� State�mandated�standardized�tests�including�CST,�CAHSEE,�CELDT�pursuant�to�Education�Code�

Section:�60602.5�
� Community�College�Assessment,�PSAT,�ACT�and�SAT�
� In�house�benchmark�assessments�in�all�subject�areas�developed�and�utilized�PUC�wide.�

�
The�table�below�describes�our�assessment�plan�in�more�detail:�
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Measurable�Pupil�Outcome�
�

Measurement�Instrument(s)/�Frequency

Students� will� have� strong� reading,� writing,�
listening,� speaking� and� presentation� skills.��
Students� will� be� able� to� effectively�
communicate�ideas,�opinion�and�information�
orally�and�in�writing.��

� Classroom�Assessments�(on�going)�
� Senior�Portfolios�(twice�per�year)�
� PUC� Writing� Assessment� Benchmark�

(three�times�each�year)�
� STATE� Tests:� CST,� CAHSEE,� CELDT,�

EAP�(once�per�year)��
� Interdisciplinary�Grade�Level�Projects�

(three�four�times�each�year)�
Students� will� apply� and� understand� civil�
responsibilities� in� and� outside� of� their�
communities.� � Students� will� have� civic,�
historical,� economic� and� geographical�
knowledge� of� diverse� cultures/peoples�
throughout�the�world.��

� Classroom�Assessments�(on�going)�
� Senior�Portfolios�(twice�per�year)�
� PUC� Writing� Assessment� Benchmark�

(three�times�each�year)�
� STATE� Tests:� CST,� CAHSEE,� CELDT,�

EAP�(once�per�year)��
� Interdisciplinary�Grade�Level�Projects�

(three�four�times�each�year)�
Students� will� develop� abilities� to� reason�
logically� and� learn� and� apply� mathematical�
concepts� in� abstract� and� real� life� situations�
including� those� within� algebra,� geometry,�
trigonometry� and� other� mathematical�
subjects.���

� Classroom�Assessments�(on�going)�
� Senior�Portfolios�(twice�per�year)�
� PUC� Math� Assessment� Benchmark�

(three�times�each�year)�
� STATE� Tests:� CST,� CAHSEE,� CELDT,�

ELM�(once�per�year)��
� Interdisciplinary�Grade�Level�Projects�

(three�four�times�each�year)�

Students� will� successfully� utilize� scientific�
research�and�inquiry�methods�to�understand�
and�apply� the�major� concepts� from�various�
branches� of� science� which� may� include�
physics,� chemistry,� biology,� ecology,�
astronomy�and�earth�sciences.�

� Classroom�Assessments�(on�going)�
� Senior�Portfolios�(twice�per�year)�
� STATE� Tests:� CST,� CAHSEE,� CELDT,�

EAP/ELM�(once�per�year)�
� Interdisciplinary�Grade�Level�Projects�

(three�four�times�each�year)�

�
Over� the� course� of� the� charter,� CALS� Early�
College� High� School� will� meet� or� exceed� its�
API� growth� target� each� year� exceeding� 770�
within�five�years.�
���

�
�

�
� Academic� Performance� Index� (API)�

Rating���

Per� the� state� mandate� CALS� ECHS� will� grow�
their� AYP� target� by� the� state� score� at�
minimum.���

� AYP�Growth�Target�

�
�
All�content�classes�will�administer�a�
series�of�four�benchmark�tests�
throughout�the�year�that�are�
standards�based�and�aligned�to�the�
CST,�ACT�and�SAT.��The�goal�of�this�
practice�is�to�support�students�to�earn�
the�highest�possible�score�on�the�state�
and�college�entrance�exams�along�with�
the�best�grades�in�their�classes.�
Currently�students�take�a�pre�
assessment�test�in�English�and�math�
and�then�subsequent�benchmarks�
during�the�year�to�measure�progress�
and�inform�the�teachers�as�to�
specifically�which�concepts�needed�to�
be�re�taught,�reviewed�or�refreshed�
along�with�those�that�students�have�
mastered.��Student�growth�in�writing,�
literacy�skills�and�math�knowledge�is�
measured�by�standards�based,�PUC�
created�benchmarks�that�are�aligned�
to�State�blueprints�for�the�courses.�In�
house,�PUC�wide�benchmark�
assessments�are�being�developed�for�
every�course.��
���

Benchmark�assessment�results�are�stored�on�Data�Director�and�students’�progress�can�be�measured�
over�time�and�compared�with�their�CST�results.���In�addition,�results�are�reviewed�by�department�and�
with�the�instructional�leader�after�each�testing�period.��Once�this�review�occurs,�teachers�re�work�their�
scope�and�sequence�to�address�the�learning�gaps�displayed�by�their�different�classes�and�provide�
information�back�to�the�students�so�that�they�can�individually�work�on�their�own�specific�gaps.��This�
cycle�occurs�after�every�testing�and�students’�levels�of�improvement�are�tracked�and�shared�with�
parents.�
d.�Assessment�Development:�If�applicable,�submit�a�timeline�that�outlines�plans�to�develop�curricula�for�
the�proposed�school�prior�to�school�opening.�
N/A:�We�will�utilize�the�curricula,�scopes�and�sequences�and�lesson�plans�from�our�existing�high�school�
serving�this�proposed�school’s�particular�location�and�population.��
e.�Data�Collection�and�Monitoring:�Describe�the�school�wide�data�collection�and�monitoring�plan.�What�
data,�including�ISIS�will�the�school�collect�to�measure�student�progress?�How�will�the�school�use�this�data�
to�inform�programmatic�and�instructional�decisions,�assess�student�needs,�intervene�with�students�who�
need�additional�help,�improve�instruction,�make�adjustments�to�curricula�and�other�school�components�
and�inform�professional�development?�
Summer�professional�development�always�begins�with�a�review�of�the�state�testing�results�and�the�prior�
year’s�School�Success�Plan�goals.��The�staff�is�led�through�a�reflection�and�data�analysis�process�that�
leads�to�new�goals�being�set�in�alignment�with�required�AMO’s�and�the�school’s�vision.��This�process�
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UC/CSU�
Reference�

Content� #�of�total�credits�
needed�to�graduate�

A� History:�World,�US,�Government/�Economics 30
B� English� 40
C� Math:�Algebra�1,�2,�Geometry�minimum�+�Trig�and�

Calculus(students�must�be�enrolled�in�math�for�all�
four�years�(minimum�of�three�years)�

30

D� Lab�Science:�Biology,�Chemistry� 20
E� Foreign�Language:�same�language�for�two�years�

minimum�
20

F� Arts:�music,�dance,�theatre,�art�(same�course�for�two�
years�recommended)�

20

G� College�Elective:�Sociology,�Psychology,�second�year�
arts,�or�college�class�

10

Other� PE� 10
Other� CAHSEE/�PSAT/SAT�prep�class� 10
Other� Elective:�arts,�college�class,�advisory,�4th year�of�

math�
30

� Total� 220
�

results�in�the�creation�of�action�plans.��Progress�towards�achievement�of�action�plan�goals�is�analyzed�
throughout�the�year�through�ongoing�discussions�between�teachers�and�administrators,�with�a�focus�on�
classroom�assessment�results,�student�work,�benchmark�assessment�results,�classroom�observations,�
progress�reports,�semester�grades,�and�finals.��Technology�such�as�Zoom�Data�(Data�Director)�and�
PowerSchool�enables�efficient�uploading,�analyzing�and�sharing�of�data.�Teachers�are�supported�in�order�
to�address�students’�learning�gaps�through�the�creation�of�intervention�classes�and�professional�
development�targeting�classroom�differentiation�strategies.��With�each�progress�report,�and�at�the�
conclusion�of�the�first�semester,�teachers�review�data�with�students�in�order�to�analyze�what�is�needed�
to�increase�student�success.�Simultaneously,�the�instructional�leader�engages�in�dialogue�with�teachers�
in�order�to�revise�their�scope�and�sequence�in�response�to�students’�needs.�Goal�setting�then�takes�place�
for�semester�2.�Results�of�the�goals�will�be�measured�at�the�end�of�second�semester�with�a�goal�check�
mid�way�at�the�ten�week�mark.�
�
The�PUC�Los�Angeles�Board�of�Trustees�holds�the�school�accountable�to�this�review�process�in�that�the�
school�success�plan�is�reported�at�the�beginning�of�the�year�and�then�interim�reports�are�made�
throughout�the�year.��This�accountability�process�helps�the�entire�organization�be�fully�invested�in�the�
success�of�all�students�and�always�seek�the�road�of�improvement.�
�
More�detailed�descriptions�on�the�use�of�data�to�inform�professional�development�and�instruction�can�
be�found�below�in�section�5.�Professional�Development,�subsection�b.�
f.�Graduation�Requirements:�For�all�middle�and�high�schools,�describe�the�proposed�graduation�
requirements,�including�how�student�progress�will�be�measured�to�determine�readiness�to�graduate.�
Our�graduation�requirements�surpass�the�minimum�requirements�to�apply�for�college.��Ten�units�equal�a�
traditional�one�year�course.�220�units,�with�a�passing�result,�are�required�for�graduation.�

Course�Requirements�for�Graduation:�
�
Note:�For�A�G�classes,�
students�must�earn�credits�
for�grades�C�and�above.�
Test�Requirements:�Pass�
CAHSEE�English�and�Math,�
Take�the�SAT�1�and�ACT�
Community�and�Other�
Requirements:�Community�
Service�(40�hours�total�
outside�of�school,�with�the�
exception�of�the�recycling�
program),�Apply�to�3�
colleges,�Apply�for�FAFSA�(if�
eligible),�Complete�personal�

resume,�Compose�a�portfolio�either�in�a�binder�or�digital�
�

Students�may�participate�in�graduation�ceremony�with�210�credits�along�with�meeting�all�the�test�
requirements.�Students�will�receive�their�diploma�when�they�meet�the�test�requirements�and�earned�
220�credits.��Students�who�complete�the�community�and�other�requirements�along�with�the�required�
coursework�of�220�credits�will�graduate�with�an�exemplary�status�diploma.�
�
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5.�Professional�Development�(7�pages)�
a.�Professional�Culture:�Describe�the�professional�culture�you�envision�at�the�proposed�school.�Explain�
how�the�professional�culture�you�envision�reinforces�the�Instructional�Program�outlined�above.�Identify�
activities�and�structures�that�will�support�the�achievement�of�the�professional�culture�envisioned.�Discuss�
how�you�plan�to�introduce�the�activities�and�structures�to�teachers.�
�
In�keeping�with�our�vision�of�a�collaborative�learning�community,�we�believe�it�is�important�for�all�faculty�
and�educational�leaders�to�be�comfortable�sharing�strengths�and�weaknesses,�expressing�concerns�and�
questions,�and�both�providing�and�accepting�guidance.�We�begin�introducing�our�envisioned�culture�
through�orientation�programs�prior�to�school�opening�that�give�faculty�and�leaders�extended�practice�
with�the�following�activities�and�school�wide�structures:�Tribes�Community�Learning�Circles�(described�
in�section�3.),�Critical�Friends�groups,�and�peer�observations�and�analyses.��Detailed�agendas�describing�
our�summer�professional�development�programs�can�be�found�in�Appendix�VI.��A�week�long�orientation�
for�site�leaders�occurs�over�the�summer,�during�which�they�experience�professional�development�with�
the�other�PUC�school�Instructional�Leaders�and�the�Home�Office�Instructional�Team.��After�this,�each�site�
leader�will�conduct�a�teacher�orientation�program�with�his�or�her�staff.��New�faculty�will�always�
experience�two�weeks�of�orientation�over�the�summer,�as�will�new�school�leaders,�while�returning�staff�
will�join�for�only�the�second�week.�Prior�to�the�school’s�first�year,�all�staff�will�experience�two�weeks.��
This�orientation�will�be�led�by�the�site�based�Instructional�Leader�with�the�Home�Office�Instructional�
Team�joining�for�specific�activities.��These�professional�development�experiences�are�designed�to�be�
engaging,�joyful,�hands�on,�and�practical.�Beginning�with�the�Tribes�Community�Learning�Circles�
(described�in�section�3.),�sessions�will�draw�out�each�teacher’s�existing�strengths�and�provide�
opportunities�for�these�teachers�to�take�on�leadership�roles.�This�sets�a�tone�for�productive�learning�
throughout�the�year�in�ongoing�Learning�Circles,�Critical�Friends�groups,�and�peer�observations�and�
analyses.�
�
Since�our�Instructional�Program�emphasizes�data�driven�instruction,�our�professional�culture�will�be�one�
that�embraces�ongoing�data�analysis.�School�wide�data�trends�and�teacher�feedback�(respected�as�a�
significant,�qualitative�data�point)�will�form�the�basis�of�weekly�staff�development�meetings.�These�
meetings�will�focus�on�teacher�collaboration,�whole�group�learning,�planning,�and�school�wide�updates.��
Time�will�also�be�allotted�for�continued�planning�supported�by�one�on�one�coaching�from�the�
Instructional�Leader.�Departments�will�collaborate�during�the�weekly�staff�meeting,�allowing�them�to�
pursue�department�goals�and�projects.�In�addition,�departments�and�whole�staff�inquiry�groups�will�be�
scheduled�that�focus�on�presentation�of�teacher�dilemmas�that�affect�student�achievement.�The�staff�
will�use�a�Critical�Friends�protocol�to�discuss�lessons,�assessments,�task�lists,�and�student�work.��
�
b.�Professional�Development:�Describe�what�effective�Professional�Development�(PD)�will�look�like�at�
your�proposed�school.�Identify�the�school’s�goals�and�strategy�for�ongoing�PD.�Explain�how�the�PD�plan�
will�be�driven�by�data�to�build�coherence�and�support�the�instructional�program�as�well�as�build�capacity�
to�improve�teaching�and�learning,�school�performance�and�student�achievement.�How�will�the�PD�
program�be�differentiated�to�support�teachers�at�various�stages?�
�
PD�Plan.�The�overall�goal�of�Professional�Development�(PD)�is�to�improve�teaching�and�learning�as�
measured�by�student�work�products�(portfolios),�student�performance�on�assessments,�feedback�from�
colleges�on�our�graduates’�competence,�and�students’�post�graduate�dedication�to�pursuing�college�and�
career�goals.�Therefore,�PD�at�our�proposed�school�will�be�considered�effective�if�teacher�satisfaction�
surveys�and�student�achievement�data�indicate�a�positive�correlation�between�PD�and�student�learning.��
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�
The�specific�goals�and�strategies�of�our�PD�are�determined�by�our�data�driven�‘School�Success�Plan’.�Each�
of�our�schools�creates�a�School�Success�Plan�in�July�when�the�Instructional�Leaders�review�the�school’s�
state�testing�results.��This�process�follows�the�Grant�Wiggins�Backwards�Planning�Practice�where�one�
begins�with�the�end�goals�first.�The�Instructional�Leaders�will�determine�in�which�areas�the�school�met�
the�goals�based�on�the�various�exam�results�and�which�areas�the�school�did�not�meet�the�goals.��The�
Instructional�Leaders�will�analyze�the�data�to�determine�which�sub�parts�presented�a�struggle�for�
students.��With�these�sub�parts�identified�the�Instructional�Leaders�will�create�a�draft�of�the�School�
Success�Plan�and�be�sure�that�the�identified�sub�parts�are�identified�in�the�key�results�that�will�be�
measured�through�internal�assessments�at�the�school�site.��Once�this�draft�is�designed,�the�Instructional�
Leader�will�lead�the�staff�in�a�professional�development�session�during�the�summer�that�is�focused�
around�the�school’s�results�and�the�data.��This�professional�development�includes�the�following�steps:� �

1) The�Instructional�Leader�meets�with�each�teacher�and�shares�with�him/her�the�student�data�
from�the�CSTs,�CAHSEE�and�ELM�or�EAP.��They�look�at�the�summary�results�along�with�the�School�
Success�Plan�goals�from�the�year�before.��The�use�of�Data�Director/Zoom�helps�make�the�data�
accessible�to�all�team�members�and�serves�as�an�on�going�reference�point�throughout�the�year.�
Together�they�check�off�what�was�achieved�and�celebrate�these�achievements.��Then�they�
identify�areas�that�were�not�successful�and�reflect�on�why�we�did�not�achieve�these�results�and�
what�can�be�done�differently�in�the�coming�year.�

2) After�these�individual�meetings,�teachers�design�their�scope�and�sequence�for�the�year,�making�
revisions�from�the�year�prior�to�address�the�areas�where�we�did�not�achieve�our�goals.���

3) Once�everyone�meets�with�the�Instructional�Leader,�we�share�the�school�data�and�teachers�
within�departments�and�as�whole�group�reflect�on�the�prior�year�and�identify�ways�we�can�
change�our�teaching�practice�to�yield�greater�results.��Action�steps�result�from�these�meetings.�

4) Next,�the�Instructional�Leader�shares�a�draft�of�the�School�Success�Plan�with�the�teachers�and�
solicits�input�and�modifications�by�department�members�based�on�the�individual�data�sessions�
along�with�the�department’s�collective�data�results.��The�department�makes�adjustments�to�the�
key�results,�action�steps�and�time�lines.��The�Instructional�Leader�will�take�these�edits�and�revise�
the�School�Success�Plan.���

5) The�Instructional�Leader�provides�copies�of�the�School�Success�Plan�to�the�teachers�by�mid��
September.��

6) Following�the�summer�professional�development�sessions,�the�staff�revisits�the�School�Success�
Plan�and�revises�action�steps�while�measuring�growth�towards�our�key�results�at�least�four�more�
times�during�the�school�year.��In�addition,�there�are�modifications�made�to�the�key�results�to�
insure�that�each�is�measurable�and�aligned�to�our�necessary�school�outcomes�to�move�the�
school�from�a�good�to�a�great�design.��Full�day�professional�development�sessions�in�the�months�
of�October,�December,�March�and�inquiry�sessions�in�May�and�June�provide�the�staff�with�the�
opportunity�to�review�the�internal�data,�measure�progress�on�action�steps�and�provide�revisions�
to�their�own�scope�and�sequence�based�on�the�data.����

7) The�PUC�Board�of�Trustees�holds�the�school�accountable�to�this�review�process�in�that�the�
School�Success�Plan�is�reported�at�the�beginning�of�the�year�and�then�interim�reports�are�made�
throughout�the�year.��This�accountability�process�helps�the�entire�organization�and�each�school�
to�be�fully�invested�in�the�success�of�all�students�and�always�seek�the�road�of�improvement.�

�
Targeted�and�differentiated.�In�addition�to�this�focused�approach�to�PD,�teachers�will�meet�with�the�
PUC�Home�Office�Instructional�Team,�Regional�Director�and�the�Instructional�Leader�on�a�regular�basis�
to:��

� Share�teacher�concerns�
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� Communicate�teacher�requests��
� Articulate�program�progress�and�effectiveness��
� Assess�overall�student�progress,�achievement�and�needs��
� Discuss�concerns�regarding�individual�student�progress�and�needs����

�
Differentiation.�PD�is�informed�by�more�than�student�data;�needs�assessments�completed�by�teachers�
and�an�assessment�of�new�hires�also�drives�our�PD.�Each�teacher�works�with�the�Instructional�Leader�to�
design�a�personalized�Professional�Growth�Plan�that�consists�of�goals�and�a�specific�action�plan�to�
support�those�goals.�Our�schools�have�adapted�a�coaching�model�similar�to�what�Hall�and�Simeral�
describe�in�“Building�Teachers’�Capacity�for�Success”�where�the�emphasis�is�reflection�and�self�
awareness.�The�“continuum�of�self�reflection”�is�key�to�determining�topics�and�approaches�for�designing�
effective�professional�development.��(Hall,�P&�Simeral,�Building�Teachers’�Capacity�for�Success;�2008).���
�
In�addition,�our�needs�assessment�led�us�to�form�partnerships�focused�on�specific�teachers�and�specific�
subject�type�teachers.�For�example,�we�partnered�with�CSU�Northridge�to�train�our�English�teachers�in�
specific�strategies�to�support�students�to�pass�the�college�entry�level�English�tests.�Within�this�training,�
teachers�learned�new�ways�to�teach�writing�and�develop�units�that�incorporate�a�significant�amount�of�
non�fiction�text.�As�another�example,�teachers�have�participated�in�the�Loyola�Marymount�University�
Math�and�Science�Teacher�program,�which�is�a�year�long�PD.�This�PD�was�designed�in�modules�and�
included�a�monthly�training,�observation�and�feedback�in�addition�to�on�going�coaching�designed�around�
improving�math�instruction�and�making�it�more�about�proficiency�based.�
�
To�further�support�classroom�instruction�and�resource�students,�teachers�meet�with�the�Resource�
Specialist�who�also�conducts�professional�development�sessions�for�staff�throughout�the�year.�During�
these�meetings,�the�resource�specialist�discusses�PD�topics�based�on�the�disabilities�represented�in�the�
school�population.�Teachers�discuss�recipe�cards,�delineating�each�resource�students’�disabilities,�as�well�
as�strategies�to�support,�the�progress,�accommodations�used,�and�support�needed�to�meet�the�needs�of�
students�with�IEPs.�Teachers�also�discuss�students�with�academic�challenges�who�do�not�have�an�IEP�and�
the�types�of�interventions�that�can�be�used�to�support�those�students’�academic�challenges.�A�scope�and�
sequence�for�professional�development�with�the�Resource�Specialist�is�developed�and�given�to�all�
teachers�for�feedback.�Professional�development�topics�include�recipe�cards,�grading,�support�strategies,�
referral�process,�and�intervention.��
�
c.�Teacher�Orientation:�Describe�the�induction�program�for�new�and�existing�teachers.�Discuss�how�this�
program�will�prepare�teachers�to�deliver�the�proposed�curriculum,�utilize�the�instructional�strategies�and�
differentiate�instruction.�
�
During�the�summer,�all�new�teachers�to�PUC�come�together�and�engage�in�5�full�days�of�professional�
development�that�are�designed�specifically�to�meet�their�needs�and�provide�them�with�a�thorough�
orientation�regarding�all�aspects�of�PUC�and�also�prepare�them�for�a�successful�school�year�ahead�in�
terms�of�facilitating�student�growth�and�achievement.��One�half�of�each�day�is�spent�in�a�classroom�lab�
setting�with�children�and�a�master�teacher.�The�teachers�are�instructed�in�advance�regarding�what�they�
are�specifically�to�observe�(such�as�opening�and�closing�routines,�engaging�students,�assessments,�
classroom�management,�etc.)�and�debriefing�occurs�each�day�following�observations.�This�portion�of�the�
week�is�led�by�the�Chief�Academic�Officer�of�PUC�who�is�extremely�experienced�and�a�renowned�expert�
in�teaching�and�learning.�The�other�half�of�each�day�is�spent�engaged�in�orientation�regarding�all�other�
aspects�that�are�important�to�the�new�teachers�such�as�a�greeting�from�the�CEO�who�tells�the�history�of�
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PUC�and�explains�the�mission,�vision,�commitments,�etc.,�interfacing�with�the�human�resources�team�
who�tell�them�about�payroll,�benefits,�due�process,�etc.,�interfacing�with�members�of�the�IT�team�who�
tell�them�about�computer�usage�and�explain�how�to�use�programs�and�systems�utilized�by�PUC�such�as�
PowerSchool�and�Data�Director,�interfacing�with�the�PUC�Director�of�Special�Education�who�teaches�
them�about�IEP’s,�meeting�the�needs�of�students,�etc.�and�more.�The�new�teachers�also�spend�one�
additional�week�at�their�own�school�site�engaged�in�professional�development�with�the�existing�
teachers.�During�the�site�specific�week,�leaders�and�teachers�discuss�the�attributes�of�a�culture�of�high�
expectations�and�they�make�plans�to�implement�and�maintain�this�culture�during�the�upcoming�year.�
They�review�the�most�recent�CST�data�for�all�students�and�collaboratively�analyze�and�design�action�
plans�(School�Success�Plan)�to�fill�learning�gaps.�Schedules�and�calendars�are�discussed,�committees�are�
arranged,�goals�for�the�year�are�determined,�classroom�and�school�wide�procedures�are�determined�in�
order�to�ensure:�consistency�for�the�students,��ELL�and�special�education�student�needs�are�met,�
counselors�at�schools�are�appropriately�utilized,��differentiation�is�implemented�in�the�classroom,�and�
any�other�data�driven�issues.�
��
At�PUC,�we�fully�realize�that�the�abilities�and�effectiveness�of�our�school�leaders�will�be�a�key�lever�to�our�
teachers�reaching�their�potential�and�achieving�high�levels�of�effectiveness�in�terms�of�facilitating�college�
readiness�in�100%�of�our�students.��In�order�to�ensure�excellence�and�effectiveness�in�our�leaders,�we�
also�provide�them�with�professional�development�during�the�summer.�New�leaders�to�PUC�come�
together�for�one�week�to�engage�in�professional�development�tailored�specifically�to�meet�their�needs�
as�new�leaders�to�PUC.��During�that�week�they�learn�about�the�culture,�expectations,��mission�and�vision�
of�PUC,�review�the�employee�handbook�and�interface�with�members�of�the�PUC�human�resources�team�
in�order�to�learn�about�expectations�and�benefits,�etc.,�learn�what�is�required�in�terms�of�compliance�
and�reporting�to�the�home�office,�learn�about�expectations�regarding�leadership,�study�the�attributes�of�
effective�leadership,�learn�about�the�support�they�can�expect�to�receive�from�the�home�office,�discuss�
how�to�maintain�an�assessment�based�and�data�driven�culture,�how�to�coach�teachers�effectively,�how�
to�have�difficult�conversations�with�teachers,�and�many�other�topics.��The�new�leaders�also�engage�in�
one�additional�week�of�professional�development�with�the�existing�leaders�at�PUC�during�which�time�
they�build�relationships�and�network�with�colleagues,�further�reflect�on�and�describe�leadership�
practices�to�establish�and�sustain�foundations�of�excellence,�discuss�programs�and�supports�that�build�a�
culture�of�excellence,�make�plans�for�how�they�will�engage�their�teachers�in�developing�and�sustaining�a�
culture�of�success,�etc.���
d.�PD�Calendar:�Provide�a�tentative�PD�calendar/schedule�that�illustrates�your�allocation�of�time�for�PD�
activities�throughout�the�year,�including�summer�and�collaboration�time�during�the�school�day(if�
applicable).�The�calendar�should�include�the�areas�of�focus�in�support�of�the�instructional�program�and�
the�format�of�the�PD.�Additionally,�discuss�how�the�school�calendar,�daily�schedule,�interim�assessment�
process,�and�staffing�plans�align�with�this�calendar.��
Appendix�VI�contains�a�sample�Professional�Development�Calendar�–�in�use�at�our�high�schools�–�and�a�
sample�Teacher�Schedule.��The�Sample�Teacher�Schedule�identifies�times�to�‘plan’,�times�to�possibly�
meet�with�a�‘coach’�or�Instructional�Leader,�department�meetings,�grade�level�meetings,�full�staff�
meetings,�etc.��
�
As�indicated�in�the�attached�Professional�Development�Calendar,�intensive�time�is�devoted�to�orienting�
new�teachers�in�the�summer,�and�orienting�all�teachers�to�the�data�driven�focus�of�our�collaboratively�
conceived�School�Success�Plan.��The�Sample�Teacher�Weekly�meetings�in�subject�specific�departments�
for�teachers,�weekly�full�staff�meetings�led�by�the�Instructional�Leader,�additional�meetings�<specific�
days/times/as�needed>�led�by�the�Home�Instructional�Office�Team�related�to�specific�needs�of�students�
for�specific�teachers�focusing�on�those�needs,�ongoing�coaching�on�a�one�to�one�basis.�
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e.�Program�Evaluation:�Describe�how�the�PD�program�will�be�evaluated�to�assess�its�success�and�
effectiveness�on�an�ongoing�basis.�Discuss�how�the�program�will�be�modified�to�address�areas�of�need�
that�are�identified.�
�
Steps�6�and�7�described�in�section�b.�PD�Plan�above�describe�the�process�of�ongoing�evaluation�and�
modification�as�it�relates�to�PD�and�our�School�Success�Plan.�In�that�same�section,�the�Targeted�and�
Differentiated�subsection�describes�the�way�PD�is�personalized�to�specific�teacher�and�student�needs,�
demonstrating�how�our�program�has�built�in�processes�to�enable�immediate�support�when�areas�of�
need�are�identified.��Furthermore,�steps�1�5�in�section�b.�PD�Plan�above�describe�the�process�of�
modifying�the�entire�program�between�school�years�so�as�to�continually�build�upon�the�previous�year’s�
successes�and�shortcomings.�In�addition�to�the�School�Success�Plan,�we�use�achievement�data,�
observations,�and�coaching�sessions�to�formulate�objectives�for�the�PD.�To�streamline�the�
responsiveness�of�our�PD,�we�use�daily�plus�delta�cards�to�evaluate�all�staff�meetings.�We�use�plus�delta�
cards�and�survey�monkey�to�evaluate�full�day�PD.��This�data�helps�support�the�needs�of�the�teachers�in�
design�and�delivery�of�PD.���
����
Most�intrinsic�to�our�culture�of�a�collaborative�community�of�learners,�is�a�flexible�approach�to�
challenges�throughout�the�year.�Since�PD�is�focused�on�identified�student�needs,�if�PD�occurs�and�the�
students�do�not�seem�to�advance�in�their�learning,�this�realization�will�be�recognized�and�addressed�
immediately.�In�this�way,�all�faculty�and�instructional�leaders�are�always�evaluating�the�PD�program�and�
modifying�it�as�needed.�
f.�Autonomy:�Describe�how�the�school�will�use�professional�development�autonomy�to�create�a�
professional�learning�community�in�which�faculty�have�time�to�collaborate�to�improve�instructional�
practice�and�student�learning.�
As�described�above,�we�exercise�our�autonomy�to�create:�a�schedule,�calendar,�explicit�practices�
promoting�a�collaborative�community�of�learners,�a�process�of�continually�revisiting�and�revising�the�
School�Success�Plan,�a�Small�School�and�a�leveraging�of�resources�and�talented�educators�across�all�of�
our�schools.��These�all�contribute�to�our�generating�an�effective�professional�learning�community.
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6.�Serving�Specialized�Populations�(4�pages�+�attachments)�
a.�Special�Education:�Explain�how�the�proposed�school�will�implement�and�monitor�the�special�education�
compliance�processes�as�well�as�instruction�including�assessment,�Individualized�Education�Plans�(IEP’s)�
and�the�provision�of�special�education�supports�and�services�utilizing�the�District’s�Special�Education�
Policies�and�Procedures�Manual�as�required�by�the�Modified�Consent�Decree.�Please�complete�the�plan�in�
Appendices�C,�D,�&�E.�
Please�see�Appendix�VII�for�our�complete�Special�Education�Plan�(from�the�RFP�Appendices�C,D,�&�E).�
�
At�PUC�schools,�we�have�the�same�vision�for�our�special�education�students�as�we�have�for�our�students�
who�are�not�identified�as�special�education.�That�vision�is�that�all�PUC�students�will�graduate�from�high�
school�prepared�for�college�success.�A�significant�number�of�our�PUC�alumni�who�were�identified�as�
special�education�students�during�their�years�in�PUC�schools�and�received�appropriate�services�
accordingly,�are�now�completing�their�course�work�towards�Bachelor’s�degrees�in�4�year�universities.�
In�alignment�with�our�mission�and�vision,�we�believe�all�students�will�grow�and�excel,�including�those�
with�disabilities.��
�
For�special�education�purposes,�the�school�will�operate�as�a�school�within�Los�Angeles�Unified�School�
District.�The�charter�school�will�provide�its�own�special�education�services�and�instruction�to�the�
students�it�serves,�as�set�forth�in�the�IDEA�and�in�a�similar�manner�to�students�enrolled�in�other�public�
schools�[California�Education�Code,�Section�47646�(a)].�The�school�will�provide�each�student�identified�
with�a�disability;�a�free�and�appropriate�public�education�in�the�least�restrictive�environment;�an�
Individualized�Education�Program�with�an�annual�review�and�a�3�year�re�evaluation;�unbiased,�
comprehensive�assessment�conducted�by�an�interdisciplinary�team;�all�rights,�protections�and�
procedural�safeguards�specified�in�federal�and�state�law�and�reiterated�in�local�mandates�and�early�
identification�of�disability�through�“search�and�serve”�procedures.�Credentialed�special�education�staff�
will�provide�all�necessary�services�as�detailed�in�each�student’s�Individualized�Education�Plan�(IEP).����
�
We�implement�a�full�inclusion�program�that�has�proven�successful�with�our�student�population�and�
work�closely�with�the�district�to�insure�the�school�meets�the�quality�assurance�process�for�special�
education�including�verification�reviews,�coordinated�compliance�self�reviews�complaints,�and�the�local�
plan.��Special�education�staff�will�assist�the�students�in�the�understanding�of�the�classroom�material�as�it�
is�delivered�by�the�regular�education�teachers�and�will�follow�up�class�work�and�homework.�All�follow�up�
support�services�that�need�to�be�delivered�on�a�one�to�one�or�small�group�basis�will�be�provided�in�a�
manner�that�will�not�interrupt�instruction�for�the�students�in�other�core�subject�areas.�Speech�and�
language�and�counseling�services�will�be�delivered�one�to�one�and/or�small�group�as�is�appropriate�in�
order�to�meet�individual�student�needs.�
�
Prior�to�Los�Angeles�Unified�School�District�(“LAUSD”)�Governing�Board�approval,�we�will�either�execute�
a�Memorandum�of�Understanding�(“MOU”)�by�and�between�the�Los�Angeles�Unified�School�District�
(“LAUSD”)�and�our�school�regarding�the�provision�and�funding�of�special�education�services�consistent�
with�the�requirements�of�the�LAUSD�Special�Education�Local�Plan�Area�(“SELPA”)�Local�Plan�for�Special�
Education�or�provide�approved�legal�verification�of�membership�in�another�state�approved�SELPA�with�
agreement�to�adhere�to�the�LAUSD�MCD�requirements.�
�
All�Charter�Schools�chartered�by�the�Los�Angeles�Unified�School�District�(“LAUSD�or�the�District”)�
Governing�Board�are�bound�by�and�must�adhere�to�the�terms,�conditions�and�requirements�of�the�
Chanda�Smith�Modified�Consent�Decree�(“MCD”)�and�other�court�orders�imposed�upon�District�
pertaining�to�special�education.�The�MCD�is�a�consent�decree�entered�in�a�federal�court�class�action�
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lawsuit�initially�brought�on�behalf�of�students�with�disabilities�in�LAUSD.�It�is�an�agreement�of�the�parties�
approved�by�the�federal�court�and�monitored�by�a�court�appointed�independent�monitor.�The�MCD�
includes�eighteen�statically�measureable�outcomes�and�facilities�obligations�that�the�District�has�to�
achieve�to�disengage�from�the�MCD�and�federal�court�oversight.�All�Charter�Schools�are�required�to�use�
the�District’s�Special�Education�Policies�and�Procedures�Manual�and�Welligent,�the�District�wide�web�
based�software�system�used�for�online�IEPs�and�tracking�of�related�services�provided�to�students�during�
the�course�of�their�education.��
�
As�part�of�fulfilling�the�District’s�obligations�under�the�Modified�Consent�Decree,�data�requests�from�
Charter�Schools�that�are�not�connected�to�the�District’s�current�Student�Information�Systems�(“SIS”)�are�
made�on�a�regular�basis.�The�requested�data�must�be�submitted�in�the�Office�of�the�Independent�
Monitor’s�required�format�and�are�as�follows:�
� �

1 The�Independence�Charter�School�Suspension/Expulsion�Report,�due�monthly�throughout�
the�school�year.�

2 Paper�SESAC�Report�and�Welligent�Student�Listing�Verification,�due�monthly�throughout�the�
school�year.�

3 CBEDS,�which�is�due�at�the�end�of�October�of�Each�School�Year.�
4 All�Students�Enrolled�December�1�of�Each�School�Year,�due�at�the�end�of�December�every�

school�year.�
5 Graduation�Status�of�12th�Grade�Students�Enrolled�on�December�1,�due�at�the�end�of�June�

every�school�year.��
�
The�District�is�currently�in�the�process�of�developing�an�Integrated�Student�Information�System�(“ISIS”)�
as�required�by�the�MCD.�Although�most�Charter�Schools�are�not�currently�utilizing�the�District’s�current�
SIS,�the�MCD�requires�all�Charter�Schools�to�implement�the�use�of�ISIS�once�it�is�developed.��
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�
TO�BE�COMPLETED�AFTER�FIRST�ROUND�OF�APPLICATION�–�NOT�DUE�AT�THIS�TIME.�
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COMMUNITY�INVOLVEMENT�
8.�Community�Analysis�and�Context�(3�pages�+�attachments)�
a.�Description:�Describe�the�community�you�seek�to�serve.�Include�an�analysis�of�the�strengths,�assets,�
values�and�critical�needs�of�the�community.�Discuss�your�rationale�for�selecting�this�community�and�why�
the�proposed�school�aligns�with�community�needs�and�expectations.�
Our�rationale�for�selecting�this�community�is�entirely�based�on�our�experiences�serving�students�and�
families�in�this�region�and�our�desire�to�respond�to�the�many�students�on�our�wait�lists�who�have�asked�
us�to�expand�opportunities�for�them�to�attend�our�small�schools.�PUC�schools�have�been�serving�the�
Northeast�Los�Angeles�area�since�2000�when�we�opened�CALS�Charter�Middle�School.�Three�years�later,�
we�opened�a�high�school�(CALS�Early�College�High�School).��In�2004,�we�opened�a�K�5�elementary�school�
(Milagro�Charter�Academy)�to�serve�students�in�this�same�area.��Two�years�later,�in�2006,�local�demand�
prompted�us�to�open�another�middle�school�(Excel�Academy�Charter),�followed�by�yet�another�one�
three�years�after�that�(Santa�Rosa�Charter�Academy).��CALS�Charter�Middle�School�and�CALS�Early�
College�High�School�received�the�California�Distinguished�Schools�Award�in�2009.��Milagro�Charter�
School�was�awarded�the�California�Distinguished�Schools�Award�and�the�Title�I�Academic�Achievement�
Award�in�2010.���
�
Since�our�schools�have�long�waitlists�and�regularly�outperform�the�local�neighborhood��schools,�we�
believe�our�program�would�be�a�welcome�addition�to�this�region.�Furthermore,�in�a�community�where�
the�high�school�dropout�rate�exceeds�50%,�the�better�than�90%�graduation�rate�and�college�entry�rate�at�
our�schools�indicates�that�our�Early�College�Program�model�could�effectively�address�community�needs.�
�
The�table�below�summarizes�the�local�schools�serving�students�in�grades�6�12:�

�
�
The�Northeast�area�of�metropolitan�Los�Angeles�is�comprised�of�24�square�miles�with�a�resident�
population�of�approximately�241,400.��Latinos�make�up�67%�of�the�total�population�(Los�Angeles�
Department�of�City�Planning,�n.d.).��The�2000�census�reported�that�of�the�total�population�over�24�years�
of�age,�44.6%�had�an�education�attainment�level�of�less�than�a�high�school�diploma,�17.2%�earned�a�high�
school�diploma,�11.7%�a�college�degree�and�5.2%�a�graduate�or�professional�degree.��In�2000,�the�
median�income�of�the�residents�was�approximately�$33,717�with�27.7%�of�residents�earning�below�the�
poverty�level�(Los�Angeles�Department�of�City�Planning,�n.d.).��According�to�the�City�of�Los�Angeles�
Department�of�City�Planning,�98%�of�all�households�in�the�area�speak�a�language�other�than�English�with�
73.4%�of�all�households�speaking�Spanish�(Los�Angeles�Department�of�City�Planning,�n.d.).���
�
If�our�current�schools�in�the�area�are�an�accurate�depiction�of�the�proposed�school’s�population,�it�can�
be�anticipated�that�94%�of�our�students�will�be�Latino,�2%�African��American,�2%�Caucasian,�1%�Filipino�

Major 
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and�1%�Asian.�Eighty�nine�percent�of�our�students�qualify�for�free�or�reduced�lunch�through�the�Federal�
Lunch�Program.�
�
We�also�anticipate�similar�demographics�in�relation�to�the�educational�level�of�our�students’�parents.��By�
last�measure,�40%�of�our�parents�did�not�graduate�from�high�school,�and�fewer�than�5%�graduated�from�
college�or�graduate�school.��In�addition,�most�of�our�parents�speak�Spanish�with�little�English.��
�
While�this�community�is�in�need�of�schools�that�can�better�support�students�in�reaching�proficiency�at�
grade�level�standards�and�can�better�support�students�in�preparing�for�and�completing�college,�we�do�
not�view�this�community�with�a�deficit�mentality.�On�the�contrary,�an�area�that�has�traditionally�been�
pointed�to�as�challenge,�is�viewed�by�PUC�Schools�as�an�asset.�Since�parental�engagement�is�considered�
essential�to�student�success,�Latino�families’�respectful�distance�from�school�authorities�is�often�
considered�a�challenge.�
�
Research�on�Latino�parents�concludes�that�they�traditionally�believe�that�clearly�defined�boundaries�of�
educational�authority�exist.��Barri�Tinkler�of�the�University�of�Denver�outlined�those�perceived�
boundaries�in�his�analysis�of�several�studies:�

Latino�parents�see�a�sharp�delineation�between�the�role�of�the�school�and�the�role�of�the�
parents.��The�role�of�the�parents�is�to�provide�nurturance�and�to�teach�morals,�respect�
and�good�behavior.��The�role�of�the�school�is�to�instill�knowledge.��When�parents�are�
asked�to�take�on�responsibilities�that�they�traditionally�view�as�the�domain�of�the�school,�
they�may�be�unsure�of�the�role�they�are�asked�to�play�and�they�may�feel�that�they�are�
encroaching�on�the�school’s�territory.�

Our�founder,�Ref�Rodriguez,�himself�a�Latino�and�native�of�Northeast�LA,�instinctively�knew�the�power�
and�value�of�família�in�the�Latino�culture.��He�viewed�this�value�as�a�strength�and�envisioned�a�school�
família�where�parents,�teachers,�students�and�administrators�worked�together�to�achieve�excellence�for�
the�predominantly�first�generation�college�bound�students.��He�knew�that,�if�his�schools�could�effectively�
connect�with�parents,�the�strength�of�família�could�be�harnessed�and�applied�to�the�advantage�of�the�
students,�families�and�entire�community.��In�analyzing�other�schools,�Mr.�Rodriguez�recognized�that�the�
traditional�forms�of�parent�involvement�were�not�working.��In�fact,�in�many�ways,�he�saw�standard�
parental�involvement�programs�as�alienating�toward�parents�who�had�little�experience�with�the�
American�school�system�or�who�had�little�formal�education�themselves.�
�
In�a�collaboration�effort�of�teachers�and�site�based�Instructional�Leaders,�a�strategy�was�created�to�
empower�parents�and�mobilize�family�support�around�the�school’s�mission�of�college�success�for�all�
students.�This�strategy�consists�of�meaningful�communication�between�parents�and�teachers,�regular�
meetings�of�committed�parent�organizers,�and�integration�of�parent�priorities�into�curriculum�and�
school�culture.�This�process�was�first�introduced�in�CALS�Middle�School�in�2004�and�has�been�
implemented�in�all�of�our�schools�as�it�successfully�involved�parents�in�a�self�propagating�cycle�of�
increasing�parental�voice,�involvement�in�the�education�of�their�children,�and�the�creation�of�Expected�
School�Wide�Learning�Results�that�become�central�to�the�school’s�identity.�
�
The�broad�steps�are�outlined�below,�but�are�described�in�greater�detail�in�our�WASC�related�documents.�

1) Identify�parents�who�wanted�to�organize,�not�simply�“active”�parents�who�regularly�showed�up�
for�school�functions,�but�individuals�who�understood�the�power�of�relationships.��

2) Personally�invite�these�parents�to�conversation�groups�(community�circles),�a�PUC�schools�
tradition�often�used�during�orientations�and�school�wide�meetings.��Ask�parents�one�simple�but�
powerful�question:�“What�do�you�believe�is�a�healthy�relationship�between�you�and�your�child’s�
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teacher?”�Facilitators�(administrators,�teachers,�parents,�and�office�staff)�guide�the�dialogue�
process.��Each�facilitator�works�with�a�group�of�parents�and�charts�their�responses�to�the�
question.��One�representative�from�each�group�presents�responses,�and�parents�speak�in�the�
language�they�are�most�comfortable�speaking.��Translators�are�provided.����

3) During�a�PD�day,�teachers�are�led�through�similar�conversation�groups.��They�are�asked�to:�
� Reflect�on�personal�experiences�with�parent�engagement.�
� Identify�the�essential�elements�in�creating�relationships.�
� Identify�what�CALS�had�already�done�to�build�relationships�with�parents.�
� Create�strategies�and�activities�to�be�implemented�during�the�school�year.��
� Provide�evidence�showing�how�these�strategies�would�be�implemented�per�grade�level.�

4) Teachers�connect�their�personal�experiences�to�definitions�of�relationships�between�the�school�
and�its�families.��Next,�teacher�groups�define�key�elements�of�meaningful�relationships�with�
parents�and�students.��Faculty�examine�parent�responses�and�match�the�key�elements.��This�
leads�to�meaningful�understandings�about�parents�and�families.��Teachers�look�at�the�entire�
picture,�synthesize�parent�responses,�teacher�responses�and�discoveries�from�their�meetings.���

5) Strategies�are�developed�for�each�grade�level�to�address�parent�engagement�in�a�meaningful�
way.��Each�grade�level�team�commits�to�a�number�of�engagement�strategies�such�as:��letter�
writing,�small�team�meetings�with�families�of�no�more�than�25�students,�personal�invitations�to�
visit�the�school,�and�grade�level�newsletters.�

6) These�efforts�culminate�with�the�first�parent�organizing�meeting�of�the�year.��Two�parent�
organizers�are�selected�for�each�school�team�of�25�students.���During�this�meeting,�parents�are�
asked�“What�does�a�parent�organizer�do?”��Afterward,�the�administrative�team�sends�personal�
thank�you�cards�to�parents�for�their�participation.�

7) At�monthly�meetings�throughout�the�year,�parent�organizers�define�and�refine�their�roles,�
expand�a�web�of�relationships�between�organizers�and�families�and�organize�themselves�around�
events�of�their�choice.�Events�include:�

� Back�to�School�Night:�Parent�organizers�introduce�themselves�individually�and�as�a�group�at�this�
event,�then�facilitate�a�parent�sign�up�for�classroom�visits.�

� School�to�Home�Communication:�Organizers�create�a�phone�tree,�e�mail�group�and�a�“yellow�
envelope”�day�during�which�parental�consent�signatures�are�carried�home�by�students�and�
returned.�

� Parent�Organizer�Network:�The�group�incorporates�a�Parent�Organizers�write�up�in�the�monthly�
newsletter�and�a�roster�of�parent�organizers’�names�and�contacts�to�travel�home�in�the�yellow�
envelopes.�

� Parent�Faculty�Creation�(refinement)�of�Expected�School�Wide�Learning�Results�
This�strategy�led�to�WASC�accreditation�success�as�the�reviewers�documented�the�connection�between�
parent�engagement�and�achievement.�In�addition,�this�process�shifted�power�to�parents�who�progress�
into�leadership�roles�–�leading�conversation�groups,�school�orientations,�et�al.�
b.�Background/Support:�Describe�your�team’s�history�and�experience�serving�this�or�a�similar�
community.�Demonstrate�any�existing�connections�or�partnerships�that�your�team�has�established�within�
the�community.�Provide�a�list�of�community�leaders,�groups,�organizations,�institutions,�or�individuals�
that�have�pledged�support�for�the�proposed�school.��
�
As�described�above,�PUC�schools�have�been�serving�the�community�since�2000.�Over�the�years,�we�have�
worked�closely�with�community�organizations,�leaders,�institutions�and�individuals�to�join�resources�and�
best�serve�our�students�and�their�families.��Appendix�VIII�lists�organizations�and�individuals�who�we�
have�worked�with�and�intend�to�continue�working�with�for�this�proposed�school.�
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9.��Community�Engagement�Strategy�(2�pages)�
a.�Engagement�Plan:�Explain�the�team’s�vision�for�engaging�the�community�and�the�underlying�theory�
that�supports�it.�
b.�Key�Community�Partnerships:�Discuss�the�specific�ways�in�which�community�members�will�be�included�
in�the�ongoing�success�of�the�proposed�school.�Describe�the�role�of�key�community�partnerships�
throughout�the�first�five�years�of�the�school�and�explain�1)�how�such�partnerships�will�further�the�mission�
and�vision�of�the�school,�and�2)�who�will�be�responsible�for�managing�the�cultivation�of�these�
partnerships.��
As�the�name�of�the�organization�(Partnerships�to�Uplift�Communities)�implies,�internal�and�external�
partnerships�are�essential�to�our�work.��Central�Region�High�School�#�13�will�benefit�from�PUC�Schools’�
long�history�in�cultivating�partnerships�with�community�based�organizations�and�institutions�that�serve�
the�area.��As�a�community�based�organization,�we�understand�the�importance�of�seeking�out�and�
cultivating�partnerships.�However,�we�are�also�aware�that�taking�on�too�many�partnerships�all�at�one�
time�can�overwhelm�a�professional�learning�community�and�ultimately�take�the�focus�away�from�its�
primary�mission.��Therefore�the�school�design�team�has�been�strategic�in�its�approach�to�developing�
external�partnerships.��The�team�sees�a�three�pronged�approach�to�developing�the�means�of�creating�
and�sustaining�the�charter�school�by�tapping�into�the�following�resource�groups:�1)�parents�and�the�
community�at�large�(individuals,�businesses,�civic�and�cultural�organizations);�2)�higher�education�and�
other�educational�institutions�and�non�profits;�3)�the�charter�community�in�Los�Angeles�and�across�the�
state.���
�
Parents�will�choose�to�send�their�children�to�the�PUC�School�at�CR�HS�#13�because�they�believe�in�the�
school’s�philosophy�and�goals�for�students.�As�full�partners�in�the�school,�parents�will�commit�to�
participate�in�the�development�of�the�school�by�providing�time,�service,�and/or�resources,�according�to�
their�resources.�Parent�representatives�will�serve�on�the�governing�board,�participate�in�before��or�after�
school�programs,�facilitate�service�projects,�or�contribute�services�related�to�their�professions�or�special�
talents.��The�PUC�Schools�leadership�team�has�broad�and�deep�experience�in�the�educational�and�school�
reform�arenas,�specifically�within�the�charter�school�movement.��However,�we�see�ourselves�as�a�small�
piece�of�the�collaborative�tapestry�which�will�develop�and�sustain�the�community�based�charter�school.��
The�design�team�–�led�by�the�Regional�Director�working�in�collaboration�with�the�CEO���will�continue�to�
meet�with�and�work�in�collaboration�with�outside�community�agencies�that�already�work�with�other�
charter�schools�the�communities�located�in�Northeast�Los�Angeles�and�who�believe�in�the�mission�and�
vision�of�the�school.��These�community�organizations�include�the�Los�Angeles�Boys�and�Girls�Club,�The�
Office�of�Councilmember�Ed�Reyes,�the�Northeast�Education�Strategy�Group,�the�local�parks�and�
recreation�centers�specifically�the�State�Park�at�Taylor�Yard,�One�LA,�and�the�Los�Angeles�River�Center.�
�
In�terms�of�higher�education�and�professional�educational�organizations,�PUC�Schools�is�focused�on�
further�building�its�partnerships�with�the�Loyola�Marymount�University�(LMU)�School�of�Education,�
Center�for�Community�Based�Learning�at�Occidental�College,�Los�Angeles�Trade�Tech�College,�and�the�
National�Council�of�La�Raza�(NCLR).��The�LMU�School�of�Education�has�been�a�long�time�partner�of�PUC�
Schools.��Dr.�Ref�Rodriguez,�co�founder�of�PUC�Schools�developed�the�Charter�School�Leadership�
Academy�at�LMU�which�specifically�trains�educators�for�leadership�positions�in�charter�schools.�Both�he�
and�Dr.�Jacqueline�Elliot�currently�teach�in�the�program.��The�Center�for�Math�and�Science�Teaching�at�
LMU�(CMAST)�currently�works�with�the�high�schools�in�the�PUC�portfolio�through�the�Math�and�Science�
Teaching�(MAST)�and�Los�Angeles�Math�and�Science�Los�Angeles�Math�and�Science�(LAMS)�residency�
programs.��The�MAST�system�institutionalizes�an�active�culture�of�math�and�science�teaching�within�a�
classroom,�school�and�organization.�The�learning�environment�is�transformed�through�active�learning,�
active�and�shared�assessment,�and�learning�for�long�term�retention�and�cognitive�understanding.�MAST�
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embraces�complexity�and�the�interaction�of�academic�content,�pedagogy,�and�andragogy�where�the�
disciplines�of�math�or�science�are�at�the�core�of�all�interactions.��The�LAMS�program�is�an�innovative�and�
rigorous�year�long�teacher�training�partnership�program�that�integrates�practice,�content,�theory,�and�
pedagogy�through�an�in�field�apprenticeship�model�within�The�College�Ready�Promise�(TCRP)�schools�in�
the�Los�Angeles�region.��The�PUC�School�at�CRHS�#�13�will�benefit�from�the�existing�and�expanding�work�
with�the�LMU�Center�for�Math�and�Science�Teaching.��We�will�expand�our�current�partnership�with�Los�
Angeles�Trade�Tech�College�to�offer�early�college�courses�at�the�new�high�school�site.�In�addition�we�will�
begin�to�explore�a�dedicated�partnership�with�Los�Angeles�City�College�which�has�plans�to�operate�a�
satellite�campus�at�the�Van�de�Kamp�site�located�a�walking�distance�from�CR�HS�#13.��The�community�
college�has�been�unable�to�open�the�satellite�campus�due�to�severe�budget�cuts�and�is�currently�leasing�
the�space�to�a�charter�school�and�city�agencies.��The�National�Council�of�La�Raza�has�supported�the�work�
of�PUC�Schools�for�more�than�10�years.��Most�notably,�NCLR�was�the�intermediary�responsible�for�
supporting�(both�financially�and�through�technical�assistance)�the�development�of�the�Early�College�
model�utilized�by�our�high�schools.��Currently,�NCLR�focuses�its�investment�in�the�areas�of�early�
childhood�education�and�high�school�reform,�where�the�disparity�between�Latinos�and�other�groups�is�
greatest.�The�organization�addresses�the�issue�of�education�through�a�complementary,�two�part�
approach�that�includes�direct�services�to�community�based�organizations�as�well�as�advocacy�for�policy�
outcomes�that�will�make�the�nation’s�public�school�system�more�responsive�to�the�needs�of�Latino�
children.��NCLR's�programmatic�division,�housed�under�its�Education�Programs�Component,�provides�
capacity�building�assistance�including�curriculum,�program,�and�professional�development�to�support�
and�strengthen�education�programming�at�the�community�based�level.��
�
The�third�approach�to�external�partnership�will�focus�on�the�charter�community,�including�but�not�
limited�to�LAUSD,�Charter�Schools�Office,�California�Charter�Schools�Association,�Charter�Schools�
Development�Center,�Families�that�Can,�and�charter�school�peers�in�and�around�the�Los�Angeles�area.��
Because�most�of�the�members�of�the�design�team�have�been�involved�in�other�charter�schools,�the�
design�team�has�a�solid�and�collaborative�working�relationship�with�the�sponsoring�district,�LAUSD.�We�
will�continue�to�seek�assistance�and�guidance�from�district�personnel�who�have�knowledge�and�
experience�in�the�areas�particularly�related�to:�special�education,�instruction�and�assessment,�Title�I�
compliance,�budgets�and�finance,�and�facilities�development.���
�

�
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GOVERNANCE,�OVERSIGHT�AND�LEADERSHIP�(5�pages�+�attachments)�
a.�School�Type:�Briefly�explain�the�rationale�for�applying�to�operate�your�school�as�a�traditional,�Pilot,�
Expanded�School�Based�Management�Model�(ESBMM),�Network�Partner,�Affiliated�Charter�or�
Independent�Charter�school?�
�
The�PUC�organization�operates�12�independent�charter�schools�and�is�seeking�the�opportunity�partner�
with�the�district�to�implement�another�much�needed�independent�charter�high�school.��Since�our�model�
requires�a�degree�of�flexibility�and�autonomy�that�aligns�with�this�school�type,�we�do�not�wish�to�digress�
from�the�program�that�has�already�engaged�the�community�and�is�advancing�student�achievement�in�the�
region.���At�the�heart�of�our�program�is�the�innovative�Early�College�program�that�enrolls�students�in�
college�courses�while�still�attending�high�school�and�the�empowerment�and�support�of�teachers�as�
architects�of�student�learning,�permitting�them�access�to�any�curricular�resources�and�pedagogical�
methods�that�engage�students�in�achieving�standards�based�academic�success.��In�terms�of�governance,�
our�collaborative�and�power�sharing�model�that�includes�parents�and�teachers�and�emphasizes�
accountability�without�organization�wide�mandates�lends�itself�to�Independent�Charter�school�status.�
�
b.�Applicant�Team�Capacity:�List�the�members�of�applicant�team�filing�this�proposal.�Please�be�sure�to�
include�each�person’s�affiliation�with�the�school�(e.g.,�principal,�teacher,�parent,�community�member,�
etc.).�Include�a�brief�biography�of�those�persons�who�will�take�a�significant�leadership�role�in�the�
proposed�school.�Provide�evidence�to�show�why�the�team�has�the�collective�capacity�to�successfully�
lead/transform�a�school.�
The�following�people�are�the�members�of�the�applicant�team:�

8. Dr.�Ref�Rodriguez�–�Co�founder�of�PUC�Schools,�founded�all�schools�in�NE�Los�Angeles�and�
gave�support�to�Dr.�Jacqueline�Elliot�for�the�founding�of�PUC�schools�in�NE�San�Fernando�
Valley�

9. Dr.�Jacqueline�Elliot�–�Co�founder�and�CEO�of�PUC�Schools,�founded�all�PUC�schools�in�the�NE�
San�Fernando�Valley�and�gave�support�to�Dr.�Rodriguez�in�the�founding�of�the�schools�in�NE�
Los�Angeles�

10. Nik�Orlando�–�Regional�Director�for�NE�Los�Angeles�PUC�Schools,�has�worked�with�PUC�for�10�
years�and�supported�the�founding�of�all�PUC�schools�in�NE�Los�Angeles��

11. Kelly�Montes�De�Oca�–�Chief�Academic�Officer�of�PUC�Schools�has�given�academic�and�
professional�development�support�for�all�PUC�schools�on�an�ongoing�basis,�has�worked�with�
PUC�for�9�years.��

12. Dr.�Kaye�Ragland,�Ed.D.�–�Serves�as�Director�of�Special�Education�for�PUC�and�is�an�expert�in�
all�aspects�of�special�education,�has�worked�with�PUC�for�6�years.��

13. Mara�Simmons,�Ph.D.�–�Instructional�Leader�of�CALS�Early�College�High�School�has�been�
responsible�for�leading�the�instructional�program�at�CALS�Early�College�High�School�for�the�
past�four�years.�She�was�founding�principal�of�Animo�Leadership,�the�first�school�in�the�
Green�Dot�Public�Schools�network.�

14. Veronica�DeLeon�–�A�founding�student�of�CALS�Charter�Middle�School�and�CALS�Early�
College�High�School�and�2010�graduate�of�Occidental�College.���

�
c.�School�Governance�and�Oversight:�
i.�Autonomy:�How�will�you�use�governance�autonomy�to�create�a�culture�of�shared�leadership�and�
decision�making�focused�on�high�student�performance?�
�
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PUC�Los�Angeles�encourages�all�groups�to�participate�in�and�share�responsibility�for�the�educational�
process�and�educational�results.��Our�governance�autonomy�enables�us�to�implement�an�organizational�
structure�that�will�ensure�active�and�effective�representation�of�interested�parties,�including�but�not�
limited�to�parents�(guardians),�teachers,�and�students.�This�is�accomplished�in�a�number�of�ways�that�
include�the�formation�of�School�Advisory�Councils�at�each�of�the�PUC�Los�Angeles�school�sites,�a�variety�
of�targeted�outreach�activities�to�encourage�involvement,�and�an�ongoing�emphasis�on�our�culture�of�
collaboration�and�shared�decision�making.�The�School�Advisory�Council�and�our�targeted�outreach�
activities�to�gain�faculty/family/student�input�are�described�below.�Another�significant�effect�of�our�
autonomy�is�our�ability�to�respond�to�concerns,�questions�and�disinterest�by�changing�our�approaches�
and�activities�in�order�to�maximize�stakeholder�involvement.���
�
ii.�School�Level�Committees:�Describe�the�decision�making�bodies�and�general�areas�of�decision�making�
responsibility�for�each�body�that�will�exist�in�the�school.�Detail�how�your�school�governance�structure�
allows�for�a�real�and�meaningful�impact�on�school�decision�making,�and�how�they�will�interact�with�each�
other?�Describe�the�process�for�gaining�input�from�all�stakeholder�groups�into�decisions.�
�
The�School�Advisory�Council�consists�of�parents,�students,�community�members,�teachers�and�school�
site�administrators.�Each�school’s�council�will�participate�in�developing�recommendations�for�school�
policies�and�share�in�efforts�to�engage�the�support�of�the�community.��The�council�will�make�
recommendations�and�decisions�about�issues�related�to�the�school�and�participate�in�reviewing�parental�
and�community�concerns.��The�site�based�Instructional�Leader�will�be�responsible�for�communicating�all�
Council�policy�meeting�notes�and�policy�recommendations�to�the�PUC�Los�Angeles�Board�of�Trustees.�
The�Advisory�Councils�meet�at�least�once�per�month�and�reports�and�minutes�from�the�meetings�and�
policy�recommendations�from�the�Site�Advisory�Councils�are�forwarded�to�the�PUC�–Valley�Board�of�
Trustees.�School�Advisory�Council�members�are�encouraged�to�attend�the�Board�meetings.��While�its�
powers�are�‘advisory’,�if�there�is�an�unwillingness�of�school�administrators�to�appropriately�respond�to�
this�‘advice’,�PUC�becomes�involved�if�stakeholder�surveys�reveal�a�lack�of�genuine�collaboration�as�
befitting�our�mission.�
�
Process�to�Ensure�Parent�Involvement.��We�believe�that�parent�involvement�translates�into�increased�
student�achievement.��Our�philosophy�is�to�encourage,�honor�and�respect�the�parent�voice.��Parent�
involvement�and�the�inclusion�of�the�parent�voice�will�be�ensured�in�the�following�manner:�

� Parents�will�elect�1�member�per�grade�level�to�the�School�Advisory�Council.�
� School�parent�meetings�will�be�held�regularly�and�more�frequently,�if�necessary,�in�order�to�

facilitate�the�communication�process�between�parents�and�the�governing�board.���
� Parents�will�be�encouraged�to�serve�on�the�School�Site�Advisory�Council.���
� Parents�will�be�consulted�and�advised�regarding�the�school’s�educational�programs�and�student�

progress�through�meetings�and�informational�bulletins�on�an�ongoing�basis.���
� A�school�web�site�will�facilitate�the�dissemination�of�information�on�areas�of�specific�interest�to�

parents.�
� Parents�shall�be�informed�regarding�progress�of�students�through�student�led�and�

parent/teacher/student�conferences,�monthly�progress�reports,�graded�report�cards,�
evaluations�on�portfolio�projects�and�ad�hoc�meetings�and�access�to�PowerSchool.����

� Teachers�and�administrators�will�have�access�to�electronic�mail�to�facilitate�communication�with�
parents�who�have�e�mail�accounts.���

� Parents�will�be�encouraged�to�provide�service�to�the�school�in�areas�that�will�enhance�the�
educational�development�of�their�children.��Service�opportunities�will�include�but�not�be�limited�
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to�assistance�in�classrooms,�tutoring,�supervision,�communications�facilitation,�clerical�support,�
and�supervision�of�student�field�trips.��Service�selections�will�be�based�on�the�strengths�and�
preferences�of�parents�and�on�student�and�school�needs.��Details�of�the�type�and�times�of�
service�will�be�requested�during�parent/staff�conferences�held�prior�to�the�onset�of�each�school�
year.���

� Parents�will�also�be�encouraged�to�spend�at�least�one�full�day�per�school�year�in�the�classrooms�
with�the�child.��

� The�school�will�provide�parent�workshops�and�education�classes�at�times�that�are�conducive�and�
suitable�for�both�stay�home�and�working�parents.��Workshops�may�include�the�following:�

� ��Monitoring�Your�Child’s�Use�of�the�Internet�
� ��Adolescent�Psychology�and�Behavior�
� ��Helping�Your�Child�with�Homework�
� ��Planning�Educational�Family�Outings� �
� ��Planning�Your�Child’s�Educational�Future�(High�School�and�College)�
The�content�of�these�workshops�will�be�designed�to�assist�parents�in�the�educational�development�of�
their�children.��We�believe�that�if�given�the�proper�tools,�parents�will�become�equal�partners�with�the�
school�in�the�education�of�their�children.��We�also�believe�that�these�workshops�will�help�parents�feel�
connected�to�each�other�and�the�school�community.�
�
Process�to�Ensure�Faculty�Involvement.��One�of�the�purposes�for�establishing�a�charter�school�is�to�allow�
teachers�to�become�more�involved�in�the�governance�and�instructional�program�of�the�school.��We�
recognize�the�importance�of�teacher�input�in�matters�that�directly�involve�student�achievement.��To�this�
end,�the�school’s�governance�structure�is�set�up�to�be�inclusive�of�the�teacher’s�voice.����Teachers�will�
elect�two�representatives�to�serve�on�the�School�Site�Advisory�Council.��The�elected�teachers�will�
represent�the�voice�of�the�teaching�staff�and�will�act�as�a�liaison�between�the�teachers�and�the�Advisory�
Council�and�visa�versa.��Teachers�will�meet�on�a�weekly�basis�to�collaboratively�design�standards�based�
curriculum�and�instruction,�and�analyze�student�work.�Teachers�will�work�in�“lesson�study”�teams�to�
deepen�their�knowledge�of�curriculum�content�and�strengthen�instruction.�Teachers�will�meet�with�the�
PUC�Los�Angeles�Instructional�staff,�Regional�Director�and�the�Principal�on�a�regular�basis�to:��

� Share�teacher�concerns�
� Communicate�teacher�requests��
� Articulate�program�progress�and�effectiveness��
� Assess�overall�student�progress,�achievement�and�needs��
� Discuss�concerns�regarding�individual�student�progress�and�needs����

�
The�administrators�and�the�Board�of�Trustees�will,�at�all�times,�honor�and�respect�the�teacher�voice�and�
welcome�teacher�input.��Teachers�will�support�and�advise�one�another�in�the�spirit�of�collegiality,�on�an�
ongoing�basis.���
�
Process�to�ensure�Student�Involvement.�We�believe�that�involvement�of�students�will�result�in�an�
increased�sense�of�connectedness�to�the�school�community�and�instructional�program,�increased�
feelings�of�self�worth�and�increased�student�achievement.��Student�involvement�will�be�ensured�in�the�
following�manner:��Students�will�elect�a�student�body�president�who�will�serve�on�the�School�Advisory�
Council.�Students�will�also�make�presentations�to�the�Board�of�Trustees.�In�this�manner,�the�student�
body�president�will�represent�the�voice�of�the�students�and�support�communications�between�the�
students�and�the�School�Advisory�Council�and�Board.�A�student�government�body�will�also�be�set�up�at�
the�school.�A�teacher�will�serve�as�advisor�and�mentor�to�the�student�government�body.��Students�will�
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plan�and�implement�student�activities,�fund�raising�events,�and�community�service�projects.�Students�
will�be�encouraged�to�serve�on�any�advisory�council�formed�through�a�recommendation�from�the�Board.��
Students�shall�be�encouraged�at�all�times�to�communicate�freely�and�openly�with�the�administrators,�
teachers�and�staff�regarding�concerns�related�to�particular�situations,�conditions�or�the�overall�school�
program.��Students�will�take�an�active�role�in�articulating�their�needs�and�preferences�related�to�the�
instructional�program.���
�
iii.�Governing�Council:�Describe�the�composition�of�the�Governing�Council�and�the�process�for�
membership�selection.�
Our�proposed�school� is�governed�by� the�Board�of�Trustees�of�Partnerships� to�Uplift�Communities–Los�
Angeles�and�consists�of�nine�(9)�regular�members�(maximum)�plus�one�seat�for�the�sponsoring�district.�It�
is� responsible� for� the� governance,� compliance� and� fiduciary� health� of� the� school.� The� process� for�
membership� selection� is� described� in� the� by�laws.� The� Board� establishes� broad� policies� that� affect� all�
PUC�Los� Angeles� schools� including� staff� hiring,� benefits� and� compensation,� conditions� for� student�
suspension�or�expulsion,�controversial�issues�that�affect�more�than�one�school�site�and�teacher,�and�site�
principal� and� staff� compensation� criteria.� Members� of� the� Board� also� participate� in� raising� funds,�
investing�funds�and�increasing�public�awareness�of�PUC�Los�Angeles’�work.�The�Board�has�assisted,�and�
will� continue� assisting,� in� the� raising� of� capital� for� developing� the� centralized� services� which� support�
schools� and� for� identifying� and� securing� financing� for� permanent� sites.� Finally,� the� Board� provides� an�
external� group� that� assists� with� our� organizational� goal� setting,� monitoring� programmatic�
implementation,�and�setting�a�strategic�vision.���
�
The�Board�is�led�by�Chairman�John�Biroc,�Treasurer�Ed�Palmer,�Secretary�Jacqueline�Eliott,�and�additional�
board�member�Dr.�Jeanne�Adams.�Chairman�Biroc�brings�clinical�and�educational�expertise�to�the�
organization.�He�has�received�his�Ph.D.�in�Counseling�Psychology�and�a�master’s�in�Education�from�USC,�
and�has�been�an�adjunct�professor�at�UCLA,�CSUN,�Pierce�College�and�Antioch�University.�Ed�Palmer,�
Senior�Vice�President�of�Industrial�Services�Group�at�Grubb�&�Ellis,�brings�finance�and�real�estate�
expertise�to�the�organization.��Dr.�Jeanne�Adams�brings�educational�and�nonprofit�board�development�
expertise.�A�former�teacher,�professor�and�administrator,�she�has�founded�and�served�on�the�board�of�
several�high�performing�charters�in�Southern�California,�leading�successful�capital�campaigns�that�
resulted�in�quality�permanent�sites.�Her�multiple�realms�of�expertise�include�education,�finance,�
fundraising,�nonprofit�governance�and�development.��Another�multi�asset�member�of�the�board,�Dr.�
Jacqueline�Elliot�has�been�a�teacher,�administrator�and�the�visionary�founder�of�PUC�schools�located�in�
the�Northeast�San�Fernando�Valley.��She�brings�expertise�in�education,�governance,�school�finance�and�
operations.�
�
PUC�Los� Angeles� encourages� all� groups� to� participate� in� and� share� responsibility� for� the� educational�
process� and� educational� results.� � The� organizational� structure� of� our� schools� is� designed� in� a� manner�
that�will�ensure�that�there�will�be�active�and�effective�representation�of�interested�parties,�including�but�
not�limited�to�parents�(guardians).�This�is�accomplished�in�a�number�of�ways�that�include�the�formation�
of�School�Advisory�Councils�at�each�of�the�PUC�Los�Angeles�school�sites.�The�Board�reads�minutes�of�the�
Advisory�Council’s�monthly�meetings�and�analyzes�survey�data�to�ensure�that�the�school�administrators�
are�appropriately�responsive�to�all�stakeholders.�
�
�
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11.�School�Leadership�(3�pages)�
a.�Principal�Selection:�Describe�the�criteria�for�selecting�a�leader�for�the�proposed�school,�and�explain�
how�these�characteristics�align�with�your�school’s�unique�mission�and�vision.�Additionally,�describe�the�
process�that�will�be�used�to�select�the�school�leader.�Please�attach�a�job�description�for�the�Principal.�If�a�
candidate�has�already�been�identified,�explain�why�this�person�is�qualified�to�lead�the�proposed�school.�
�
Appendix�X�contains�the�detailed�job�description�for�the�Principal�(site�based�Instructional�Leader).�The�
leader�of�this�proposed�school�will�be�a�unique�person�as�we�require�someone�with�both�the�expertise�
and�outlook�of�a�PUC�school�leader�as�well�as�a�genuine�desire�to�collaborate�with�others�since�this�
school�will�be�occupying�the�site�of�several�small�schools.��At�a�minimum,�the�Site�based�Instructional�
Leader�must:�

� Hold�a�Bachelor’s�degree��
� Hold�an�advanced�degree�or�actively�pursuing�one�(administrative�credential�preferred�but�not�

required).��
� Have�demonstrated�leadership�in�curriculum�design�and�implementation�
� Have�worked�with�students�of�diverse�backgrounds�and�socioeconomic�status�
�

The�Site�based�Instructional�Leader�will:�
� Be�a�member�of�the�Instruction�Team.��He�or�she�will�be�responsible�for�the�instructional�

program�of�the�school��
� Along�with�the�Regional�Director,�evaluate�instructional�staff�effectiveness�
� Ensure�that�all�measurable�pupil�outcomes�(as�outlined�in�this�charter)�are�met�
� Provide�opportunities�for�staff�development�and�professional�growth�
� Oversee�induction�of�new�teaching�staff�
� Discipline�students�along�with�teachers�
� Collaborate�with�other�school�models�occupying�the�same�site�

�
b.�Leadership�Team:�Identify�any�leadership�positions�beyond�the�principal�position.�Discuss�the�role�the�
leadership�team�will�play�in�the�development,�implementation�and�evaluation�of�the�Instructional�
Program.�Discuss�how�the�leadership�team�will�collaborate�with�the�faculty�and�staff�to�set�goals,�
develop�and�implement�the�curriculum,�assess�progress�in�meeting�goals�and�hold�each�other�
accountable�for�meeting�such�goals.�
�
In�addition�to�the�principal�(site�based�instructional�leader)�the�school�will�have�an�Assistant�Principal�
and�a�Dean.�Job�descriptions�for�these�roles�can�be�found�in�Appendix�X.��A�PUC�high�school�already�has�
this�formation�of�leaders�and,�several�years�of�analysis�have�revealed�the�strengths�of�this�structure.�
�
Since�the�Instructional�Program�will�be�the�same�as�the�one�in�use�at�other�PUC�high�schools,�the�
leadership�team�will�play�the�role�of�facilitator�rather�than�developer/implementer,�passing�documents�
between�teachers�at�CALS�ECHS�and�their�school,�and�creating�opportunities�for�teachers�at�CALS�ECHS�
to�speak/email/meet�with�their�teachers.��Since�the�schools�use�the�same�SIS�and�shared�servers,�it�is�
possible�for�faculty�at�both�schools�to�access�each�other’s�lesson�plans�easily�precluding�the�need�for�
emailing/faxing.��
�
It�should�be�noted�that�the�PUC�School�emphasis�on�data�driven�instruction�will�ensure�that�the�
Instructional�Program�is�not�a�mere�replication�effort.�As�teachers�evaluate�students�through�multiple�
assessments�(formative,�benchmark,�summative,�work�products,�etc.),�they�will�share�their�findings�with�
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the�leadership�team�at�the�school.�Instructional�Leaders�will�also�share�this�data�in�their�weekly�
professional�development�meetings�with�other�PUC�Instructional�Leaders�and�Home�Office�staff.��In�this�
way,�very�quickly�a�collaborative�effort�will�occur�by�which�teachers�and�leaders�identify�student�needs�
and�strengths�and�adapt�the�curriculum�and�lessons�accordingly.�Standards�based�assessments�in�the�
forms�of�standardized�tests�and�a�portfolio�of�student�work�will�provide�ongoing�sources�of�data�and�the�
leadership�team�will�implement�professional�development�to�target�gaps�as�they�arise.��
�
c.�Principal�Evaluation:�Describe�the�annual�process�by�which�the�principal�will�be�evaluated.�Please�be�
sure�to�include�the�governing�body�or�persons�responsible�for�evaluation.�
�
Evaluations�will�be�performed�twice�a�year.�The�first�evaluation�will�result�in�an�action�plan�and�the�
follow�up�evaluation�will�refer�back�to�this�plan.�The�site�based�Instructional�Leader�will�be�evaluated�by�
the�Executive�Director�based�on:�

� Completion�of�required�and�enumerated�(from�job�description)�job�duties�
� Implementing�the�charter�and�maintaining�adherence�to�its�guiding�principles�and�requirements�
� Overall�successful�school�academic�program�and�achievement�of�educational�goals�
� High�parental�and�community�involvement�
� Creation�of�a�school�atmosphere�of�enthusiasm,�warmth,�and�cooperation�among�all�parties�

Assessment�tools�will�include�staff�and�parent�surveys,�site�visit,�portfolio�presentation�and�a�rubric.�
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12.�Staffing�(5�pages)�
a.�Staffing�Model:�Discuss�the�academic�and�non�academic�staffing�needs�of�the�school�from�start�up�
through�year�five.�Include�all�personnel�along�with�the�number�and�type�of�positions.�Explain�how�the�
proposed�staffing�model�aligns�with�the�mission,�vision�and�Instructional�Program�of�the�proposed�
school.�Additionally,�discuss�how�your�staffing�model�ensures�adequate�instruction�and�services�to�special�
education�and�EL�students.�

�
�

Administrators:�Principal/Inst�Leader,�AP,�Dean� ���������3.00�� ���������3.00�� ���������3.00��
Core�Teachers�� �������15.00�� �������20.00�� �������20.00��
Art� ���������2.00�� ���������2.00�� ���������2.00��
PE� ���������2.00�� ���������2.00�� ���������2.00��
Academic�Counselors� ���������2.00�� ���������2.00�� ���������2.00��
Resource�Specialist/SpEd� ���������2.00�� ���������2.00�� ���������2.00��
� � � �
Total�Certificated�FTEs� �������������26�� �������������31�� �������������31��
� � � �
� � � �
office�manager� ������������1.00� ������������1.00� ������������1.00��
Clerical� ������������2.00� ������������2.00� ������������2.00��
Supervision� ���������3.00�� ���������4.00�� ���������3.50��
Custodial� ���������2.00�� ���������3.00�� ���������3.00��
SpEd�Assistants� ���������2.00�� ���������3.00�� ���������3.00��
Social/Emotional�Counseling�Interns� ���������2.00�� ���������3.00�� ���������3.00��
� � � �
Total�Classified�FTEs� ����������12.00� ����������16.0�� ����������16.0��

�
Our�staffing�model�in�years�1�5�reflects�the�growth�the�school�will�experience�from�a�school�of�375�
students�in�grades�9�11�to�full�enrollment�in�year�2�of�500�students�in�grades�9�12.�From�year�2�onward,�
the�staffing�model�does�not�change.�
��
The�proposed�staffing�model�for�the�PUC�high�school�at�CR�HS�#13�was�designed�based�on�previous�years�
of�experience�in�operating�charter�high�schools�and�the�unique�needs�of�this�particular�site.��We�
anticipate�hiring�a�total�of�26�certificated�and�12�FTEs�in�year�one�when�the�school�enrolls�approximately�
375�students�in�grades�9�11.��Staffing�will�grow�in�year�two�to�31�certificated�and�16�classified�FTEs�in�
year�2�when�the�school�is�at�enrollment�capacity�serving�500�students�in�grades�9�12.���
�
The�staffing�model�assumes�10%�of�the�students�enrolled�will�qualify�for�special�education�services.��In�
year�one,�we�anticipate�hiring�2�full�time�certificated�special�education�teachers�and�two�full�time�
special�education�assistants.��In�year�two,�we�will�add�an�additional�full�time�assistant.��Understanding�
our�responsibilities�to�serving�students�with�special�needs,�this�staffing�model�may�change�to�
accommodate�the�number�of�students�served�and�the�various�types�of�services�needed.��Staffing�
autonomy�allows�us�to�remain�nimble�with�our�staffing�practices�in�order�to�best�meet�the�needs�of�the�
students�enrolled.���
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�
PUC�schools�are�committed�to�recruiting�and�hiring�a�community�of�professionals�who�are�dedicated�to�
the�best�practice�education�of�all�students.�Regardless�of�their�role�in�the�school,�people�hired�by�PUC�
Schools�will�actively�help�to�promote�the�curricular�philosophy,�instructional�program�and�the�school�
community’s�guiding�principles.�All�our�employees�must�have�potential�or�demonstrated�effectiveness�in�
working�with�students�and�parents�from�diverse�backgrounds.���
�
PROCESS�
The�Instructional�Leader�will�select�his/her�own�staff�and�will�not�discriminate�against�any�employee�on�
the�basis�of�race,�color,�age,�gender,�sex,�national�origin,�actual�or�perceived�sexual�orientation,�marital�
status,�affiliations,�political�or�religious�beliefs,�medical�condition�(cancer�related),�physical�disability�or�
in�retaliation.�To�best�meet�families’�needs�and�the�school’s�mission,�employee�recruitment�will�seek�to�
create�a�bilingual,�multicultural�staff.�All�staff�is�expected�to�be�sensitive�to�the�linguistic�and�cultural�
needs�of�students,�and�to�participate�in�staff�development�to�enhance�their�skills�in�this�area.��For�
teacher�candidates�to�be�offered�positions,�the�Instructional�Leader�will�observe�the�teacher�(either�at�
current�place�of�work�or�engaged�in�‘model’�lesson�at�a�PUC�school),�speak�to�references,�and�confirm�
resume.�
�
The�PUC�Human�Resources�Department�and�the�site�based�Instructional�Leader�will�recruit�potential�
employees.�A�personnel�committee�will�be�formed�each�year�and�will�have�the�responsibility�of�
interviewing�and�making�a�recommendation�to�the�Instructional�Leader�and�the�Executive�Director�on�
hiring�employees�for�any�vacant�positions�at�the�school�site.��The�Executive�Director�is�ultimately�
responsible�for�hiring�employees�on�behalf�of�the�school’s�board�of�trustees.���
�
We�require�each�employee�to�submit�to�a�criminal�background�check�as�required�by�Education�Code�
Section�44237.��We�will�adhere�to�California�laws,�including�fingerprinting,�and�prohibitions�regarding�
the�employment�of�any�person�who�has�been�convicted�of�a�violent�or�serious�felony.��We�agree�to�
comply�with�the�provisions�of�NCLB�as�they�apply�to�certificated�and�paraprofessional�employees�of�
charter�schools.�Prior�to�employment�each�employee�must�furnish�an�up�to�date�Mantoux�Tuberculosis�
(TB)�test�result,�and�documents�establishing�legal�employment�status.�The�school�director�and/or�
administrative�designee�will�monitor�and�be�responsible�for�maintaining�records�of�tuberculosis�and�
criminal�investigation�clearances,�according�to�California�and�Federal�laws,�for�all�site�based�employees.�
�
CRITERIA�
PUC�Schools�comply�with�all�minimum�teachers’�qualifications�as�defined�by�state�and�federal�law,�
including�California’s�definition�of�Highly�Qualified�under�No�Child�Left�Behind.��At�minimum,�teachers�at�
a�PUC�School:�

� Hold�a�Bachelor’s�degree�(Sec.�3.2.1)�
� Hold�a�California�Credential�or�an�Intern�Credential�or�Certificate�for�no�more�than�three�years�

(Sec.�3.2.2)�
� Demonstrated�core�academic�subject�competence�by:�(1)�Exam:�pass�a�subject�matter�

examination�approved�by�the�CCTC�in�each�subject�taught;�or�(2)�Coursework:�in�each�core�
subject�area�taught�completed�a)�CCTC�approved�subject�matter�program,�or�b)�Major,�or�c)�
Major�equivalent�–�32�semester�units�or�the�equivalent�or�d)�graduate�degree;�(3)�Advanced�
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Certification:�National�Board�Certification�in�the�core�area;�or�(4)�HOUSSE:�Complete�California’s�
High�Objective�Uniform�Standard�of�Evaluation.��(Sec.�3.2.3)��

� Have�worked�with�students�of�diverse�backgrounds�and�socioeconomic�status�
� Adhere�to�all�requirements�as�specific�in�No�Child�Left�Behind�(NCLB).��
� Demonstrate�commitment�to�our�mission�and�embrace�multiple�ways�of�teaching,�assessing�and�

mentoring�our�students�
�
Ideal�candidates�possess�the�following�qualities:�

� Skill�in�utilizing�Backward�Design�techniques�in�planning�lessons�and�creating�curriculum�
� Commitment�to�the�preparation�of�students�for�college�success�
� Experience�in�data�driven�instruction�–�analyzing�multiple�assessments,�identifying�student�gaps�

and�collaborative�problem�solving�to�remedy�student�needs�
� Enthusiasm�for�our�culture�of�a�collaborative�community�of�learners,�and�interest�in�teaching�in�

partnership�with�colleagues,�students�and�families�
�
Teachers�at�PUC�Schools�will:�

� Provide�a�quality,�enriching�curriculum�
� Provide�continual�assessment�of�student�progress�and�maintain�records�
� Continually�evaluate�classroom�performance�to�meet�the�changing�needs�of�students�
� Provide�an�effective�classroom�environment�that�reflects�and�facilitates�the�academic�program�
� Continue�to�work�on�professional�growth�
� Provide�for�open�communication�with�all�members�of�the�school�community�
� Be�a�participating�member�of�the�Teacher�Advisory�Council�
� Adhere�to�all�school�policies�as�established�by�governing�councils�
�

In�terms�of�a�balance�between�experienced�and�new�teachers,�our�proposed�school�intends�to�open�with�
a�relatively�equal�balance.�Wisdom�that�comes�with�years�of�experience�and�enthusiastic�energy�of�the�
newly�committed�teachers�ensures�an�innovative,�collaborative�environment.�

�
�
Staffing�autonomy�enables�us�to�hire�our�own�teachers�who�we�believe�will�complement�and�enhance�
our�vision�of�a�relational�culture�committed�to�the�success�of�each�and�every�child.�Since�we�believe�in�
teacher�autonomy�and�respect�them�as�professionals�who�can�design�effective�lessons�and�make�
appropriate�curricular�choices,�we�require�staffing�autonomy�with�at�will�contract�to�ensure�we�hire�and�
maintain�a�faculty�capable�of�embracing�this�autonomy�with�dedication�and�maturity.��While�there�are�
certain�design�elements�that�we�at�PUC�believe�are�essential�to�productive�and�effective�teaching�and�
which�the�leaders�will�look�for�in�lessons�such�as�a�Do�Now�when�students�first�enter�the�classroom,�
accessing�prior�knowledge,�extending�prior�knowledge,�etc.,�even�within�this�structure�the�individual�
teacher�has�a�great�deal�of�autonomy�and�room�for�creativity�and�personalization�of�how�he/she�teaches�
a�particular�lesson.�
�
�
�
�
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�
�

�
Employees�at�the�site�will�be�evaluated�utilizing�a�process�and�system�developed�by�a�Personnel�
Evaluation�Committee,�made�up�of�faculty,�staff,�Instructional�Leader�and�home�office�employees.���
Beyond�evaluating�an�employee,�the�process�will�ensure�individual�professional�growth.��The�evaluation�
format�will�incorporate�a�self�reflection,�a�peer�evaluation,�an�administrative�evaluation�and�the�analysis�
of�student�achievement�data�(when�appropriate).��The�site�based�Instructional�Leader�is�responsible�for�
the�evaluation�of�staff.��The�policies,�procedures,�and�expectations�for�employee�performance�and�
evaluation�will�be�enumerated�in�our�employee�handbook.��The�employee�handbook�will�be�developed�
in�a�collaborative�process�including�members�of�the�Board�of�Trustees,�administrative�staff,�certificated�
staff,�classified�staff�and�community�members�with�expertise�in�human�resources,�law,�and�personnel�
evaluation.��The�expectations�outlined�in�the�evaluation�process�will�be�designed�to�support�the�mission�
and�vision�of�the�school�and�to�comply�with�applicable�state�and�federal�laws.�Should�it�become�
necessary�to�terminate�an�employee�for�cause,�the�employee�shall�have�the�right�to�due�process�as�
enumerated�in�the�school’s�employee�handbook.�In�the�event�a�grievance�is�filed,�we�will�adhere�to�the�
procedures�enumerated�in�the�employee�handbook.�

�
The�procedure�that�will�form�the�model�for�evaluating�teachers,�but�may�be�adjusted�with�input�from�
faculty�after�school�opening,�is�as�follows:�

Step�1:�Teachers�collaboratively�select�areas�of�focus�based�on�the�school�wide�vision�and�annual�
instructional�goals,�known�as�the�Minimum�Expectations�Evaluation.��
Step�2:�The�Instructional�Leader�makes�periodic�visits�to�classrooms�and�documents�teachers'�
performance�in�each�of�the�focus�areas.�
Step�3:�After�several�visits�into�a�classroom,�the�Instructional�Leader�meets�with�the�teacher�and�
shares�documentation.��The�teacher�and�Leader�work�together�to�develop�professional�development�
goals�and�objectives�for�which�the�teacher�will�be�formally�evaluated.�
Step�4:�The�Leader�continues�to�observe�and�provide�feedback�based�on�the�professional�
development�goals�and�objectives�developed�in�order�to�facilitate�growth�in�the�focus�areas.�
Step�5:��The�Leader�provides�the�teacher�with�a�formal�evaluation�and,�together,�they�develop�goals�
and�objectives�for�the�following�school�year.�
�

To�prevent�any�confusion�between�evaluation�of�and�support�for�teachers,�evaluation�will�be�specified�
and�implemented�explicitly.��In�a�school�that�values�collaboration,�it�is�essential�that�teachers�are�
comfortable�requesting�help�in�the�form�of�professional�development,�teaching�strategies,�best�practices�
and�advice.�Classroom�doors�should�be�open�to�all�and,�by�separating�evaluation�from�the�daily�lives�of�
teachers,�the�instructional�leader�and�organizational�leaders�can�enter�the�classroom�with�only�a�positive�
effect.�Our�process�of�ensuring�this�involves�the�creation�of�a�“Minimum�Expectations�Evaluation”�–�a�
school�wide�set�of�indicators�used�for�all�staff�members�during�evaluation�sessions.��The�“Professional�
Growth�Plan”,�on�the�other�hand,�drives�individual�coaching�and�consists�of�individual�teacher�goals�
collaboratively�developed�with�the�instructional�leader�and�a�specific�action�plan�in�support�of�those�
goals.�

�
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13.�FINANCES�(3�pages)�
�

�
The�PUC�High�School�at�Central�Region�High�School�#�13�will�be�self�sustaining�in�year�one�of�operation.��
PUC�Schools�lean�financial�model�ensures�that�93%�of�revenue�remains�at�the�school�site.��Home�office�
operations�are�offset�by�school�contributions�equivalent�to�7%�of�revenue.��Financial�sustainability�is�
possible�in�year�one�because�unlike�other�schools�in�the�PUC�network�the�high�school�at�CR�HS�#13�will�
not�be�required�to�pay�anywhere�from�12�15%�of�revenue�for�facilities�costs�on�an�annual�basis.��The�
school�will�not�pay�for�any�tenant�improvements�to�convert�a�facility�into�a�school.��In�addition,�the�
school�will�operate�at�75%�enrollment�capacity�in�year�one�and�reach�enrollment�capacity�in�year�two�of�
operation.��New�schools�in�the�PUC�network�generally�depend�on�philanthropic�support�for�the�high�
costs�of�tenant�improvements,�the�annual�facility�lease�or�mortgage,�and�the�ability�to�grow�one�grade�
level�at�a�time.��By�not�adhering�to�this�trend,�the�high�school�at�CRHS�#13�will�be�able�to�allocate�most�
of�its�financial�resources�to�programmatic�operations�in�direct�support�of�the�vision,�mission�and�goals�of�
the�school.�
�
Below�is�a�macro�view�of�the�annual�operating�budget�for�the�high�school�in�its�first�three�years�of�
operation.��Extremely�conservative�estimates�were�used�in�the�preparation�of�the�budget.��This�includes�
no�COLA�increases�in�State�revenue�in�the�first�three�years�of�operation.��The�school�will�generate�a�
surplus�of�revenue�each�of�the�three�years.��Ultimately�the�school�site�leadership�team�in�collaboration�
with�the�site�based�governance�council�will�make�a�recommendation�to�the�Board�of�Trustees�if�it�wishes�
to�reinvest�funds�into�the�school�once�the�school�has�reached�a�level�of�financial�stability.��PUC�Schools�
recommends�that�a�school�have�cash�on�reserve�to�cover�4�6�months�of�operating�expenses.��
�
Preliminary�cash�flow�estimates�reveal�that�that�if�the�State�continues�to�defer�revenue�the�school�will�
require�a�total�of�$300,000�in�cash�through�to�its�second�year�of�operation�in�order�to�meet�its�financial�
obligations.��The�school�will�have�access�to�a�bridge�loan�through�Broadway�Federal�Bank�and�will�be�
able�to�pay�back�100%�of�the�loan�in�November�of�Year�3.��PUC�Schools�has�access�to�a�line�of�credit�from�
which�to�draw�upon�for�purposes�of�supporting�this�school�should�it�be�required�due�to�unanticipated�
deferrals�in�State�revenue.���
�
� 2011�2012� 2012�2013� 2013�2014�
Revenue� � � �
� Revenue�Limit�
Sources�

2,186,306� 2,915,075� 2,915,075�

� Federal�Revenues� 323,700� 431,600� 431,600�
� Other�State�
Revenues�

715,610� 879,146� 804,146�

� Local�Revenues� 7,780� 15,560� 25,840�
Total�Revenue� 3,233,396� 4,241,381� 4,176,661�
� � � �
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Expenses� � � �
� Certificated�Salaries� 1,468,500� 1,805,460� 1,834,038�
� Classified�Salaries� 190,800� 206,108� 255,778�
� Benefits� 407,258� 491,689� 503,113�
� Books�and�Supplies� 409,181� 533,512� 543,250�
� Operating�Expenses� 313,588� 409,147� 409,866�
� Capital�Outlay� 71,000� 71,000� 71,000�
� Fixed�Costs� 143,756� 184,758� 185,008�
Total�Expenses� 3,004,083� 3,701,674� 3,802,054�
� � � �
NET� $229,313� $539,707� $374,608�
�
�
� �
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�
IMPLEMENTATION�PLAN�

PROPOSAL�ELEMENT� TIMELINE� RESPONSIBILITY� RESOURCES� EVIDENCE�OF�SUCCESS�
EVALUATION�

PROCESS�

What�element�of�your�
proposal�program�will�
be�implemented�

In�what�year�will�you�
implement�this�
element�of�your�
proposal?�

Who�will�lead�the�
implementation�of�
this�element?�

What�resources�are�
needed�for�a�
successful�
implementation?�

How�will�you�know�
you�are�making�
progress�post�
implementation?�

What�mechanisms�
will�you�use�to�
measure�progress?�

Hire�staff�

Prior�to�opening,�
prior�to�second�year,�
and�ongoing�as�
needed� Principal�

PUC�Human�Resources�
Department�

Completion�of�hiring�
process�for�all�
positions�filled�
appropriately�with�
highly�qualified�
individuals�

Ongoing�dialogue�
between�PUC��HR�
team,��PUC�CEO,�
Principal,�and�
Regional�Director�

Reruit�students� Prior�to�opening�
LAUSD�and�
Principal�

Outreach��efforts�to�
community�delivered�
by�PUC�staff�in�
collaboration�with�
LAUSD� Full�enrollment��

Data�base�of�
enrollees��

Engage�all�staff�in�
professional�
development�

During�summer�prior�
to�opening�

PUC�home�office�
staff�and�school�
leaders��

CAO,�PUC�instructional�
team,�Regional�
Director,�High�School�
Director,�school�
leaders�

Attendance�at�PD,�
evaluations�of�PD�
delivery,�use�of�
practices�and�
strategies�learned�

Evaluation�of��
meaningfulness�of�
PD�completed�by�
staff�

Build�college�going�
culture� one�and�ongoing� All�staff�

Regional�Director,�
High�School�Director,�
experienced�PUC�staff��

Behaviors�and�
attitudes�of�students�

Academic�
achievement,�
graduation�rate,�
college�entry��

Implement�high�quaity�
instruction�� one�and�ongoing� teachers�

Effective�teachers�and�
effective�teacher�
coaches� Student�achievement�

Classroom�
observations�by�
Principal,�CAO,�and�
Regional�Director�

Deliver�high�quality�
coaching�to�teachers� one�and�ongoing� Principal�

PUC�CAO,�Regional�
Director,�High�School�
Director,�and�Principal��

Progress�of�teachers�
regading�increased�
effectiveness�

Regional�Director�
and�CAO�observe�
principal�coaching�
teachers�

Design�and�implement�
exemplary�after�school�
program� one�and�ongoing� Dean�of�students�

Experienced�PUC�
personnel��

Attendance�and�full�
engagement�of�
students�in�all�after�
school�components�

Student�surveys�
and�attendance�
rosters�

Assess�students�and�
respond�to�assessment�
results�with�timely�
intervention�� one�and�ongoing�

School�leaders�and�
teachers�

School�leaders�and�
staff�and��High�School�
Director�

Increased�student�
achievement�by�
intervention�students��

Regional�Director,�
High�School�
Director,�and�
Principal�
observations�of�
intervention�
delivery,�student�
surveys�

�
�
�
�
�
�
�
�
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APPENDIX�III�
Process�for�WASC�Accreditation�

�
PUC�schools�have�successfully�navigated�the�WASC�accreditation�process.�Eight�schools�are�currently�
accredited.�Two�schools�that�opened�in�the�fall�2009�are�entering�the�process.�Two�schools�that�opened�
this�past�fall�(2010)�are�operating�under�the�assumption�that�they�will�begin�the�process�in�2011.�
�
Below�is�the�official�document�from�WASC�outlining�the�process:�

�
Below�is�the�timeline�in�operation�at�the�two�schools�currently�in�the�process,�it�provides�a�template�for�
this�proposed�school�which�will�embark�upon�the�process�in�its�first�year�of�operation:�
8/27�Review�WASC�Initial�Visit�School�Description�w/�Teams�and�clarify�roles�
9/3���Contact�WASC�to�ensure�application�has�been�received�
9/29�–�Meeting�with�Jackie�and�send�update�to�leaders.�



11/1:�WASC�1st�draft�from�JE�
11/1�–�11/15:�Collect�data�based�on�written�report�(JE,�EV,�HO,�Site�Leaders)�
11/1���11/15:�WASC�2nd�draft�due�from�JE�&�EV�to�sites�
11/15�–�12/3:�WASC�Initial�Visit�School�Description�–�teachers�and�SAC�review�and�provide�questions�/�
feedback��
12/3���12/17:�WASC�Initial�Visit�School�Description�–�complete�final�by�JE��
12/17:�Send�2�hard�copies�and�3�CD’s�to�WASC�–�EV�
�
Note�that�the�main�points�of�contact�–�JE�and�EV�–�represent�the�PUC�CEO�and�the�Regional�Director.��
This�enables�the�school�site�based�instructional�leader�(principal)�to�focus�on�the�students�and�teachers�
and� ensure� the� primary� tasks� related� to� teaching� and� learning� are� not� disrupted� by� the� WASC�
accreditation�process.��On�the�contrary,�the�reflection�and�teacher�involvement�in�WASC�coincide�with�
our� emphasis� on� collaboration,� data� driven� instruction,� and� reflective� teaching� practices.� Thus� the�
burdensome�aspect�of�the�process�(editing,�writing,�and�other�paperwork)�is�supported�by�the�CEO�and�
Regional� Director,� while� teacher� reflection� and� sharing� of� best� practices,� creation� of� scope� and�
sequences,� etc.� –� all� part� of� daily� life� at� a� PUC� school� –� can� take� place� and� be� incorporated� into� the�
WASC�process.�



BELL SCHEDULE 

Grade 9 
[60 credits]

Grade 10 
[60 credits]

Grade 11 
[60 credits]

Grade 12 
[60 credits]

Period 1:
8:20 – 9:05 

(b) English 9  (10)

 Period 1:
8:20 – 9:05 

(a) World History (10)

Period 1:
8:20 – 9:05 

(a) U.S. History 
(10)

Period 1:
8:20 – 9:05 

(g)American 
Government (sem.) (5) 
& Economics (sem.) 
(5)

Period 2:
9:30 – 10:30 

(c) Algebra 1 (10)
or 

(c) Algebra 2

Period 2:
9:30 – 10:30 

(b) English 10   (10)

Period 2:
9:30 – 10:30 

(b) American 
Literature    (10)

Period 2:
9:30 – 10:30 

(b) English Language 
and Composition   (10)

Break:
10:30 – 10:45 

Break:
10:30 – 10:45 

Break:
10:30 – 10:45 

Break:
10:30 – 10:45

Period 3:
10:50 – 11:50 

(d) Biology (10)

Period 3:
10:50 – 11:50 

(c) Algebra 2 (10)
or 

 (c) Geometry    

Period 3:
10:50 – 11:50 

(c) Algebra 2   
(10)

or 
(c) Pre-Calculus  
                or 
(c) Geometry 

Period 3:
10:50 – 11:50 

(g) Pre-Calculus (10)

or Other Elective 

Period 4:
11:55 – 12:55 
(f) Music, Dance, 

Drama, or Art (10)

Period 4:
11:55 – 12:55 

(d) Anatomy & 
Physiology (10)

Period 4:
11:55 – 12:55 

(d) Chemistry  
(10)

Period 4:
11:55 – 12:55 

(g) AP Environmental 
(10) 
OR  
(g) AP Physics (10)
OR  
Elective (10) 

LUNCH
12:55 – 1:40

LUNCH
12:55 – 1:40

LUNCH
12:55 – 1:40

LUNCH
12:55 – 1:40

Period 5:
1:45 – 2:45 

Math Support Elective: 
(10)

Period 5:
1:45 – 2:45 

(e) Spanish 1  (10)

Period 5:
1:45 – 2:45 

(e)  AP Spanish 
Lang   (10)

OR Elective

Period 5:
1:45 – 2:45 

(g) AP Spanish Lit 
(10)

OR Elective 
Period 6:
2:50 – 3:50 

ELA Support Elective 
: (10)

Period 6:
2:50 – 3:50 

CAHSEE  Prep (10)

Period 6:
2:50 – 3:50 

ACT/SAT Prep 
(10)

Period 6:
2:50 – 3:50 

Physical Education 
(10)
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Educational Model

MISSION STATEMENT

“Our mission is to ensure every student graduates 
from high school prepared for college success.”

CORE VALUE

We are a community dedicated to closing the achievement gap for our students.  We are accountable, to our 
students and their parents, for results.  We commit to our work with a SENSE of URGENCY.

SCHOOL DESIGN PRINCIPLES

The PUC Schools design principles serve as our “road map” to create schools that demonstrate high levels of 
success in accomplishing the dual agenda of supporting and graduating academically struggling students while 
preparing all students to college-ready standards.  These design principles are based on the work of Donna 
Rodrigues, a reformer and accomplished educational leader, at University Park Campus School in Worcester, 
Massachusetts.  The principles were honored and put into practice at the University Park Campus School, a 
school that has consistently demonstrated the capacity to achieve college-readiness for all its students, 
regardless of their initial ability levels.

PUC Schools is privileged to adopt and adapt these design principles in order to fulfill our mission with a sense 
of urgency.   

Design Area 1: Academic Program
An Untracked Academic Program that prepares Every Student for College Work

1) Honors-level program of study for all
2) Standards-based curriculum that holds all students to high expectations
3) Engaging instruction that emphasizes learning through inquiry
4) Academic catch-up program combining basic skills with advanced concepts
5) Differentiated instruction that meets the learning needs of each student
6) Immersion for English language learners and inclusion for special education students
7) School-wide literacy program across the curriculum
8) Daily schedule and yearly calendar structured to extend learning opportunities
9) Scaffolded exposure to college-level instruction and college courses
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Design Area 2: School Culture
A School Culture that Won’t Allow Any Student to Fail

1) Clear student behavioral norms based on professional norms
2) Formal induction and mentoring of new students
3) Faculty commitment to “break down” complex material
4) Multiple modes of academic support
5) Consistent adult modeling of core values
6) Faculty commitment to motivate and inspire students
7) Construction of peer culture that supports each other’s success
8) Family involvement that supports student success
9) University partnership that reinforces college-going culture

Design Area 3: Organizational Practices
Formal Organizational Practices that Support the Academic Program and School Culture

1) Data-driven approach to curriculum, instruction, and school design
2) Hiring and development of faculty with skills and values to fulfill school mission
3) Shared leadership and collective decision-making
4) Student role in shaping school direction
5) Use of external standards to prevent erosion of internal standards
6) Development of common tools to ensure consistent academic expectations
7) Multi-faceted staff development that continuously improves teaching quality
8) Use of school-wide literacy program to focus staff on achieving school mission
9) Formal organizational arrangements that maximize university partnership
10) Deployment of staff and other resources in flexible and creative ways
11) Leader who serves as “keeper of the flame” reinforcing mission and culture
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Contact Information

Jacqueline Elliot, Ed.D., Co-Founder and Chief Executive Officer
Ref Rodriguez, Ed.D., Co-Founder

Elementary School
Milagro Charter School 323-223-1786 Phone
1855 North Main Street 323-223-8593 Fax
Los Angeles, CA 90031 Sascha Robinett, M.A., Principal

Martha Moran, Operations Leader

Middle Schools
Community Charter Middle School 818-485-0933 Phone
11500 Eldridge Ave 818-485-0940 Fax
Lakeview Terrace, CA 91342 Ron Alatorre, Ed.D., Principal

Max Valadez, Operations Leader

CALS Charter Middle School 323-254-4427 Phone
7350 N. Figueroa Street 323-254-4099 Fax
Los Angeles, CA 90041 Nancy Villagomez, Principal

Lakeview Charter Academy 818-485-0340 Phone
11465 Kagel Canyon Street 818-485-0341 Fax
Lakeview Terrace, CA 91342 Manuel Ponce, Principal

James Pasto, Operations Leader

Excel Charter Academy 323-222-5010 Phone
1855 North Main Street 323-222-5148 Fax
Los Angeles, CA 90031 Suzanne Edwards-Acton, Operations Leader 

Andres Versage, Instructional Leader 

Triumph Charter Academy 818-837-6221 Phone
919 Eighth Street 818-837-6222 Fax
San Fernando, CA 91340 Lonnie Yansurak, Principal

Karman Mak, Instructional Leader

Santa Rosa Charter Academy 323-254-1703 Phone
7350 N. Figueroa Street 323-254-0958 Fax
Los Angeles, CA 90041 Ingrid Anderson, M.A., Principal 

Nueva Esperanza Charter Academy 818-256-1951 Phone
1445 Celis Street 818-256-2397 Fax
San Fernando, CA 91340 Jonathan Stewart, Principal 

Adriana Abich, Assistant Principal
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High Schools
CALS Early College High School 213-239-0063 Phone
700 Wilshire Blvd., 4th Floor 213-239-9008 Fax
Los Angeles, CA 90017 Connie Rivas, Principal

Mara Simmons, Ph.D., Instructional Leader

Community Charter Early College High School 818-485-0951 Phone
11500 Eldridge Ave 818-485-0952 Fax
Lakeview Terrace, CA 91342 Brian Wagner Ed.D., Principal

Jennifer Reyes, Ed.D., Instructional Leader

Lakeview Charter High School 818-559-7699 Phone
14019 Sayre St. 818-559-8641 Fax
Sylmar, CA 91342 Jonathan Erickson, Principal

Triumph Charter High School 818-559-7699 Phone
14019 Sayre St. 818-559-8641 Fax
Sylmar, CA 91342 Lori Rosales, Principal

PUC Schools Home Office
111 North First Street, Suite 100 Burbank, CA 91502

818.559.7699 Phone 818.559.8641 Fax www.pucschools.org
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Expectations 

GENERAL CONDUCT

1. Students shall show by their conduct consideration for the rights and privileges of others and will 
demonstrate cooperation with all members of the school community.

2. Students shall evidence respect for constituted authority by following rules and regulations of the 
school, by attending regularly, and by complying with those provisions of civil and criminal law that 
apply to the conduct of juveniles or minors.

3. Students should assume the responsibility for diligent work in order to profit from the educational 
experiences provided.

4. Students shall be helped in all ways possible to enable them to take advantage of their educational 
activities.

5. Partnerships with parents, community organizations, and institutions of higher education will contribute 
to the achievement of our students. 
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Areas of Responsibility

PARENT OR GUARDIAN

The Parent/Guardian Shall:

1. adhere to existing policies governing the conduct and education of their children.

2. comply with Compulsory Education Laws which state that:

a. A person between the ages of 6 and 16 years, not exempted, is subject to compulsory full-
time education.

b. A person between the ages of 16 and 18 years shall attend school in an approved 
program unless he/she has received a high school diploma or its equivalent.

3. be liable for any misconduct resulting in injury or death to any student, or to any persons employed by 
or volunteering for the school.

4. be liable for any defacement or injury to any real or personal property belonging to the school.

5. be liable for all property belonging to the school which is loaned to the student and not returned upon 
demand of an employee of the school.

6. ensure compliance with policies regarding bicycle and automobile and pedestrian regulations in the 
vicinity of and on school property.

STUDENTS

The student shall:

1. attend school punctually and regularly;

2. conform to the regulations of the school;

3. obey promptly all the directions of his/her teacher and others in authority;

4. observe good order and propriety of deportment;

5. be diligent in study;

6. be respectful to his/her teacher and others in authority;

7. be kind and courteous to schoolmates;

8. refrain entirely from the use of profane and vulgar language.

9. comply with all safety rules and regulations (e.g. use of bicycle helmets).  
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SCHOOL ADMINISTRATORS

The School Administrator shall:

1. initiate and enforce a set of school rules to facilitate and promote positive attitudes and habits of good 
citizenship.

2. communicate the rules of student discipline to all students at the time of their enrollment. 

3. support the classroom teacher in his/her efforts to promote improved and acceptable behavior of 
students.

4. notify parents/guardians of student, by telephone, letter or in person, of offenses as needed.

5. maintain documented records of student behavior as a means of helping in the guidance of the 
students, as a record for parental conferences, as reference for authorized agencies and for supporting
evidence where suspension or expulsion may become necessary.

6. cooperate with law enforcement personnel.

7. always remain cognizant of his legal and professional responsibilities to the school and to the students.

8. be responsible for the administration, management, instructional program, and operation of the school.

TEACHERS

The Teacher shall:

1. conduct a well-planned and effective classroom program.

2. initiate and enforce a set of classroom regulations that facilitate effective learning.

3. cooperate with administrators and other classroom teachers in enforcing general school rules and 
appropriate campus behavior.

4. follow procedures outlined in each school’s handbook in handling discipline problems for which he/she 
is directly responsible.

5. make prompt referrals when a student’s conduct and record indicate that additional supports are 
needed.

6. remove any student whose behavior seriously disrupts the learning atmosphere of the class, and 
cooperate with the administrator in his/her effort to promote improved and acceptable behavior of 
students.
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Disciplinary Policies
We recognize that each student is an individual and that control and correction of student misconduct must be 
handled on an individual basis.  The following procedures may be used for disciplinary purposes by the school 
administration.  Please review and be familiar with the school wide disciplinary procedures for your child’s 
school. 

Conferences
Misconduct indicates the need for a comprehensive look at the student’s behavior to determine possible causes 
and probable corrective measures. Conferences may involve some or all of the following people: students, 
teachers, psychologists, counselors, attendance officers, school administrators, and parents.

Family Support / Student Study Teams
Misconduct of a continuing nature indicates the need for a comprehensive look at the student’s behavior to 
determine possible causes and probable corrective measures.  The Student Study Team which may include 
some or all of the following people: student, teachers, psychologist, counselors, attendance officer, school 
administrator, and parents will review the student’s behavior, develop and monitor a plan for assistance.

Behavioral Contract
A behavioral contract may be written before or after disciplinary action for any act of misconduct, including non-
diligence in studies.  Parents will be provided with a copy of the contract when this action is taken.

The school encourages the use of performance contracts, whereby student/school-determined goals in 
academic/behavior areas are specifically and expressly stated.  The student is held accountable for the 
achievement of these mutually agreed upon goals.

Removal From Class
A student who creates a safety hazard in class or commits severe disruptive infractions in class may be 
administratively removed from that class.

Probation
A student may be placed on probation before or after disciplinary action for any act of misconduct, including 
non-diligence in studies.  Parents will be notified in writing when this action is taken.

Exclusion
The school may exclude from attendance on regular school classes any child whose physical or mental 
disability is such as to cause his attendance to be detrimental to the welfare of other students such as:

� when a student displays filthy or vicious habits.

� when a student has a contagious or infectious disease.

� for lack of proper immunization for up to five (5) days.

� when a principal determines that the continued presence of the child would constitute a clear and 
present danger to the life, safety, or health or pupils or school personnel.
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SUSPENSION

Grounds for Suspension
A student may be suspended or expelled for any of the acts enumerated in this section and related to school 
activity or school attendance that occur at any time, including, but not limited to, any of the following:

1. While on school grounds.
2. While going to or coming from school.
3. During the lunch period whether on or off the campus.
4. During, or while going to or coming from, a school-sponsored activity.
5. Students who habitually fail to comply with these policies and/or who present an immediate threat to 

the health and safety of others may also be suspended or expelled.

A pupil may be suspended from school by the principal or administrative designee of the school in which the 
pupil is enrolled, if it is determined that the pupil:

a. (1) Caused, attempted to cause, or threatened to cause physical injury to another person or (2) willfully 
used force or violence against another person, except in self defense. 

b. Possessed, sold or otherwise furnished any firearm, knife, explosive, or other dangerous object.

c. Is under the influence of any controlled substance, an alcoholic beverage, or an intoxicant of any kind. 

d. Unlawfully offered, arranged, or negotiated to sell any substance, including an alcoholic beverage, or 
an intoxicant of any kind and then either sold, delivered, or otherwise furnished to any person another 
liquid, substance or material and represented the liquid, substance, or material as a controlled 
substance, alcoholic beverage, or intoxicant. 

e. Committed or attempted to commit robbery or extortion.

f. Caused or attempted to cause damage, including tagging and graffiti, to school property or private 
property.  As used in this section, school property includes, but is not limited to, electronic files and
databases. 

g. Attempted to steal or stole school property or private property.  As used in this section, school property 
includes, but is not limited to electronic files and databases. 

h. Possessed or used tobacco, or any products containing tobacco.

i. Committed an obscene act or engaged in habitual profanity or vulgarity.

j. Unlawfully possessed, offered, arranged, or negotiated to sell any drug paraphernalia.

k. Disrupted school activities or otherwise willfully defied the valid authority of supervisors, teachers, 
administrators, school officials, or other school personnel engaged in the performance of their duties.

l. Knowingly received stolen school property or private property.

m. Possessed an imitation firearm, which is defined as a replica of a firearm that is so substantially similar 
in physical properties to an existing firearm as to lead a reasonable person to conclude that the replica 
is a firearm. 

n. Committed or attempted to commit a sexual assault, or committed a sexual battery. 
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o. Harassed, threatened or intimidated a pupil who is complaining witness or eyewitness in a school 
disciplinary proceeding for the purpose of either preventing that pupil from being a witness or retaliating 
against that pupil for being a witness or both.

p. Engaged in, or attempted to engage in, hazing.

q. Committed sexual harassment sufficiently severe or pervasive to have negative impact on the victim’s 
academic performance, or to create an intimidating, hostile, or offensive educational environment.  
(This section does not apply to students in kindergarten through third grade.)  

r. A pupil who aids or abets, as defined in the infliction or attempted infliction of physical injury to another 
person.

s. Caused, attempted to cause, threatened to cause, or participated in an act of hate violence.

t. Intentionally engaged in harassment, threats, or intimidation, directed against school personnel or 
pupils.

u. Made terrorist threats against school officials or school property, or both. 

EXPULSION

“Expulsion” means removal of the pupil from (1) the immediate supervision and control, or (2) the general 
supervision of school personnel as those terms are used in E.C. 46300 and 48925.

Recommendation for Expulsion
Students may be immediately recommended for expulsion from a PUC School for any of the following reasons 
pursuant to the standards established by the State Department of Education Code under Section 48915 and 
outlined below:

1. Causing serious physical injury to another person.
2. Possession of any firearm, knife, explosive, or other dangerous object.
3. Unlawful possession of any controlled substance listed in Chapter 2 of Division 10 of the Health and 

Safety Code, an alcoholic beverage, or an intoxicant of any kind.
4. Robbery or extortion.
5. Harassment, assault or battery upon any student or school employee.

Expulsion Procedures
1. Pupils recommended for expulsion are entitled to a hearing to determine whether the pupil should be 

expelled.  Unless postponed for good cause, the hearing shall be held within 30 school days after the 
principal determines that the pupil has committed an expellable offense.  The school will be responsible 
for providing the student with appropriate educational opportunities, while the student is on suspension 
and awaiting an expulsion hearing.

2. The expulsion hearing will be presided over by the Board of Trustees or designees.  The hearing shall 
be held in closed session unless the pupil makes a written request for a public hearing three (3) days 
prior to the hearing. 
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3. Written notice of the hearing shall be forwarded to the pupil and the pupil’s parent/guardian at least ten 
(10) calendar days before the date of the hearing.  Upon mailing the notice, it shall be deemed served 
upon the pupil.  The notice shall include the following:

a) The date and place of the expulsion hearing
b) A statement of the specific facts, charges, and offenses upon which the proposed 

expulsion is based
c) A copy of disciplinary rules which relate to the alleged violation
d) Notification of the pupil’s or parent/guardian’s obligation to provide information about the 

pupil’s status at the school to any other school district or school to which the pupil seeks 
enrollment.

e) The opportunity for the pupil or the pupil’s parent/guardian to appear in person or to 
employ and be represented by counsel or an advocate. 

f) The right to inspect and obtain copies of all documents to be used at the hearing.
g) The opportunity to confront and question all witnesses who testify at the hearing.
h) The opportunity to question all evidence presented and to present oral and documentary 

evidence on the pupil’s behalf including witnesses.

Record of Hearing 
A record of hearing shall be made and may be maintained by any means, including electronic recording, as long 
as a reasonably accurate and complete written transcription of the proceedings can be made. 

Presentation of Evidence
While technical rules of evidence do not apply to expulsion hearings, evidence may be admitted and used as 
proof only if it is the kind of evidence on which reasonable persons can rely in the conduct of serious affairs.  A 
recommendation to expel must be supported by substantial evidence that the pupil committed the expellable 
offense. 

Findings of fact shall be based solely on the evidence at the hearing.  While hearsay evidence is admissible, no 
decision to expel shall be based solely on hearsay, and sworn declarations may be admitted as testimony from 
witnesses of whom the PUC Board of Trustees or designee determines that disclosure of their identity or 
testimony at the hearing may subject them to an unreasonable risk of physical or psychological harm.  

If, due to a written request by the expelled pupil, the hearing is held at a public meeting, and the charge is 
committing or attempting to commit a sexual assault or committing a sexual battery as defined in Education 
Code Section 48900, a complaining witness shall have the right to have his/her testimony heard in a session 
closed to the public.

The final decision shall be made within ten (10) school days following the conclusion of the hearing.

Written Notice Of Expulsion 
The principal, following a decision to expel shall send written notice of expulsion, including the findings of fact, to 
the pupil or parent/guardian.  This notice shall include the following:

a) Notice of the specific offense committed by the pupil; 
b) Notice that the pupil may have a right to appeal the expulsion to the County Board of 

Education and the date and process by which an appeal may be filed.
c) Notice of the pupil’s or parent/guardian’s obligation to inform any new district in which 

the pupil seeks to enroll of the pupil’s status with the school.
d) Effective date of expulsion.
e) Date that the student may be reviewed for readmission.

The principal shall send written notice of the decision to expel to the pupil’s district of residence, the Chartering 
District (LAUSD) and the County Office of Education.  This notice shall include the following: 

a) The pupil’s name; 
b) The specific expellable offense committed by the pupil;
c) Disciplinary Records. 
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GUIDELINES FOR ADMINISTERING DISCIPLINE TO STUDENTS
WHO HAVE VIOLATED STANDARDS OF STUDENT BEHAVIOR

Standards of student behavior shall be enforced at the discretion of the administration within the general 
guidelines as set forth below.

These guidelines reflect a spectrum of possible actions that shall be appropriate for a specific violation of law or 
district/school regulations.   Within the minimum to maximum actions indicated in the guidelines, the 
administration shall determine the most effective action based upon knowledge of the facts of the incident and 
the concept of progressive discipline as an appropriate educational experience.

The listing of minimum and maximum actions does not imply or require that a “step-by-step” progression of 
increasing severity be employed by an administrator in dealing with a violation.  Disciplinary action shall be 
dependent upon the situation and the previous behavior record of the student. Please refer to your child’s 
school’s specific disciplinary procedures. 

The following actions are possible with an infraction of a regulation:

1. Conference regarding violation and a warning.
2. In-school probation or suspension from a specific class and/or activity.
3. Detention (or volunteer service in lieu of detention) ++
4. Parent conference
5. Parent/teacher conference
6. Suspension
7. Expulsion 

The following represents samples of violations that may occur in the school.  The asterisk(*) indicates 
mandatory immediate Law Enforcement Agency notification.  The double asterisk (**) indicates that 
recommendation for expulsion is required under Education Code 48915 under certain circumstances.  The 
number in the area of Disciplinary Action refers to the schedule of actions listed above.
________________________________________________________________________________________

Recommended
Disciplinary Action

Minimum Maximum
Action Action

________________________________________________________________________________________

A. (1) Caused, attempted to cause, or threatened 6 7
to cause physical injury to another person, or
(2)  Willfully used force or violence on the
person of another, except in self defense.

*B. Possessed, sold, or otherwise furnished any 6 7**
firearm, knife, explosive, or other dangerous
object.

*C. Unlawfully posses, used, sold, or otherwise 6 7**
furnished, or been under the influence of, any
controlled substance, Alcoholic beverage, 
or an intoxicant of any kind.
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*D. Unlawfully offered, arranged, or negotiated 6 7**
To sell any substance, as listed Chapter 2
Commencing with Section 11053 of Division
10 of the Health & Safety Code, an alcoholic
Beverage, or an intoxicant of any kind and
Then either sold, delivered, or otherwise
Furnished to any person another liquid, 
Substance or material and represented the
Liquid, substance, or material as a controlled
Substance.

*E. Committed or attempted to commit robbery 6 7**
Or extortion.

F. Caused or attempted to cause damage to school 6 7
Property or private property.  As used in this
Section, school property includes, but is not
Limited to, electronic files and databases

G. Stolen or attempted to steal school property: 4 6
As used in this section, school property 
Includes, but is not limited to electronic 
Files and databases

H. Possessed or used tobacco, or any products 4 6
containing tobacco.

I. Committed an obscene act or engaged in 1 6
Habitual profanity or vulgarity

K. Disrupted school activities or otherwise 1 6
Willfully defied the valid authority of
Supervisors, teachers, administrators,
School officials, or other school
Personnel engaged in the performance
Of their duties

L. Knowingly received stolen school property or 1 6
Private property. Threatening language to a
Staff member

M. Possessed an imitation firearm, which is 5 6
Defined as a replica of a firearm that is so
Substantially similar in physical properties
To an existing firearm as to lead a reasonable
Person to conclude that the replica is a firearm

N. Committed or attempted to commit a sexual assault 5 7**

O. Harassed, threatened or intimated a pupil 5 6
Who is a complaining witness or eyewitness
In a school disciplinary proceeding for the
Purpose of either preventing that pupil from
Being a witness or retaliating against that pupil
For being a witness or both
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Q. Engaged in, or attempted to engage in hazing as 5 6
Defined in E.C. Section 32050

R. Committed sexual harassment sufficiently 5 6
Severe or pervasive to have negative impact
On the victim’s academic performance, or
To create an intimidating, hostile, or offensive
Educational environment (This section does
Not apply to students in kindergarten through
Third grade). 

S. A pupil who aids or abets, as defined in Section 31 5 6
Of the Penal Code, the infliction or attempted
Infliction of physical injury to another person

T. Caused, attempted to cause, threatened to cause 5 6
Or participated in an act of hate violence as
Defined in subdivision (e) of Section 33032.5
(E.C. 48900.3) (This section does not apply to
Students in kindergarten through third grade)

U. Intentionally engaged in harassment, threats 5 6
Or intimidation, directed against school
District personnel or pupils, that is
Sufficiently severe or pervasive to have the 
Actual and reasonable expected affect of
Materially disrupting class work, creating
Substantial disorder, and invading the 
Rights of either school district personnel or 
Pupils by creating an intimidating or hostile
Educational environment.

V. Made a terrorist threat against school officials 5 6
Or property, or both

Truancy
Any pupil subject to compulsory full-time education or to compulsory continuation education who is absent from 
school without valid excuse three (3) days in one school year or tardy without valid excuse in excess of 30 
minutes on each of more than three days in one school year is truant and shall be reported to the attendance 
supervisor or the Executive Director of the school district.

Upon a pupil’s initial classification as a truant, the school shall notify the student’s parent or guardian, by first-
class mail or other reasonable means, of the following:

1. That the pupil is a truant;
2. That a parent or guardian is obligated to compel the attendance of the pupil at school;
3. That parents or guardians who fail to meet this obligation may be guilty of an infraction and subject to 

prosecution.
4. That the parent or guardian has the right to meet with appropriate school personnel and/or the School 

Attendance Review Board (SARB) to discuss solutions to the pupil’s truancy;
5. That the pupil may be subject to prosecution;
6. That it is recommended that the parent or guardian accompany the pupil to School and attend classes 

with the pupil for one day.
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Co-Curricular Policies

ATTIRE AND GROOMING

Attire and Grooming Policy 
The dress and grooming of students shall not interfere with the instructional program or create a health or safety 
hazard. All schools within the PUC network require students to wear uniforms.  Each school will clearly 
communicate with parents and students its school uniform policy in writing.  

A pupil who goes to school without proper attention having been given to personal cleanliness, neatness of 
dress, or uniform policy may be sent home to be properly prepared for school, or shall be required to prepare 
him/herself for the schoolroom before entering.  

Attire and Grooming Regulations

The school’s uniform policy will adhere to the following guidelines.

1. The appearance of students or attire worn by students, disruptive to the educational process will be 
grounds for exclusion from classes.  This provision shall include, but not be limited to, wearing of a 
color, style, or item of clothing, a particular hair style or jewelry, and symbols of identification associated 
with organizations not connected to or sponsored by the school.

2. Students shall not be permitted to wear attire which names, advertise, or promotes products that are 
illegal for minors, including items related to drugs, alcohol, and tobacco.

3. Students shall not be permitted to wear attire which features offensive and/or vulgar words, pictures, or 
drawings, including naming advertising, or promoting sexually related products or activities.

4. Students shall not be permitted to wear attire which includes words, phrases, or pictures that are 
derogatory regarding a person’s ethnic background, national origin, religious beliefs, gender, or 
disability.

5. Students shall not be permitted to wear attire which is unduly revealing, or attire which distracts from 
the educational mission of the school.

6. For reasons of safety, students will not be permitted to attend in bare feet and must wear shoes or 
sandals.

The principal and staff of each school may establish reasonable additional regulations regarding student 
appearance and attire to be required of students who voluntarily engage in extracurricular or other special 
school activities
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PARTICIPATION IN CO-CURRICULAR ACTIVITIES

Student Grade Point Requirement

A “C” grade point average is the minimum required for participation in co-curricular activities with the following 
contingencies:

1. The grade point average is to be based upon the previous grading period and will include grades in all 
classes completed. A student must pass at least four (4) classes in the previous quarter to be eligible 
regardless of GPA.

2. Special Education students will be eligible if they are making satisfactory progress in their Individual 
Education Program (IEP) as determined by the school administration and teachers.

3. For eighth grade students interested in qualifying for high school co-curricular activities, the 
requirements of this policy shall apply to the eighth grade spring semester grades.

BICYCLE RULES 

1. A student may not bring his/her bicycle to school before the third grade.

2. For safety: The bicycle must be walked on and off campus.

3. For security: The bicycle must be locked while on campus.

4. A student under the age of 18 must wear a bicycle helmet.

BUS CONDUCT

Note: Rules related to the kind of bus service that is utilized or available at a school site is specific to 
each particular school site, the following is PUC Schools general policies on bus conduct.

School Bus Conduct Policy

Pupils transported in a school bus shall be under the authority of and responsible directly to, the driver of the 
bus, and the driver shall be held responsible for the orderly conduct of the pupils while they are on the bus or 
being escorted across a street,  highway or road.  Continued disorderly conduct or persistent refusal to 
submit to the authority of the driver shall be sufficient reason for a student to be denied transportation. 

For continued disorderly conduct or persistent refusal to submit to his/her authority, a bus driver may deny 
transportation to pupils not to exceed three (3) days.  Each case of pupil discipline by the driver shall be subject 
to review and modification by the principal or principal’s designee who shall have authority to affirm, increase or 
decrease the length of time transportation may be denied.

Bus Conduct Rules
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1. Students must follow the directions of the bus driver.
2. Students shall not misbehave at bus stops.
3.   Students are not permitted to enter a bus unless the driver is present.
5. Students shall enter and leave the bus in an orderly manner.
6. Students shall remain seated while the bus is in motion.
7. Students shall sit facing the front of the bus.
8. Students are required to share their seats with other students.
9. Students shall not put any part of their bodies outside of a bus window.
10. Students shall not use vulgar or profane language on the bus.
11. Students shall not engage in fighting or boisterous conduct, create unnecessary noise or commotion, or 

shoot or throw things while on the bus.
12. Students shall not eat on the bus.
13. Students shall not smoke or light matches on the bus.
14. Items which may jeopardize the safety of any person shall not be permitted on the bus.
15. No animals (except seeing eye dogs) shall be transported on a school bus. (Title 5, Section 14252)
16. Students shall not be permitted on buses wearing athletic footwear equipped with cleats or spikes.
17. Students must not leave debris of any kind on the bus.
18. Students must not tamper with the bus or bus equipment.
19. Students shall not cross a street or highway at the rear of the bus.

ACCESS TO THE INTERNET

Electronic communication provides access to vast and diverse resources.  Through Local Area Networks 
(LANs), Wide Area Networks (WAN), and the internet, staff and students have access to individuals, groups, 
data and materials from all over the world. It is understood that much of the material available through electronic 
communication has no direct educational value for students, and some of the material available is not suitable at 
all for students.  It is also understood that the school cannot completely control the content of the materials on a 
global network, nor can it fully protect students who misuse resources to electronically access materials.

Access to a LAN. WAN, or the Internet is a privilege, not a right.

To assure the appropriate use of resources for electronic communication, the following requirements shall apply 
to all staff and students.

1. All use must be in support of the educational mission, goals objectives, and/or curriculum grade level 
content standards adopted by the organization. 

2. All use must be consistent with the rules of any network being accessed.

3. Unauthorized use of copyrighted materials is prohibited.

4. Distribution of material protected by trade secret is prohibited.

5. Threatening or obscene material is prohibited.

6. Use for commercial activities is prohibited.

7. Use for product advertisement or political lobbying is prohibited.

8. All staff and students using the LAN, WAN or Internet access shall sign an Acceptable Use Agreement 
acknowledging their agreement to abide by this Policy and any related regulations.
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9. Violations of this policy will result in appropriate disciplinary action which may include loss of access, 
the full range of disciplinary consequences allowed by the Education Code, and criminal prosecution.

ELECTRONIC SIGNALING DEVICES

PUC Schools acknowledges that there are legitimate reasons for students to possess and use electronic 
signaling devices such as cellular phones and pagers while going to and from school, and before and after 
school related activities.  However, electronic signaling devices will not be permitted to disrupt instruction, 
instructional programs, and/or school related activities.  Therefore, the following regulation shall apply to the 
possession and use of electronic signaling devices.

1. Electronic signaling devices may not be used at any time that the use of the device would be disruptive 
to any instruction, instructional program, and/or school related activity.

2. Electronic signaling devices must be completely turned off during all classes.

3. The school assumes no responsibility for the protection, loss, or damage to any electronic signaling 
device.
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Promotion and Graduation
PROMOTION POLICY

High School 

A student must receive at least 50 credits to be promoted to the next grade.  Students are allowed to make up 
10 credits during summer school.  Students who need to make up more than 10 credits may not be promoted.  
For any A-G courses, the make up class must be the same class that was failed.  Students who fail non A-G
elective classes will be allowed to choose another class, with the approval of the school principal, as long as it is 
of equal credit value.    

Middle School

In order to be promoted to the next grade level, a student must pass all courses, with a grade of D or better, in 
which he or she is enrolled, as evidenced on the final report card.  Students who fail courses must enroll in an 
equivalent course in summer school (as deemed appropriate by the school principal) and present evidence of 
having passed the approved course(s) at the onset of the next school year.  No middle school student will be 
promoted to the next grade level if he or she has failed more than two courses as evidenced in the final report 
card.   

PARTICIPATION IN GRADUATION EXERCISES AND PROMOTIONAL 
ACTIVITIES

High School 

In order to graduate from a PUC Schools high school, a student must have:
1. earned a total of 220 credits with a passing grade of D or better.  Beginning with the Class of 2009, a 

letter grade of D will not count as passing towards earning credits for a PUC High School in courses 
that qualify for the California A-G requirements.  The A-G courses are required for graduation from a 
PUC School and for admission to the UC and CSU systems.

In order to participate in the graduation ceremonies of a PUC Schools high school, a student must have:

1. earned a minimum of 210 credits.  These students must take summer courses to make up the 
additional 10 credits in order to receive their diploma.

2. met any additional requirements set by the school. Seniors may be denied participation in the 
ceremonies for disciplinary reasons. 

The high school site principal will set guidelines for permitting students to participate in Senior Class Activities.  
Participation in Senior Class Activities is a Privilege not a Right.

Middle School

In order to graduate from a PUC Schools middle school, a student must have:
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1. passed all courses (in grades 6-8) with a grade of D or better. 

In order to participate in the graduation ceremony of a PUC Schools middle school, a student must have:

1. met requirements for promotion as specified in the middle schools’ promotion policy.

2. met any additional requirements set by the school.  8th grade students may be denied participation in 
the ceremonies and or 8th grade activities for disciplinary reasons.

Under no circumstances will a middle school student be allowed to participate in the graduation ceremony if he 
or she receives a Fail (F) in any class at the final semester report card (or final trimester for CALS Charter 
Middle School).    
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Harassment Policy 

STUDENT GUIDE TO UNDERSTANDING, AVOIDING, AND REPORTING
HARRASSMENT

All pupils have the right to participate fully in the educational process, free from discrimination and harassment.  

A definition of harassment is the unwanted and unwelcome behavior from other students or staff members 
which interferes with another individual’s life.  When it is sexual in nature, then it is considered to be “sexual 
harassment”. When it is racial in nature, then it is considered to be “hate-motivated behavior” or sometimes a
“hate crime”. Regardless, harassment in the schools or at the workplace is not tolerated at a PUC School.
Disciplinary action will be taken promptly against any student engaging in unlawful acts of sexual harassment or 
hate violence.  Examples of actions that interfere with a person’s education that are prohibited for both students 
and staff include:

1. Unwanted touching 6. Sexual innuendos
2. Obscene comments 7. Gender specific comments
3. Physical threats 8. Requests for sexual favors
4. Obscene gestures 9. Racial-specific comments
5. Indecent exposure 10. Suggestive looks

Why is this topic important?
Many people have been called rude or obscene names and maybe even been threatened because of their 
religion, race or simply because they are a boy or girl.  This guide is designed to remind everyone that 
“harassment” of any kind is not acceptable behavior at any time and is against school rules.  “Harassment” is 
not welcome in our schools!

WE BELIEVE THAT EVERY STUDENT HAS THE RIGHT TO LEARN
Without being called names and

Without being threatened because they are a boy or girl, or from a certain religion
or race or of a certain sexual orientation.

What is “harassment”?
Harassment is unwanted and unwelcome behavior from other students or staff members which interferes with 
another person’s life. When it is sexual in nature, it is “sexual harassment”. When it is racial in nature, it is “hate-
motivated behavior” or sometimes a “hate crime”.  It is against the rules for students to make remarks that 
embarrass others or make them feel uncomfortable because of actions or remarks that are sexual or racial in 
nature.

What are some actions that interfere with a person’s education and are not allowed?
Unwanted touching             Sexual Innuendos
Obscene comments                  Gender specific comments                                             
Physical threats                     Request for sexual favors
Obscene gestures                      Racial-specific comments
Indecent exposure                     Suggestive looks

Derogatory comments referring to a person’s sexual orientation

What should you do if you feel that you have been harassed?
1. Tell a teacher, counselor, or a school administrator.
When telling what happened, be specific. ANY REPORT YOU MAKE IS PRIVATE. You may bring a parent or 
guardian with you, if you would like.  The information you give is private and will not be made public, unless you 
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talk about it yourself with others.  Any witnesses will be told to keep the information about the situation to 
themselves, too.

2. Don’t worry about someone “getting even” with you for telling
The school will support you and investigate your concern quickly.  School administrators will do their best to 
make sure no one tries to “get even”

3. Tell the truth
Any student who falsely accuses another student or staff member of sexual or racial harassment is subject to 
disciplinary action.

What happens next?
Usually harassment complaints can be settled at the school, but sometimes it will be heard by personnel at the 
PUC Schools Home Office.  An investigator may be assigned and may talk with people who can help sort out 
the facts.  If an investigator is assigned, he or she will whether harassment has occurred, prepare a report about 
the situation and give the information to your principal.  Your principal will then suggest a solution or remedy.  
Finally, if things are not settled, you have the right to submit your concern to the PUC Schools Home Office to 
the attention of Ms. Jacqueline Elliot or Dr. Ref Rodriguez, Co-CEOs of PUC Schools.  
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Nondiscrimination Policy
PUC Schools does not discriminate on the basis of race, color, national origin, sex, sexual orientation, disability, 
or age in any of its policies, procedures or practices, nor does it tolerate sexual harassment, in compliance with 
the Americans With Disabilities Act of 1991, Title VI of the Civil Rights Act of 1964 (pertaining to race, color, and 
national origin), Title IX of the Education Amendments of 1972 (pertaining to sex), Section 504 of the 
Rehabilitation Act of 1973 (pertaining to handicap) and the Age Discrimination Act of 1975, (pertaining to age).
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om
 th

e 
st

ud
en

t’s
 d

is
tri

ct
 o

f r
es

id
en

ce
, i

f o
th

er
 th

an
 L

A
U

SD
, 

w
he

n 
se

rv
ic

e 
w

ill
 b

e 
co

ns
id

er
ed

 w
ith

in
 le

as
t r

es
tri

ct
iv

e 
en

vi
ro

nm
en

ts
 o

th
er

 th
an

 a
t 

Th
e 

C
ha

rte
r. 

 If
 te

am
 m

em
be

rs
 (i

nc
lu

di
ng

 p
ar

en
ts

) d
ec

id
e 

th
at

 T
he

 C
ha

rte
r i

s n
ot

 
th

e 
ap

pr
op

ria
te

 p
la

ce
m

en
t f

or
 th

e 
st

ud
en

ts
, r

ep
re

se
nt

at
iv

es
 fr

om
 th

e 
st

ud
en

t’s
 h

om
e 

di
st

ric
t w

ill
 a

dv
is

e 
th

e 
fa

m
ily

 o
f t

he
 c

on
tin

uu
m

 o
f p

ro
gr

am
 o

pt
io

ns
 o

ff
er

ed
 b

y 
th

e 
ho

m
e 

di
st

ric
t. 

 T
he

 C
ha

rte
r w

ill
 d

ev
el

op
 th

e 
IE

P 
in

 c
ol

la
bo

ra
tio

n 
w

ith
 th

e 
fa

m
ily

 
an

d 
re

pr
es

en
ta

tiv
es

 fr
om

 th
e 

st
ud

en
t’s

 h
om

e 
di

st
ric

t. 
 T

hr
ou

gh
 th

is
 p

ro
ce

ss
, t

he
 IE

P 
te

am
 c

an
 id

en
tif

y 
an

 a
pp

ro
pr

ia
te

 e
du

ca
tio

na
l p

la
ce

m
en

t a
nd

 p
ro

gr
am

 fo
r t

he
 

st
ud

en
t. 

 If
 th

e 
st

ud
en

t’s
 p

ar
en

ts
 d

o 
no

t a
gr

ee
 w

ith
 th

e 
re

co
m

m
en

da
tio

ns
 o

f o
th

er
 

m
em

be
rs

 o
f t

he
 IE

P 
te

am
, t

he
 st

ud
en

t w
ill

 c
on

tin
ue

 to
 a

tte
nd

 T
he

 C
ha

rte
r u

nt
il 

th
e 

di
sa

gr
ee

m
en

t i
s r

es
ol

ve
d 

th
ro

ug
h 

m
ed

ia
tio

n 
an

d/
or

 d
ue

 p
ro

ce
ss

 p
ro

ce
du

re
s (

Se
e 

be
lo

w
).

Th
e 

C
ha

rte
r w

ill
 b

e 
re

sp
on

si
bl

e 
fo

r i
m

pl
em

en
tin

g 
pr

og
ra

m
s 

an
d 

se
rv

ic
es

, i
nc

lu
di

ng
 

re
la

te
d 

se
rv

ic
es

 r
eq

ui
re

d 
by

 I
EP

s 
of

 s
tu

de
nt

s 
en

ro
lle

d 
at

 th
e 

sc
ho

ol
.  

Th
e 

ge
ne

ra
l 

pr
og

ra
m

 o
f 

in
st

ru
ct

io
n 

pr
ov

id
ed

 to
 s

tu
de

nt
s 

w
ith

 d
is

ab
ili

tie
s 

sh
al

l b
e 

re
sp

on
si

ve
 to

 
th

e 
re

qu
ire

d 
se

qu
en

ce
 o

f c
ou

rs
es

 a
nd

 re
la

te
d 

cu
rr

ic
ul

um
 fo

r s
tu

de
nt

s a
t T

he
 C

ha
rte

r.

Th
e 

ch
ar

te
r 

sc
ho

ol
’s

 r
es

po
ns

ib
ili

ty
 t

o 
pr

ov
id

e 
re

la
te

d 
se

rv
ic

es
 t

o 
a 

st
ud

en
t 

w
ith

 
di

sa
bi

lit
ie

s 
be

gi
ns

 w
he

n 
th

e 
st

ud
en

t e
nr

ol
ls

 in
 th

e 
sc

ho
ol

.  
H

ow
ev

er
, t

o 
al

lo
w

 fo
r a

 



sm
oo

th
 tr

an
si

tio
n 

to
 th

e 
sc

ho
ol

, t
he

 D
is

tri
ct

 w
ill

 c
on

tin
ue

 to
 fu

nd
 s

er
vi

ce
s 

fo
r t

ho
se

 
sp

ec
ia

l 
ed

uc
at

io
n 

st
ud

en
ts

 e
nr

ol
lin

g 
in

 t
he

 s
ch

oo
l 

w
ho

 h
av

e 
be

en
 r

ec
ei

vi
ng

 n
on

-
pu

bl
ic

 a
ge

nc
y 

(N
PA

) 
iti

ne
ra

nt
 s

er
vi

ce
s 

fr
om

 th
e 

D
is

tri
ct

 f
or

 th
irt

y 
(3

0)
 d

ay
s 

af
te

r 
en

ro
llm

en
t. 

 T
hi

s 
is

 to
 a

llo
w

 th
e 

sc
ho

ol
 to

 c
on

du
ct

 th
e 

re
qu

ire
d 

th
irt

y 
da

y 
IE

P 
te

am
 

m
ee

tin
gs

 a
nd

 to
 e

xe
cu

te
 c

on
tra

ct
s w

ith
 N

PA
s a

s n
ec

es
sa

ry
 to

 fa
ci

lit
at

e 
th

e 
st

ud
en

t’s
 

tra
ns

iti
on

.  
W

he
n 

re
qu

es
te

d 
by

 th
e 

sc
ho

ol
, a

 re
pr

es
en

ta
tiv

e 
fr

om
 th

e 
Lo

ca
l D

is
tri

ct
 

Sp
ec

ia
l E

du
ca

tio
n 

O
ff

ic
e 

m
ay

 a
tte

nd
 a

 s
tu

de
nt

’s
 f

irs
t I

EP
 m

ee
tin

g 
at

 th
e 

sc
ho

ol
 to

 
as

si
st

 w
ith

 tr
an

si
tio

n 
is

su
es

.  

Fo
r s

tu
de

nt
s 

tra
ns

fe
rr

in
g 

to
 th

e 
sc

ho
ol

 fr
om

 a
no

th
er

 s
ch

oo
l d

is
tri

ct
, t

he
 s

ch
oo

l w
ill

 
be

 r
es

po
ns

ib
le

 f
or

 p
ro

vi
di

ng
 th

os
e 

re
la

te
d 

se
rv

ic
es

 r
eq

ui
re

d 
by

 th
e 

st
ud

en
ts

’ 
IE

Ps
 

up
on

 t
he

 s
tu

de
nt

s’
 e

nr
ol

lm
en

t 
re

ga
rd

le
ss

 o
f 

th
e 

ty
pe

 o
f 

se
rv

ic
e 

pr
ov

id
er

 (
sc

ho
ol

, 
N

PA
, o

r 
pr

iv
at

e)
.  

IE
P 

te
am

 m
ee

tin
gs

 f
or

 s
uc

h 
st

ud
en

ts
 s

ha
ll 

be
 h

el
d 

w
ith

in
 th

irt
y 

(3
0)

 d
ay

s o
f e

nr
ol

lm
en

t t
o 

fa
ci

lit
at

e 
th

e 
st

ud
en

ts
’ t

ra
ns

iti
on

 to
 th

e 
sc

ho
ol

. 

Th
e 

ch
ar

te
r 

sc
ho

ol
 s

ha
ll 

en
su

re
 t

ha
t 

al
l 

te
ac

he
rs

 a
nd

 o
th

er
 p

er
so

ns
 w

ho
 p

ro
vi

de
 

se
rv

ic
es

 to
 a

 s
tu

de
nt

 w
ith

 d
is

ab
ili

tie
s 

sh
al

l b
e 

kn
ow

le
dg

ea
bl

e 
of

 th
e 

co
nt

en
t o

f 
th

e 
st

ud
en

t’s
 I

EP
 a

nd
 s

uf
fic

ie
nt

ly
 t

ra
in

ed
 t

o 
im

pl
em

en
t 

it.
  

Th
e 

ch
ar

te
r 

sc
ho

ol
 s

ha
ll 

m
ai

nt
ai

n 
a 

co
py

 o
f e

ac
h 

st
ud

en
t’s

 IE
P 

at
 th

e 
sc

ho
ol

 si
te

.  
 

Th
e 

C
ha

rte
r w

ill
 m

ai
nt

ai
n 

re
sp

on
si

bi
lit

y 
fo

r m
on

ito
rin

g 
pr

og
re

ss
 to

w
ar

ds
 IE

P 
go

al
s 

fo
r t

he
 st

ud
en

ts
 w

ith
 sp

ec
ia

l n
ee

ds
. I

nf
or

m
at

io
n 

on
 a

 st
ud

en
t’s

 p
ro

gr
es

s o
n 

go
al

s 
an

d 
ob

je
ct

iv
es

 w
ill

 b
e 

se
nt

 h
om

e 
ac

co
rd

in
g 

to
 th

e 
sa

m
e 

sc
he

du
le

 a
s p

ro
gr

es
s a

nd
 

gr
ad

e 
re

po
rts

 fo
r g

en
er

al
 e

du
ca

tio
n 

st
ud

en
ts

 

A
n 

IE
P 

w
ill

 b
e 

he
ld

 a
nn

ua
lly

 fo
r e

ac
h 

st
ud

en
t w

ith
 a

n 
IE

P,
 w

ith
 a

 re
va

lu
at

io
n 

IE
P 

ev
er

y 
th

re
e 

ye
ar

s. 
A

ny
 m

em
be

r c
an

 a
sk

 to
 re

co
nv

en
e 

th
e 

IE
P 

at
 a

ny
 ti

m
e 

in
 o

rd
er

 to
 

m
ak

e 
ap

pr
op

ria
te

 c
ha

ng
es

 in
 g

oa
ls

 o
r s

er
vi

ce
s. 

Th
e 

C
ha

rte
r w

ill
 p

ar
tic

ip
at

e 
in

 th
e 

st
at

e 
qu

al
ity

 a
ss

ur
an

ce
 p

ro
ce

ss
 fo

r s
pe

ci
al

 
ed

uc
at

io
n 

(i.
e.

, v
er

ifi
ca

tio
n 

re
vi

ew
s, 

co
or

di
na

te
d 

co
m

pl
ia

nc
e 

se
lf-

re
vi

ew
s, 

co
m

pl
ai

nt
s m

on
ito

rin
g,

 p
ro

ce
du

ra
l s

af
eg

ua
rd

s, 
an

d 
th

e 
lo

ca
l p

la
n)

. T
he

 C
ha

rte
r w

ill
 

pa
rti

ci
pa

te
 in

 in
te

rn
al

 v
al

id
at

io
n 

re
vi

ew
 (D

V
R

). 



Th
e 

D
is

tri
ct

 m
ay

 i
nv

ok
e 

di
sp

ut
e 

re
so

lu
tio

n 
pr

ov
is

io
ns

 s
et

 o
ut

 i
n 

a 
ch

ar
te

r, 
in

iti
at

e 
du

e 
pr

oc
es

s 
he

ar
in

gs
, a

nd
/o

r 
ut

ili
ze

 o
th

er
 p

ro
ce

du
re

s 
ap

pl
ic

ab
le

 t
o 

Th
e 

C
ha

rte
r 

if 
th

e 
di

st
ric

t 
de

te
rm

in
es

 th
at

 su
ch

 a
ct

io
n 

is
 le

ga
lly

 n
ec

es
sa

ry
 to

 e
ns

ur
e 

co
m

pl
ia

nc
e 

w
ith

 fe
de

ra
l a

nd
 st

at
e 

sp
ec

ia
l e

du
ca

tio
n 

la
w

s a
nd

 re
gu

la
tio

ns
 o

r t
he

 M
od

ifi
ed

 C
on

se
nt

 D
ec

re
e.

 

In
 t

he
 e

ve
nt

 t
ha

t 
a 

pa
re

nt
 o

r 
gu

ar
di

an
 o

f 
a 

st
ud

en
t 

at
te

nd
in

g 
Th

e 
C

ha
rte

r 
in

iti
at

es
 d

ue
 

pr
oc

es
s 

pr
oc

ee
di

ng
s, 

bo
th

 T
he

 C
ha

rte
r 

an
d 

th
e 

D
is

tri
ct

 w
ill

 b
e 

na
m

ed
 a

s 
re

sp
on

de
nt

s. 
W

he
ne

ve
r 

po
ss

ib
le

, 
th

e 
D

is
tri

ct
 a

nd
 T

he
 C

ha
rte

r 
sh

al
l 

w
or

k 
to

ge
th

er
 i

n 
an

 a
tte

m
pt

 t
o 

re
so

lv
e 

th
e 

m
at

te
r a

t a
n 

ea
rly

 st
ag

e 
(in

fo
rm

al
 se

ttl
em

en
t o

r m
ed

ia
tio

n)
. 

D
ur

in
g 

du
e 

pr
oc

es
s 

pr
oc

ee
di

ng
s 

an
d 

an
y 

ot
he

r 
le

ga
l 

pr
oc

ee
di

ng
s 

or
 a

ct
io

ns
 i

nv
ol

vi
ng

 
sp

ec
ia

l 
ed

uc
at

io
n,

 T
he

 C
ha

rte
r 

w
ill

 b
e 

re
sp

on
si

bl
e 

fo
r 

its
 o

w
n 

re
pr

es
en

ta
tio

n.
 I

f 
Th

e 
C

ha
rte

r r
et

ai
ns

 le
ga

l r
ep

re
se

nt
at

io
n 

fo
r a

 d
ue

 p
ro

ce
ss

 p
ro

ce
ed

in
g 

or
 o

th
er

 le
ga

l p
ro

ce
ed

in
g 

or
 a

ct
io

n,
 T

he
 C

ha
rte

r w
ill

 b
e 

re
sp

on
si

bl
e 

fo
r t

he
 c

os
t o

f s
uc

h 
re

pr
es

en
ta

tio
n.

 

B
ec

au
se

 T
he

 C
ha

rte
r 

w
ill

 m
an

ag
e,

 a
nd

 i
s 

fis
ca

lly
 r

es
po

ns
ib

le
 f

or
, 

its
 s

tu
de

nt
s’

 s
pe

ci
al

 
ed

uc
at

io
n 

in
st

ru
ct

io
n 

an
d 

se
rv

ic
es

, 
Th

e 
C

ha
rte

r 
w

ill
 b

e 
re

sp
on

si
bl

e 
fo

r 
an

y 
pr

os
pe

ct
iv

e 
sp

ec
ia

l 
ed

uc
at

io
n 

an
d 

re
la

te
d 

se
rv

ic
es

, 
co

m
pe

ns
at

or
y 

ed
uc

at
io

n 
 a

nd
/o

r 
re

im
bu

rs
em

en
t 

aw
ar

de
d 

by
 a

 d
ue

 p
ro

ce
ss

 h
ea

rin
g 

of
fic

er
, c

ou
rt 

or
 s

et
tle

m
en

t 
ba

se
d 

on
 a

n 
al

le
ga

tio
n 

or
 

al
le

ga
tio

ns
 t

ha
t 

Th
e 

C
ha

rte
r 

fa
ile

d 
to

 f
ul

fil
l 

its
 r

es
po

ns
ib

ili
tie

s 
un

de
r 

st
at

e 
an

d 
fe

de
ra

l 
sp

ec
ia

l 
ed

uc
at

io
n 

la
w

s 
an

d 
re

gu
la

tio
ns

 (
w

hi
ch

 i
nc

lu
de

, 
am

on
g 

ot
he

r 
th

in
gs

, 
id

en
tif

yi
ng

 
st

ud
en

ts
 w

ith
 d

is
ab

ili
tie

s, 
as

se
ss

in
g 

st
ud

en
ts

, c
on

du
ct

in
g 

IE
P 

te
am

 m
ee

tin
gs

, 
de

ve
lo

pi
ng

 
ap

pr
op

ria
te

 IE
Ps

, a
nd

 im
pl

em
en

tin
g 

IE
Ps

). 

If
 p

ar
en

ts
’ a

tto
rn

ey
’s

 fe
es

 a
nd

 c
os

ts
 a

re
 to

 b
e 

pa
id

 b
ec

au
se

 p
ar

en
ts

 a
re

 th
e 

pr
ev

ai
lin

g 
pa

rty
 

as
 a

 r
es

ul
t 

of
 d

ue
 p

ro
ce

ss
 h

ea
rin

g 
or

 s
et

tle
m

en
t 

ag
re

em
en

t 
ba

se
d 

on
 T

H
E 

C
H

A
R

TE
R

 
al

le
ge

d 
fa

ilu
re

 to
 f

ul
fil

l i
ts

 r
es

po
ns

ib
ili

tie
s 

un
de

r 
st

at
e 

an
d 

fe
de

ra
l s

pe
ci

al
 e

du
ca

tio
n 

la
w

s 
an

d 
re

gu
la

tio
ns

, T
he

 C
ha

rte
r 

w
ill

 b
e 

re
sp

on
si

bl
e 

fo
r 

pa
ym

en
t o

f 
th

os
e 

at
to

rn
ey

s’
 f

ee
s 

an
d 

co
st

s.

O
ut

co
m

es
 1

0,
 1

8 
Pr

oc
ed

ur
es

 fo
r 

Id
en

tif
ic

at
io

n 
an

d 
A

ss
es

sm
en

t o
f S

tu
de

nt
s 

Fo
rm

al
 r

ef
er

ra
ls

 f
or

 a
ss

es
sm

en
t 

m
ay

 b
e 

m
ad

e 
by

 t
he

 F
am

ily
 S

uc
ce

ss
 T

ea
m

, 
a 

pa
re

nt
, t

ea
ch

er
, a

dm
in

is
tra

to
r, 

or
 re

so
ur

ce
 p

er
so

n.
  W

ith
in

 fi
fte

en
 d

ay
s, 

no
t c

ou
nt

in
g 

sc
ho

ol
 v

ac
at

io
ns

 g
re

at
er

 th
an

 f
iv

e 
da

ys
, o

f t
he

 r
ec

ei
pt

 o
f 

a 
re

fe
rr

al
 f

or
 a

ss
es

sm
en

t, 
th

e 
pa

re
nt

 o
r 

gu
ar

di
an

 w
ill

 r
ec

ei
ve

 a
 w

rit
te

n 
re

sp
on

se
 f

ro
m

 T
he

 C
ha

rte
r. 

If
 T

he
 

C
ha

rte
r d

et
er

m
in

es
 th

at
 a

n 
as

se
ss

m
en

t o
f a

 c
hi

ld
 is

 n
ot

 a
pp

ro
pr

ia
te

, t
he

 p
ar

en
t w

ill
 



re
ce

iv
e 

w
rit

te
n 

no
tic

e 
th

at
 e

xp
la

in
s 

th
e 

ba
si

s 
fo

r t
he

 re
fu

sa
l a

nd
 th

e 
pa

re
nt

’s
 ri

gh
t t

o 
re

qu
es

t 
a 

du
e 

pr
oc

es
s 

he
ar

in
g 

to
 c

on
te

st
 t

he
 c

ha
rte

r’
s 

re
fu

sa
l. 

 I
f 

Th
e 

C
ha

rte
r 

de
te

rm
in

es
 th

at
 a

n 
as

se
ss

m
en

t i
s 

ap
pr

op
ria

te
, t

he
 p

ar
en

t w
ill

 re
ce

iv
e 

an
 A

ss
es

sm
en

t 
Pl

an
.

Th
e 

pa
re

nt
 m

us
t c

on
se

nt
 to

 th
e 

as
se

ss
m

en
t p

la
n 

(A
P)

 b
y 

si
gn

in
g 

th
e 

A
P 

be
fo

re
 th

e 
as

se
ss

m
en

t 
ca

n 
ta

ke
 p

la
ce

.  
Th

e 
sc

ho
ol

 h
as

 t
hi

rty
 (

30
) 

da
ys

, n
ot

 c
ou

nt
in

g 
sc

ho
ol

 
va

ca
tio

ns
 g

re
at

er
 t

ha
n 

fiv
e 

(5
) 

da
ys

, 
fr

om
 r

ec
ei

pt
 o

f 
th

e 
pa

re
nt

’s
 s

ig
ne

d 
A

P 
to

 
co

m
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11-29-2010 
 
Ramon Cortines, Superintendent of Schools 
Los Angeles Unified School District 
333 South Beaudry Avenue, 24th Floor 
Los Angeles, CA  90017 
 
Re: Partnership Uplifting Communities 

 
 

 
To Whom It May Concern: 
 
Youth Speak Collective supports The Partnerships to Uplift Communities proposal and 
will help to cultivate a community of learners devoted to academic excellence, equitable 
access, and individual integrity. We understand and support the idea behind this public 
school choice application and hope to bring more technical education training courses into 
the high school level. 
 
Youth Speak Collective (YSC), a 501 (c)(3) non-profit organization, is a youth-driven 
initiative empowering low-income communities in the Northeast San Fernando Valley with 
the skills necessary to pursue higher education and create strong communities. We 
provide teens from throughout the Northeast San Fernando Valley with creative, high-
quality programs that channel their intellect and talent, build their academic skills, and 
strengthen their investment in their own communities. This work is made possible by a 
strong network of volunteers, contributors, and community leaders who all take an active 
role in advancing our work. 
 
There is a definite need in our local community for better academic programs that help 
will develop critical thinkers and lifelong learners who attain mastery in all core subjects, 
emphasizing math and science, in order to become college-prepared and career ready. 
PUC schools and YSC will meet the needs of diverse learners and teach all students 
effective communication and leadership skills while building character as a means to 
empower all stakeholders to make a positive impact in their community. 
 
Please let me know if you require any additional information to relay my support of The 
Partnerships to Uplift Communities public school choice application. 

 
 
Sincerely, 
 
 
 
 
David Kietzman 
YSC Executive Director 
 
 









December 1, 2010 

Jacqueline Elliot 
Ref Rodriguez 
Founders
Partnerships to Uplift Communities 
111 North First Street, Suite 100 
Burbank, CA 91502 

Dear Dr. Elliot and Dr. Rodriguez- 

On behalf of the National Council of La Raza (NCLR), I am pleased to write this letter of 
support for PUC Schools’ applications to operate early college high schools on two PSC 
campuses, Central Region H.S. # 13 and Valley Region High School # 5. The NCLR has long 
been an advocate of high quality charter schools, particularly those providing high quality 
options for predominantly Latino communities. As you recall, in 2002, we partnered with PUC 
Schools for the first time in supporting the development of Milagro Charter School. In 2003 and 
2004, through our partnership with the Bill and Melinda Gates Foundation’s Early College 
Initiative, we supported PUCs efforts to develop two early college high schools, CALS Early 
College High School and Community Charter Early College High School. We are excited to 
learn that you have decided to replicate this successful model at the schools you intend to operate 
on the CR HS #13 and VR HS #5. 

Research shows that good schools effectively serving minority students are scarce. Even scarcer 
are those with all the right ingredients to be long standing entities promoting long term success in 
their students. PUC Schools has our commitment as an affiliate member to available resources 
our organization offers for your ensured success. We believe your early college model has all the 
necessary components and has created a student centered learning environment that pays close 
attention to the needs of the students you serve. In addition, the organization’s passionate vision 
is aligned with student needs and your programs reflect their culture and promote their success.  

CALS Early College High School and Community Charter Early College High School are 
educational models that we at NCLR believe serve as true alternatives for the under-served urban 
youth of Los Angeles. PUC Schools has consistently demonstrated success in the development 
and operation of high achieving charter schools serving low-income minority students. Your 
vision recognizes the importance of honoring a person's heritage. The PUC Schools Early 
College Model has a well-planned educational program that creatively meets the needs of the 
children you serve. PUC Schools possess a well thought out and sound business plan that makes 
optimal use of funds in the creation of diverse teaching and learning environments. Most 
noteworthy is the network of support you have built in your community from local businesses, 
academic professionals, parents, teachers, and local public figures. 



The PUC Schools Early College High School is a model elevating the educational standards in 
the Los Angeles area. NCLR strongly supports PUC Schools and offers this letter of support as 
evidence of our partnership and our dedication to your mission and your development of two 
charter schools at CR HS #13 and VR HS #5. 

Sincerely,

Delia Pompa 
Senior Vice-President 



Appendix�VIIII:��CURRICULAR�RESOURCES�
�
Textbooks�currently�adopted�for�use�at�Community�Charter�Early�College�High�School�
�
Arts:��
Art�In�Focus�
Glencoe/McGraw�Hill��
4th�Edition�
Gene�Mittler,�
�
Essential�Elements�2000�
Hal�Leonard�
Lautzenheiser,�T.�
�
English/Language�Arts:�
Please�see�Core�Literature�List�at�end�of�this�document�
�
Foreign�Language:�
!Ven�Conmigo!�Nuevas�vistas��
Holt,�Rinehart�and�Winston�
Level�one�advanced�
Author:�Barbara�Kristof�
�
!En�español!�Dos�
McDougal�Littell�
Gahala,�Carlin,�Heining�Boyton,�Otheguy,�Rupert�
�
Abriendo�Puertas�Tomo�I�y�Tomo�II��
McDougal�Littell/�Nextext,��
2003.�
�
AP�Language�Preparation�Student�Workbook���
Holt,�Rinehart�and�Winston��
2007�
�
Abriendo�Paso�Gramatica�and��
Abriendo�Paso�Lectura���
Pearson/�Prentice�Hall��
2007�
Diaz,�Jose�M.,�Nadel,�Maria�and�Collinns,�Stephen�J.���
�
�
Rodriguez,�Rodney�T.��Momentos�Cumbres�de�las�literaturas�hispanicas.��Upper�Saddle�River,�NJ:�
Pearson,�Prentice�Hall,�2004.�

�
�Virgillo,�Carmelo,�Valdivieso,�L.�Teresa�and�Friedman�Edward�H.��Aproximaciones.��Boston:�McGraw�Hill�
College,�1999���
�
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�
Nuevas�Vistas�Dos���
Holt,�Rinehart�and�Winston�
2006.�
�
Mathematics:�
�
Geometry��
McDougall�Littell�
2004�
Larson�et�al�
�
Calculus�
Brooks/Cole�
Stewart��
�
Algebra�1�
McDougal�Littell�
Larson,�Boswell,�Kanold,�Stiff�
�
Algebra�2�
McDougal�Littell�
Larson,�Boswell,�Kanold,�and�Stiff�
�
Trigonometry�
Fifth�Edition�
Thomson��
Charles�McKeague�and�Mark�Turner�
�
�
Science:�
Chemistry��
Prentice�Hall��
2005�
Wilbraham,�Stanley,�Matta,�Waterman��
�
Essentials�of�Anatomy�and�Physiology,�Marieb,�Prentice�Hall,�4th�ed.,�2009�
�
Prentice�Hall�Biology�
Pearson�Prentice�Hall�
2006�
Miller,�Kenneth�R.�
Levine,�Joseph�S.�
�
Social�Sciences:��
World�History:�Modern�Times�
Glencoe���McGraw�Hill�
California�Edition�
Spielvogel��
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�
American�Government��
Magruder's���Pearson/Prentice�Hall�
California�2006�
McClenaghan,�William�A.�
�
Call�to�Freedom:��1865�to�the�Present�
Hold�Rinehart�Winston�
2003�
�
�
�
�
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�
CORE�LITERATURE�LIST�

�
Purpose�
In�effort�to�ensure�rigorous�reading�selections�and�knowledge�equity�for�PUC�students,�this�list�of�core�
literature�was�established.��English�Language�Arts�teachers�and�Instructional�Team�members�will�
collaborate�bi�annually�(at�minimum)�to�review�and�update�the�list�based�on�current�research�on�
literature�and�teaching.��conducted�both�within�and�outside�of�our�schools.��
�
Context�
In�2008,�representatives�from�each�middle�and�high�school�collaborated�on�the�creation�of�the�first�draft�
of�the�core�literature�lists.�In�2010,�the�list�was�revised�with�input�from�ELA�teachers�at�a�PUC�wide�
literacy�professional�development�meeting.��Continued�research�and�revision�will�take�place�during�the�
2010�2011�school�year.���
�
Background�
In�addition�to�referencing�literature�selections�used�by�PUC�teachers,�book�lists�from�high�performing�
charter�schools�nation�wide,�and�the�College�Bound�Reading�List,�the�representatives�developed�the�
following�criteria�for�quality�literature�to�guide�their�selections:�
Text�selections�should:�

� Have�literary�merit�(i.e.,�it�lends�itself�to�discovery�and�in�depth�analysis,�addressing�big�ideas�
and�universal�concepts)�

� Be�engaging�and�sparks�discussion�(i.e.,�critical�analysis�of�the�author’s�craft,�
controversial/ethical�dialog,�etc.)�

� Have�historical�significance,�interdisciplinary�connections�can�be�made��
� Have�enriching�vocabulary�–�selections�should�reflect�the�instructional�level�not�necessarily�the�

independent�reading�level�of�the�students�
� Be�classical�(i.e.,�provides�an�entry�point�to�scholarly�discussions�about�literature�and�ensures�a�

common�literary�experience�once�they�enter�college)�
�
The�core�literature�list�for�each�grade�level�should:�

� Have�a�balance�between�canonical�(classics)�and�contemporary�works�
� Include�culturally�relevant�selections,�defined�as�both�internal�and�external�to�the�Latino�

perspective,�which�will�challenge�our�students�to�look�develop�an�understanding�of��global�
diversity�and�multiple�perspectives�

� Represent�multiple�genres�
� Provide�choice�relevant�to�both�student�and�teacher�interests�

�
�
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Reading�Requirements�
The�minimum�reading�range�expectations�for�secondary�in�class�reading�is�5�7�novels.**�This�reading�
range�was�determined�by�surveying�other�high�performing�schools�that�are�successfully�preparing�
students�for�college�success�(I.e.,�Roxbury�Prep,�University�Park�Campus�School,�etc.)�in�addition�to�
considering�the�national�reading�standard�of�1,000,000�words/year�(to�be�read�in�and�out�of�class).��
[**Revised�for�ONLY�the�2010�2011�school�year.��Teachers�will�teach�a�minimum�of�three�novels�from�
the�list�and�conduct�action�research�around�the�design�components�and�criteria�of�a�successful�literature�
unit.]�
�
Anchor�Texts�and�the�Text�Bank�
The�following�core�literature�lists�are�organized�into�two�categories:�Anchor�Texts�and�the�Text�Bank.�
Anchor�Texts�are�works�that�must�be�read�in�that�grade�level;�however,�the�teacher�may�determine�the�
order�and�placement�in�their�scope�and�sequence.�The�rational�behind�determining�Anchor�Texts�at�each�
grade�level�was�to�ensure�that�all�PUC�students�read�the�same�strong�foundation�of�literature�before�
graduating.��The�Text�Bank�provides�a�range�of�texts�that�individual�teachers�may�select�based�on�
student/teacher�interest,�student�readiness,�and�cross�curricular�connections�at�their�site.�These�books�
may�be�used�for�whole�class�instruction�or�in�literature�circles.��
�
Summer�Reading�
The�Text�Bank�may�also�be�utilized�to�determine�summer�reading�options.�A�school�site�may�wish�to�
assign�mandatory�reading�to�students�before�entering�the�school�(6th/9th)�or�between�grades.�In�this�
case,�books�should�be�selected�from�the�Text�Bank�of�the�grade�students�are�entering.�Additionally,�
teachers�will�need�to�select�books�to�be�used�in�credit�recovery�classes�in�the�summer.�These�books�
should�be�selected�from�the�previous�year’s�Text�Bank.�
�
Organizing�Themes�
All�of�the�anchor�texts�in�each�grade�level�are�organized�so�that�teachers�might�develop�an�organizing�
theme,�such�as�an�essential�question,�for�student�examination.�These�themes�should�guide�a�teacher�in�
developing�and�delivering�his/her�curriculum�for�the�anchor�texts,�provide�cohesion�for�students,�and�
drive�formal�writing�assessments.��Most�anchor�texts,�and�many�selections�in�each�text�bank,�are�also�
thematically�aligned�to�the�standards�based�historical�and�social�themes�students�will�study�in�Social�
Studies/History�classes�for�that�grade�level,�thus�supporting�cross�curricular�planning.����
�
Lexile�Levels�
The�Lexile�level�of�each�text�is�included�in�parenthesis�behind�each�book�where�possible�(NP�denotes�
that�the�selection�is�not�prose).�Although�there�is�no�direct�correspondence�between�a�specific�Lexile�
measure�and�a�specific�grade�level,�the�ranges�in�the�table�heading�represent�an�effort�to�describe�the�
typical�Lexile�measure�of�students�and�of�texts�at�a�given�grade�level.�(Note�that�there�is�considerable�
overlap�between�grades.)�This�information�is�for�descriptive�purposes�only�and�should�not�be�
interpreted�as�a�prescribed�guide.�
�
It�is�important�to�note�that�the�Lexile�measure�of�a�book�refers�to�its�text�difficulty�only.�A�Lexile�
measure�does�not�address�the�content�or�quality�of�the�book.�Lexile�measures�are�based�on�two�well�
established�predictors�of�how�difficult�a�text�is�to�comprehend:�word�frequency�and�sentence�length.�
Many�other�factors�affect�the�relationship�between�a�reader�and�a�book,�including�its�content,�the�age�
and�interests�of�the�reader,�and�the�design�of�the�actual�book.�Therefore,�you�will�note�that�there�are�
book�selections�that�do�not�“fit”�within�the�designated�range�for�the�grade�level�in�which�it�is�placed.�
�
Action�Research�Orientation�
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In�alignment�with�PUC’s�action�research�orientation,�it�should�be�noted�that�this�list�will�be�revisited�
every�two�to�three�years�by�an�English�department�committee�to�receive�feedback,�make�
additions/omissions,�and�complete�any�other�necessary�revisions.�Although�it�is�important�to�maintain�
stability�of�the�foundational�anchor�texts,�it�is�equally�important�to�gather�both�qualitative�and�
quantitative�data�to�ensure�that�this�list�is�meeting�the�needs�of�both�our�students�and�our�college�ready�
mission.�If�a�teacher�wishes�to�“pilot”�a�book�for�their�grade�level�that�they�believe�might�eventually�be�a�
good�addition�to�the�list,�the�following�guidelines�should�be�followed:�1)�a�book�can�not�be�pulled�from�
another�grade�level’s�list,�2)�approval�from�the�instructional�leader�must�be�given�prior�to�instruction;�
and�3)�a�book�can�only�be�piloted�until�the�next�revision�committee�meets�then�must�be�brought�to�the�
committee�for�approval.�
�
�
2010�2011�Additions�to�the�Text�Banks�(grade�level�and�cross�curricular�themes,�if�applicable,�are�noted�
next�to�the�text�below):�

� The�Acts�of�King�Arthur�and�His�Noble�Knights,�John�Steinbeck�(990)—7th�(Medieval)�
� Shabanu:�Daughter�of�the�Wind,�Suzanne�Fisher�Staples�(970)—7th�(Islam)�
� The�Lightening�Thief,��Rick�Riordan�(740)—6th�
� Forgotten�Fire,�Adam�Bagdasarian�(1050)—to�7th�

� A�Place�Where�the�Sea�Remembers,�Sandra�Benitez�(790)—to�10th�
� And�Still�We�Rise:�The�Trials�and�Triumphs�of�Twelve�Gifted�Inner�City�High�School�Students,�

Miles�Corwin�(NP)—to�11th��
� A�Thousand�Splendid�Suns,�Khaled�Hosseini�(830)—to�11th��
� Freakonomics,�Steven�Levitt�and�Stephan�Dubner�(NP)—to�12th�
� This�Bridge�Called�My�Back,�Gloria�Anzaldua�and�Cherrie�Moraga,�eds.(NP)—to�12th��

�
2010�2011�Moves�(from�one�grade�level�to�another):�

� The�Crucible,�Arthur�Miller�(1320)—from�8th�to�11th�grade�
� Wuthering�Heights,�Emily�Bronte�(1380)—from�9th�to�12th�
� Great�Expectations,�Charles�Dickens�(1230)—from�9th�to�12th�
� Always�Running,�Luis�Rodriguez�(870)—from�10th�to�9th�
� Like�Water�for�Chocolate,�Laura�Esquivel�(1030)—from�10th�to�9th
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6th��Grade�(850�1050)� 7th�Grade�(950�1075)�

Anchor�Texts1:�
Seed�Folks,�Paul�Fleischman�(710)�º�
The�Giver,�Lois�Lowry�(760)��
The�Odyssey,�Homer�(Penguin�Children's�Classics)�
(1000+)�

Anchor�Texts1:�
The�Outsiders,�S.E.�Hinton�(570)�
The�Circuit,�Francisco�Jimenez�(880)�º�
�
�

Text�Bank3:�
Hatchet,�Gary�Paulson�(1020)�
Esperanza�Rising,�Pam�Munoz�Ryan�(750)º�
Freak�the�Mighty,�Rodman�Philbrick�(1000)�
Holes,�Lois�Sachar�(660)�
The�Boy�of�the�Painted�Cave,�Justin�Denzel�(800)�
The�Cay,�Theodore�Taylor�(860)�
The�Egypt�Game,�Zilpha�Keatley�Snyder�(1010)�
Tuck�Everlasting,�Natalie�Babbitt�(770)�
Story�of�the�World,�Susan�Wise�Bauer��
Chronicles�of�Narnia,�C.S.�Lewis�(870)�
A�Wrinkle�in�Time,�Madeleine�L'engle�(740)�
Number�the�Stars,�Lois�Lowry�(670)�
Maniac�Magee,�Jerry�Spinello�(820)�
My�Side�of�the�Mountain,�Jean�Craighead�George�
(810)�
Shadow�of�the�Bull,�Maia�Wojciechowska�(740)�
Brooklyn�Bridge,�Karen�Hesse�(680)�
Homecoming,�Cynthia�Voight�(630)�
Bud,�Not�Buddy,�Christopher�Paul�Curtis�(950)�
The�Lightening�Thief,��Rick�Riordan�(740)�
�
�

Text�Bank3:�
The�Pearl,�John�Steinbeck��(980)�
The�Acts�of�King�Arthur�and�His�Noble�Knights,�John�
Steinbeck�(990)�
Shabanu:�Daughter�of�the�Wind,�Suzanne�Fisher�
Staples�(970)�
The�Samurai's�Tale,�Erik�Christian�Haugaard�(960)�
Beowulf�(Graphic�Novel�or�abridged)�(1000)�
Where�the�Red�Fern�Grows,�Wilson�Rawls�(700)�
City�of�Ember,�Jeanne�Duprau�(680)��
The�Devil's�Arithmetic,�Jane�Yolen�(730)�
Walk�Two�Moons,�Sharon�Creech�(770)�
The�Thief�of�Always,�Clive�Barker�(740)�
Way�to�Rainy�Mountain,�N.�Scott�Momaday�(890)�
Out�of�the�Dust,�Karen�Hesse�(NP)�
The�Black�Pearl,�Scott�O'Dell�(980)�
Tangerine,��Edward�Bloor�(680)�
Barrio�Boy,�Ernesto�Galarza�(1140)�º�
My�Antonia,�Willa�Cather�(1010)�
Living�Up�the�Street,�Gary�Soto�(1140)�º�
Dragon�Wings,�Laurence�Yep�(870)�
Catherine,�Called�Birdy,�Karen�Cushman�(1170)�
Behind�the�Mask:�Bio�of�Queen�Elizabeth,�Jane�Resh�
Thomas�(1170)�
The�Door�in�the�Wall,�Marguerite�de�Angeli�(990)�
Forgotten�Fire,�Adam�Bagdasarian�(1050)�

�

º�This�book�is�by�a�Latino�author�OR��describes�themes�related�to�Latino�heritage�and�culture.�
1�Teachers�must�include�these�Anchor�Texts�in�their�curriculum.��
3Teachers�may�select�additional�texts�from�the�Text�Bank�to�equal�the�minimum�required�reading�range�of�5�
7�texts.�
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8th�Grade�(1000�1100)�

Anchor�Texts1:�
My�Brother�Sam�is�Dead,�James�Collier�(770)�or�Johnny�Tremain,�Esther�
Forbes�(840)�2�
Of�Mice�and�Men,�John�Steinbeck�(630)�
Roll�of�Thunder,�Hear�My�Cry,�Mildred�Taylor�(920)�

Text�Bank3:�
Song�of�the�Trees,�Mildred�Taylor�(710)�
Kaffir�Boy,�Mark�Mathabane�(1040)�
Incidents�in�the�Life�of�a�Slave�Girl,�Harriet�Jacobs�
The�Narrative�of�the�Life�Frederick�Douglas,�Frederick�Douglas�
Gulliver's�Travels,�Jonathan�Swift�(1090�1330)�
Across�Five�Aprils,�Irene�Hunt�(1100)�
Fever:�1793,�Laurie�Hallse�Anderson�(580)�
The�Slave�Dancer,�Paula�Fox�(970)�
Little�Women,�Louisa�May�Alcott�(1210)�
Call�of�the�Wild,�Jack�London�(1010)�
The�Red�Badge�of�Courage,�Stephen�Crane�(900)�
The�Education�of�Little�Tree,�Forrest�Carter�(890)�
The�Witch�of�Blackbird�Pond,�Elizabeth�Speare�(850)�
Go�Ask�Alice,�Beatrice�Sparks�(1010)�
Deathwatch,�Robb�White�(990)�
Flowers�for�Algernon,�Danel�Keys�(910)�
The�House�on�Mango�Street,�Sandra�Cisneros�(870)�º�
Travels�with�Charley,�John�Steinbeck�(1010)�
An�American�Childhood,�Annie�Dillard�(1040)�
Night,�Elie�Wiesel�(570)��

The�Diary�of�a�Young�Girl,�Anne�Frank�(1080)�
�
�

º�This�book�is�by�a�Latino�author�OR��describes�themes�related�to�Latino�heritage�and�culture.�
1�Teachers�must�include�these�Anchor�Texts�in�their�curriculum.��
2Either�work�can�be�selected�as�the�third�anchor�text�for�this�grade.�
3Teachers�may�select�additional�texts�from�the�Text�Bank�to�equal�the�minimum�required�reading�range�of�5�

7�texts.�
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�

�

9th��Grade�(1050�1150)�
The�Journey�to�Adulthood�

10th�Grade�(880�1090)�
Our�Ethical�Identity�

Anchor�Texts1:�
To�Kill�A�Mockingbird,�Lee�Harper�(870)�
Lord�of�the�Flies,�William�Golding�(770)�
Romeo�and�Juliet,�William�Shakespeare�(NP)�

Anchor�Texts1:�
Farenheit�451,�Ray�Bradbury�(840)�
Merchant�of�Venice�or�
Othello,�William�Shakespeare3�

Text�Bank2:�
No,�No�Boy,�John�Okada�(900)�
The�Lovely�Bones,�Alice�Sebold�(890)��
Siddartha,�Herman�Hesse�(1010)�
The�Prince,�Nicolo�Machiavelli�(1350)�
Animal�Farm,�George�Orwell�(1170)�
Mythology,�compilation�
Song�of�the�Hummingbird,�Graciela�Limon�(880)�º�
Taming�of�the�Shrew,�William�Shakespeare�(NP)�
Fences,�August�Wilson�(NP)�
Time�Machine,�H.G.�Wells�(1070)�
Monster,�Walter�Meyers�(670)�
Something�Wicked�This�Way�Comes,�Ray�Bradbury�
(820)�
Hitchhiker’s�Guide�to�the�Galaxy,�Douglas�Adams�
(1000)�
Extremely�Loud�and�Incredibly�Close,�J.�Saffron�Foer�
(940)��
The�Curious�Incident�of�the�Dog�in�the�Night�Time,�
Mark�Haddon�(1180)�
13�Little�Blue�Envelopes,�Maureen�Johnson�(770)�
A�Great�and�Terrible�Beauty,�Libba�Bray�(760)�
Count�of�Monte�Cristo,�Alexandre�Dumas�(830)�
Always�Running,�Luis�Rodriguez�(870)�º�
Like�Water�for�Chocolate,�Laura�Esquivel�(1030)�º�
�
�

Text�Bank2:�
1984,�Orwell�George�(1090)�
The�Jungle,�Upton�Sinclair�(1170)�
All�Quiet�on�the�Western�Front,�Erich�Remarque�(830)�
Cyrano�de�Bergerac,�Edmond�Rostand�(NP)�
The�House�of�Spirits,�Isabel�Allende�(1280)�º�
Johnny�Got�His�Gun,�Dalton�Trambo�(970)�
A�Streetcar�Named�Desire,�Tennessee�Williams�(NP)�
Rain�of�Gold,�Victor�Villasenor�(820)�º�
A�Yellow�Raft�in�Blue�Water,��Michael�Dorris�(980)�
The�Death�of�Artemio�Cruz,�Carlos�Fuentes�(1020)�º�
My�Sister’s�Keeper,�Jodi�Picoult�
Pygmalion,�Charles�Bernard�Shaw�(1340)�
Slaughterhouse�Five,��Kurt�Vonnegut��(850)�
Ceremony��by�Leslie�Martin�Silko�(840)�
One�Hundred�Years�of�Solitude,��Gabriel�Garcia�
Marquez�(1410)�º�
Things�Fall�Apart,�Chinua�Achebe�(890)��
A�Place�Where�the�Sea�Remembers,�Sandra�Benitez�
(790)�º�
�
�
�
�

�

º�This�book�is�by�a�Latino�author�OR��describes�themes�related�to�Latino�heritage�and�culture.�
1�Teachers�must�include�these�Anchor�Texts�in�their�curriculum.��
2Teachers�may�select�additional�texts�from�the�Text�Bank�to�equal�the�minimum�required�reading�range�of�5�

7�texts.�
3Either�work�can�be�selected�as�the�third�anchor�text�for�10th�grade.�

�
�
�
�
�
�
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�

11th��Grade�(1100�1300)�
Reality�vs.�Perception�

12th�Grade�(1100�1300)�
Focus�on�Rhetoric�and�Composition�

Anchor�Texts1:�
The�Great�Gatsby,�F.�Scott�Fitzgerald�
(1070)�
Raisin�in�the�Sun,�Lorraine�Hansberry�(NP)�
or�Their�Eyes�Were�Watching�God,�Zora�
Neale�Hurston�(1080)�or�Beloved,�Toni�
Morrison�(870)�3�
Death�of�a�Salesman,�Arthur�Miller�(NP)�

Anchor�Texts1:�
Frankenstein,�Mary�Shelley�
Much�Ado�About�Nothing�or�Hamlet,�William�Shakespeare�
(NP)�
Focus�on�Expository�Text�(Expository��Reading�and�Writing�
Program),�

Text�Bank2:�
The�Catcher�in�the�Rye,�J.D.�Salinger�(790)�
Native�Son,�Richard�Wright�(700)��
Malcolm�X,�Alex�Haley�and�Betty�Shabazz�
(1120)�
The�Sound�of�the�Fury,�William��Faulkner�
(870)�
The�Scarlet�Letter,�Nathaniel�Hawthorne�
(1340)�
A�Lesson�before�Dying,�Ernest�Gaines�(750)
Excerpts�from�Democracy�in�America,�
Alexis�De�Toqueville�(1310)�
Color�Purple,�Alice�Walker�(670)�
On�the�Road,�Jack�Kerouac�(930)�
Snow�Falling�on�Cedars,�David�Guterson�
(1080)�
The�Grapes�of�Wrath,�John�Steinbeck�(680)
Monkey�Wrench�Gang,�Edward�Abbey�
(860)�
Tempest,�William�Shakespeare�(NP)�
MacBeth,�William�Shakespeare�(NP)��
The�Crucible,�Arthur�Miller�(1320)��
And�Still�We�Rise:�The�Trials�and�Triumphs�
of�Twelve�Gifted�Inner�City�High�School�
Students,�Miles�Corwin�(NP)�º�
A�Thousand�Splendid�Suns,�Khaled�
Hosseini�(830)�

Text�Bank2:�
The�Things�They�Carried,�Tim�Obrien�(880)�
Water�for�Elephants,�Sara�Gruen�
Waiting�for�Godot,�Samuel�Beckett�(NP)�
Into�Thin�Air,�Jon�Krakauer�(1320)�
Kite�Runner,�Khaled�Hosseini�(840)�
The�Glass�Castle,�Jeannette�Walls�(1010)�
Time�Traveler’s�Wife,�Audrey�Niffenegger�(780)�
The�Bluest�Eye,�Toni�Morrison�(920)�
A�Long�Way�Gone,�Ishmael�Beah�(920)�
Hunger�of�Memory,�Richard�Rodriguez�(920)�º�
A�Rumor�of�War,�Philip�Caputo�
The�Color�of�Water,�James�McBride�(1240)�
Life�on�the�Color�Line,�Gregory�Howard�Wilson�(920)�
Memoirs�of�a�Geisha,�Arthur�Golden�(1000)�
Funny�In�Farsi:�A�Memoir�of�Growing�Up�Iranian�in�America,�
Firoozeh�Dumas�
Paradise�Lost,�John�Milton�(NP)�
Pride�and�Prejudice,�Jane�Austen�(1190)�
Wuthering�Heights,�Emily�Bronte�(1380)�
Jane�Eyre,�Emily�Bronte�(890)�
Great�Expectations,�Charles�Dickens�(1230)�
Freakonomics,�Steven�Levitt�and�Stephan�Dubner�(NP)�
This�Bridge�Called�My�Back,�Gloria�Anzaldua�and�Cherrie�
Moraga,�eds.(NP)�º�

�
º�This�book�is�by�a�Latino�author�OR��describes�themes�related�to�Latino�heritage�and�culture.�
1�Teachers�must�include�these�Anchor�Texts�in�their�curriculum.��
2Teachers�may�select�additional�texts�from�the�Text�Bank�to�equal�the�minimum�required�reading�range�
of�5�7�texts.�
3Any�of�these�works�can�be�selected�as�the�second�anchor�text�for�11th�grade�as�they�share�the�same�
themes.�
�



Appendix X 
Principal (Site-Based Instructional Leader) Job Description 

Partnerships to Uplift Communities (PUC) is a non-profit charter school management organization designed 
to significantly increase college entrance and graduation rates for underserved students in Los Angeles and 
the San Fernando Valley.

Our mission at PUC Schools is to develop and manage high quality charter schools in densely populated 
urban communities with overcrowded and low achieving schools. We create school programs and cultures 
that result in college graduation for all students. We uplift and revitalize communities through the 
development of educational and other supportive partnerships. 

Essential Duties and Responsibilities:
Academic

� Be an instructional leader who will motivate, lead and mentor teachers to better instructional practice 
and increase content expertise by meeting the goals of the school wide improvement plan 

Individual Teacher Professional and Instructional Support 
� Review instructional documents and provide feedback to teachers 
� Observe classroom performance and give constructive feedback 
� Designing and reviewing progress towards Professional Growth Plan goals with teachers 
� In collaboration with others, uses appropriate data to establish rigorous, concrete goals in the

 context of student achievement and instructional programs. 
School-wide Professional and Instructional Support 

� Uses research and/or best practices to drive decision making about the academic program 
� Provide instructional resources to teachers 
� Design & deliver Professional Development on an ongoing basis that is based on school 

improvement plan 
� Facilitate weekly PD / Staff Meetings in alignment with school improvement plan and mission 

Individual Student Support 
� Design and evaluate  student  intervention plans (Academic & behavioral) (individual student, small 

group, school-wide) 
� Attend IEP meetings, coordinate instructional actions by Resource Specialist and insure completion 

of IEP goals 
� Facilitate FST meetings in absence of AP 
� Design process for measuring and monitoring individual student growth (ie: student portfolio) 

School-wide program 
� Ensure academic program meets compliance regulations around credit and course  requirement   
� Design academic program that supports and promotes early college mission 
� Design school improvement plan 

Organizational Practices 
� Be an organizational leader who will motivate, lead, and mentor those within the school community 

and who will collaborate with the home office in order to ensure effective fiscal and operational 
practices in support of the achievement of the school wide improvement plan 

Calendar
� Develops and implements an ongoing process for assessing students’ needs (including delivery of 

internal and external benchmarks) 
� Create school calendar, bell schedule, and courses that meet PUC Schools requirements 



Principal (site-based Instructional Leader) 

Stakeholder Events 
� Creates and facilitates School Site Advisory Council 
� Responsible for design and facilitation of annual parent events (I.e., lottery, new student  orientation, 

student-led conferences, etc.) 
Personal Professional Growth 
� Attend weekly principals meetings including participation in Principals Course of Study (PCOS) 

Human Resources 
� Work with Human Resources to manage all employee issues 
� Delivers evaluation, feedback, and support to assistant principal 
� Coordinate with Human Resources to recruit highly qualified teachers 
� Delivers evaluation, feedback, and support for certificated staff in meeting common expectations (bi-

annually)
Finance
� Accountability for maintaining schools’ budgets, allocating funds where they will most effective in 

alignment with approved budget guidelines. 
� Support Assistant Principal in the development and execution of Fundraising Plan 

Operations
� Responsible for the achievement of student enrollment targets 
� Responsible for design and implementation of plan for obtaining reimbursement payments for 

supplemental instruction (I.e. Summer school, intervention, extended school day) 
School Culture 
� Be a cultural leader who will motivate, lead, and mentor the school community and leverage the 

outside community to increase academic and personal achievement in order to meet the goals set 
forth in the school wide improvement plan 

Vision and Improvement 
� Promotes PUC Schools’ values and vision while developing a sense of community in the  school 
� Articulates the desired school culture and provides evidence of success 
� Communicates effectively to various stakeholders regarding progress towards goals outlined in 

School Improvement Plan 
School Community 
� Fosters and establishes effective relationships with the staff, students, parents and peers 
� Plan, Facilitate, attend school functions, such as parent meetings, open house, parent teacher 

conferences, etc. 
� Provides leadership for assessing and developing processes for improving climate and culture. 
� Systematically and fairly recognizes and celebrates accomplishments of staff and students 
� Demonstrates visibility and engagement in the school community while being accessible and 

approachable to all stakeholders 

Building Leadership and Accountability 



Principal (site-based Instructional Leader) 

� Mentor and develop teachers to become leaders in their classroom, school, and within the PUC 
network

� Develops an environment and processes for ongoing collaboration and reflective practices for all 
stakeholders 

Outside Community 
� Build a network with peers, educational leaders and academic institutions to share ideas and best 

practices 

Qualifications:
� Masters degree (Preferred) 
� Holds a current California credential.  A clear Administrative credential preferred but not required. 
� Bi-lingual desired but not required 
� 5+ years of  teaching experience 
� Experience as a department chair, assistant principal or principal 

Skills:
� Detail oriented 
� Ability to multi-task 
� Interpersonal skills using tact, patience and courtesy 
� Posses the skills to work independently as needed.  
� Pays attention to detail 
� Reflective learner and self-starter 
� Excellent verbal and written communications skills 
� Problem solver - get the job done - can-do attitude 
� Be able to multi-task and follow through on projects from start to finish 
� Knowledge of Microsoft Windows XP, Microsoft Office suite (emphasis on Excel) and Adobe 

Reader

Salary/Benefits:
� Depends on experience
� Full benefits are offered (medical, dental, vision, and life) 
� Voluntary benefits are offered to all employees 
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Partnerships to Uplift Communities (PUC) is a non-profit charter school management organization designed 
to significantly increase college entrance and graduation rates for underserved students in Los Angeles and 
the San Fernando Valley. PUC operates a growing network of small, public charter schools and will create 
more schools in high-need communities in coming years. 

Our mission at PUC Schools is to develop and manage high quality charter schools in densely populated 
urban communities with overcrowded and low achieving schools. We create school programs and cultures 
that result in college graduation for all students. We uplift and revitalize communities through the 
development of educational and other supportive partnerships. 

Job Responsibilities:
All functions of operations, including and not limited to… 

School-Students & Parents:
•Plan and attend school events, such as back to school night, parent meetings, etc. 
•Collaborate with respective parties (parents, students, etc) to coordinate school events such as 
dances, fund raisers, etc. 
•Manage all student discipline matters, such as coordinating parent meetings ensuring the procedures 
are in compliance with district, legal and PUC policies. 
•Attend IEP meetings in the absence of the Principal 
•Coordinate field trips 
•Coordinate student support systems 
•Coordinate the student recruitment process  
•Cover supervision as needed 
•Oversee the Special Ed and After School program 

Classified Staff:
•Supervise the classified staff 
•Evaluate classified staff annually, set and monitor growth plans 

Supporting Instruction:
•Collaborate and participate in classroom “Learning Walks” and observations 
•Assist with facilitation of staff meetings 
•Collaborate with the Principal on the design and delivery of PD
•Assist with preparation of school schedule

Testing:
•Ensure all demographic data is accurately entered into Power School 
•Ensure all testing materials are ordered 
•Coordinate internal assessment including the MAP and Math Assessments 

Finances:
•Ensure all purchases and decisions are made within budget 
•Advise the Principal on purchases 
•Review the status of the budget on a regular basis. Approve all invoices prior to sending them to the 
office for payment. 
•Lead all fund raising events 
•Attend budget related meetings and trainings 
•Ensure an adequate number of supplies are maintained 



Assistant Principal 

5

Ensure staff works budgeted hours 

Operations:
•Ensure attendance procedures are adhered to and lunch counts are accurate. 
•Attend all meetings and trainings related to operations
•Ensure the school is clean and safe of any hazards  
•Work with the Operations team to address any facility needs such as repairs or new equipment 
•Work with the IT team to address any technological needs or repairs 
•Ensure the school is in compliance with risk management rules 
•Ensure timesheets are accurate and turned in on time 
•Work with HR for all new hires and terminations 

Misc.:
•Gather data and produce reports 
Ad hoc assignments 

Qualifications:

BA/BS
Masters preferred 
Teaching Credential desired 
3-5 years of related experience desired
Intermediate knowledge of MS Word and Excel  
Bi-lingual a plus 

Skills:

Great customer service skills 
Ability to multi-task 
Team player 
Excellent writing skills 
Results oriented 
Has proven leadership skills 
Ability to manage the ambiguity and multiple priorities inherent in an entrepreneurial environment. 
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DEAN OF STUDENTS 
SUMMARY: Responsible for implementing the school wide plan for creating a positive culture of 
behavior in the academy, as well as administering discipline in accordance with school policies. 

ESSENTIAL FUNCTIONS 
� Provide and supervise in a fair and consistent manner effective discipline system 

with high standards, consistent with the philosophy, values, and mission of the school 
and organization, in accordance with due process and other laws and regulations. 

� Manage and support all attendance matters and ensure the procedures are in 
compliance with district and PUC policies.

� Manage and coordinate FST meetings; co-facilitate with support from Instructional 
Leader.

� Coordinate IEP meetings; co-facilitate with instructional leader, and insure IEP meets 
state district policies

� Manages Peer Counseling / Mentoring  program. (Peer mediation, mentoring, etc.) 
� Team with teachers, staff, social worker, parent coordinator and curriculum and 

professional development coordinator in the development and implementation of the 
school-wide plan for creating a positive culture of behavior in the school  

� Notify appropriate personnel and agencies immediately, and follow established 
procedures when there is evidence of substance abuse, child abuse, child neglect, severe 
medical or social conditions, potential suicide or individuals appearing to be under the 
influence of alcohol, controlled substances, or anabolic steroids.  

� Display the highest ethical and professional behavior and standards when working with 
students, parents, school personnel, and agencies associated with the school.  

� Meet with parents regarding student discipline and behavior issues.  
� Ensures a safe, orderly environment that encourages students to take responsibility for 

behavior. 
� Cover supervision as needed 
� Coordinate student field trips and events 
� Collaborate with students to coordinate school events such as dances, fund raisers, etc. 
� Maintain positive, cooperative, and mutually supportive relationships with the central       

administration, parents, and representatives of resource agencies within the community.  
� Other duties as assigned.  

QUALIFICATIONS: 

� Masters preferred 
� Teaching Credential desired 
� 3-5 years of related experience desired 
� Extensive knowledge of Special Education (Federal Rules & Regulations) 
� Intermediate knowledge of MS Word and Excel 
� Bi-lingual a plus 
� Great customer service skills 
� Ability to multi-task 
� Team player 
� Excellent writing skills 
� Results oriented 
� Has proven leadership skills 
� Ability to manage the ambiguity and multiple priorities inherent in an entrepreneurial 

environment. 
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NETWORK�PORTFOLIO�AND�PERFORMANCE:�
1.�Portfolio�of�Schools�(2�pages)�
Please�provide�an�overview�of�the�schools/campuses�within�your�portfolio.�Please�include�the�following:�

a. Number�of�school(s)/campus(es)�and�total�number�of�students�served;�
b. Cities�or�communities�served�
c. Grade�levels�served;�
d. Unique�school�themes�or�models�in�your�organization�
e. Type�of�schools�in�your�portfolio�(e.g.,�Charter,�Network�Partner,�etc.)�

�
The�Partnership�to�Uplift�Communities�(PUC)�opened�its�first�school,�Community�Charter�Middle�School,�
in�the�Northeast�San�Fernando�Valley�in�1999.��In�the�past�ten�years,�PUC�opened�an�additional�11�
independent�charter�schools�of�which�6�are�middle�schools,�4�are�high�schools,�and�one�is�a�K�5.�Seven�
PUC�schools�are�located�in�the�Northeast�San�Fernando�Valley,�and�5�are�in�the�area�Northeast�of�
Downtown�LA,�encompassing�Cypress�Park,�Highland�Park,�Lincoln�Heights,�and�Glassell�Park.�
Approximately�3,200�students�are�being�served�by�PUC�schools�as�of�November,�2010.��The�API�at�each�
of�our�schools�surpasses�that�of�the�neighborhood�schools�and�we�have�a�waitlist�of�enthusiastic�
students�for�each�site.��The�table�below�lists�the�name,�population,�location,�and�grade�level�of�each�of�
our�schools.�
School�Name Community/City�Served

Grade�
Levels

Student�
Pop.

Unique�School�themes/models
year�

founded

Community�Charter�
Middle�School

Northeast�San�Fernando�Va l ley,�including�
Pacoima,�Arleta ,�Lakeview�Terrace,�Sylmar�

and�San�Fernando
6�8 326

Smal l �class �s i ze,�rich�arts �program,�personal i zed�ass is tance,�
extended�instructional �periods ,�no�tracking,�s trong�col lege�going�
cul ture,�s trong�after�school �program

1999

CALS�Charter�Middle�
School

Northeast�of�downtown�Los �Angeles �
including�Cypress �Park,�Highland�Park,�

Lincoln�Heights ,�and�Glassel l �Park
6�8 310

Smal l �class �s i ze,�rich�arts �program,�personal i zed�ass is tance,�
extended�instructional �periods ,�no�tracking,�s trong�col lege�going�
cul ture,�s trong�after�school �program,�CA�Dis tinguished�School

2000

CALS�Early�College�
High�School

Northeast�of�downtown�Los �Angeles �
including�Cypress �Park,�Highland�Park,�

Lincoln�Heights ,�and�Glassel l �Park
9�12 320

Early�col lege�high�school �program,�s trong�col lege�going�culture,�no�
tracking,�s trong�after�school �program,�CA�Dis tinguished�School

2003

Lakeview�Charter�
Academy

Northeast�San�Fernando�Va l ley,�including�
Pacoima,�Arleta ,�Lakeview�Terrace,�Sylmar�

and�San�Fernando
6�8 314

Teachers �use�gi fted�s trategies �with�100%�of�the�s tudents �
including�specia l �needs �student�s �6th�highest�achieving�middle�
school �in�Los �Angeles .

2004

Milagro�Charter�
School

Northeast�of�downtown�Los �Angeles �
including�Cypress �Park,�Highland�Park,�

Lincoln�Heights ,�and�Glassel l �Park
K�5 277

Dual �language�model .�School �ranks �in�top�6%�of�a l l �Los �Angeles �
elementary�schools .�Col lege�going�cul ture�beginning�in�
Kindergarten.�

2004

Community�Charter�
Early�College�High�
School

Northeast�San�Fernando�Va l ley,�including�
Pacoima,�Arleta ,�Lakeview�Terrace,�Sylmar�

and�San�Fernando
9�12 449

Early�col lege�high�school �program,�s trong�col lege�going�culture,�no�
tracking

2004

Excel�Charter�
Academy

Northeast�of�downtown�Los �Angeles �
including�Cypress �Park,�Highland�Park,�

Lincoln�Heights ,�and�Glassel l �Park
6�8 333

Smal l �class �s i ze,�rich�arts �program,�personal i zed�ass is tance,�
extended�instructional �periods ,�no�tracking,�s trong�col lege�going�
cul ture,�s trong�after�school �program

2006

Triumph�Charter�
Academy

Northeast�San�Fernando�Va l ley,�including�
Pacoima,�Arleta ,�Lakeview�Terrace,�Sylmar�

and�San�Fernando
6�8 269

112�point�ga in�on�API�in�2010.�Smal l �class �s i ze,�extens ive�exposure�
to�arts ,�personal i zed�ass is tance,�extended�instructional �periods ,�
no�tracking,�s trong�col lege�going�cul ture

2007

Santa�Rosa�Charter�
Academy

Northeast�of�downtown�Los �Angeles �
including�Cypress �Park,�Highland�Park,�

Lincoln�Heights ,�and�Glassel l �Park
6�8 195

Highest�API�score�for�a �fi rs t�year�school �in�the�his tory�of�PUC�
Schools .�Smal l �class �s i ze,�extens ive�exposure�to�arts ,�
personal i zed�ass is tance,�extended�instructiona l �periods ,�no�
tracking,�s trong�col lege�going�culture,�s trong�after�school �program�

2009

Nueva�Esperanza�
Charter�Academy

Northeast�San�Fernando�Va l ley,�including�
Pacoima,�Arleta ,�Lakeview�Terrace,�Sylmar�

and�San�Fernando
6�7 219

Second�highest�API�score�for�a �fi rs t�year�school �in�the�his tory�of�
PUC�Schools .�Smal l �class �s i ze,�extens ive�exposure�to�arts ,�
personal i zed�ass is tance,�extended�instructiona l �periods ,�no�
tracking,�s trong�col lege�going�culture,�s trong�after�school �program

2009

Triumph�Charter�
High�School

Northeast�San�Fernando�Va l ley,�including�
Pacoima,�Arleta ,�Lakeview�Terrace,�Sylmar�

and�San�Fernando
9 97

�Early�col lege�high�school �program,�s trong�col lege�going�culture,�
no�tracking,�s trong�after�school �program�

2010

Lakeview�Charter�
High�School

Northeast�San�Fernando�Va l ley,�including�
Pacoima,�Arleta ,�Lakeview�Terrace,�Sylmar�

and�San�Fernando
9 98

Early�col lege,�s trong�col lege�going�cul ture,�no�tracking,�s trong�
after�school �program

2010

�
�
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All�of�our�schools�are�small,�nurturing�communities�of�learners�that�share�our�design�principles�and�are�
focused�on�our�primary�goal:�preparing�and�inspiring�our�students�and�their�families�to�apply,�enroll�and�
complete�college.��Innovative�programs�in�our�schools�include�Early�College,�Advisory�system,�
Community�Circle�(TRIBES),�arts�and�technology�integration,�and�an�ongoing�analysis�of�data�from�
student�products�(portfolios),�benchmark�assessments�and�standardized�tests�to�drive�instruction,�
curricula�and�professional�development.�
�
Our�design�principles�are�as�follows:�
Design�Area�1:�Academic�Program�
1)�Honors�level�program�of�study�for�all�
2)�Standards�based�curriculum�that�holds�all�students�to�high�expectations�
3)�Engaging�instruction�that�emphasizes�learning�through�inquiry�
4)�Academic�catch�up�program�combining�basic�skills�with�advanced�concepts�
5)�Differentiated�instruction�that�meets�the�learning�needs�of�each�student�
6)�Immersion�for�English�language�learners�and�inclusion�for�special�education�students�
7)�School�wide�literacy�program�across�the�curriculum�
8)�Daily�schedule�and�yearly�calendar�structured�to�extend�learning�
9)�Scaffolded�exposure�to�college��level�instruction�and�college�courses��

�
Design�Area�2:�School�Culture�
1)�Clear�student�behavioral�norms�based�on�professional�norms�
2)�Formal�introduction�and�mentoring�of�new�students�
3)�Faculty�commitment�to�“break�down”�complex�material�
4)�Multiple�modes�of�academic�support�
5)�Consistent�adult�modeling�of�core�values�
6)�Faculty�commitment�to�motivate�and�inspire�students�
7)�Construction�of�peer�culture�that�supports�each�other’s�success�
8)�Family�involvement�that�supports�student�success�
9)�University�partnership�that�reinforces�college�going�culture�

Design�Area�3:�Organizational�Practices�
1)�Data��driven�approach�to�curriculum,�instruction,�and�school�design�
2)�Hiring�and�development�of�faculty�with�skills�and�values�to�fulfill�school�mission�
3)�Shared�leadership�and�collective�decision�making�
4)�Student�role�in�shaping�school�direction�
5)�Use�of�external�standards�to�prevent�erosion�of�internal�standards�
6)�Development�of�common�tools�to�ensure�consistent�academic�expectations�
7)�Multi�faceted�staff�development�that�continuously�improves�teaching�quality�
8)�Use�of�school��wide�literacy�program�to�focus�staff�on�achieving�school�mission�
9)�Formal�organizational�arrangements�that�maximize�college�and�university�partnerships�
10)�Deployment�of�staff�and�other�resources�in�flexible�and�creative�ways�
11)�Leaders�who�serve�as�"keepers�of�the�flame,"�reinforcing�mission�and�culture�
�
�
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2.Portfolio�Growth�(2�pages)�
a.�Describe�the�organization’s�proposed�scope�of�growth�over�the�next�five�years�both�in�LAUSD�and�
nationally�(years,�number�and�type�of�schools,�target�cities,�etc.)�
PUC�had�set�a�goal�of�running�13�14�independent�charter�schools,�serving�our�two�regional�bases:�
Northeast�Los�Angeles�and�Northeast�San�Fernando�Valley.��We�currently�operate�12�schools�and�
consider�our�application�for�these�proposed�two�charter�high�schools�to�be�the�final�schools�in�our�
network.�While�a�few�of�our�schools�still�need�to�grow�their�populations�to�capacity,�adding�a�new�grade�
each�year�(two�schools�designated�as�high�schools�only�have�9th�grade�students�at�this�point�in�time),�we�
do�not�intend�to�add�additional�schools�at�any�time,�in�any�location.��
�
PUC�co�founders�have�chosen�these�locations�and�this�rate�of�growth�for�specific�reasons.��Dr.�Ref�
Rodriguez�grew�up�in�the�Northeast�Los�Angeles�neighborhood�and�has�spent�his�life�committed�to�
serving�this�community.�Similarly,�Dr.�Jackie�Elliot�spent�20�years�prior�to�starting�a�charter�school�
working�and�serving�the�community�of�the�Northeast�San�Fernando�Valley.��Each�of�the�PUC�schools�was�
founded�organically�as�a�result�of�families�requesting�these�programs.��The�shape�of�growth�was�a�direct�
result�of�demand�and�supply:�this�fourth�high�school�in�the�Valley�will�complete�the�pattern�of�four�
middle�schools�feeding�into�four�high�schools.�In�the�Northeast�Los�Angeles�area,�other�providers�of�
innovative�school�programs�have�stepped�in�and�PUC�did�not�feel�compelled�to�provide�as�
comprehensive�a�line�for�student�schooling.��
�
b.�Provide�evidence�of�your�organization’s�capacity�to�manage�multiple�schools/campuses.�For�
organizations�that�have�not�managed�schools�before,�please�provide�evidence�of�your�capacity�to�
manage�a�school.�
Our�Home�Office�and�organizational�structure�has�demonstrated�capacity�to�manage�multiple�schools�
and�campuses,�as�it�has�done�for�the�past�ten�years.��We�have�had�clean�audits�every�year.�Eight�of�our�
schools�–�all�of�which�are�at�least�2�years�old�are�WASC�accredited,�two�schools�that�are�in�their�second�
year�of�existence�are�in�the�midst�of�the�WASC�accreditation�process,�and�the�newest�two�schools�that�
opened�in�the�fall�2010�will�enter�the�process�in�2011.�Our�annual�surveys�of�stakeholders�have�
produced�a�majority�of�positive�responses,�and�we�make�it�a�practice�to�construct�detailed�action�plans�
in�response�to�even�a�small�percentage�of�dissatisfied�replies.�Our�schools�graduate�students�at�an�
average�of�90%�rate�and,�of�these�graduates,�over�95%�are�accepted�and�enrolled�in�college.�Our�schools�
consistently�outperform�neighborhood�schools�and,�when�we�encounter�less�than�expected�academic�
results,�we�develop�aggressive�action�plans,�re�examine�student�work�and�assessments,�create�
professional�development�partnerships,�alter�curriculum�and�practices,�increase�support�services�and,�in�
countless�and�creative�ways,�seek�to�improve�student�learning.�We�have�won�prestigious�grants�and�
awards.�For�example,�CALS�Early�College�High�School�was�named�a�California�Distinguished�School�in�
2009�in�recognition�of�the�school’s�clinical�counseling�program�and�use�of�the�Common�Instructional�
Strategies�as�best�practices.�Milagro�received�both�a�California�Distinguished�School�and�a�Title�I�
Academic�Achievement�Award�in�2010.�Lakeview�Charter�Academy�also�received�a�Title�I�Academic�
Achievement�Award�in�2010.�PUC�Schools�along�with�four�other�CMOs�(Aspire,�Alliance�for�College�
Ready�Public�Schools,�Green�Dot�Public�Schools,�and�ICEF)�received�a�60�million�dollar�award�–�THE�
COLLEGE�READY�PROMISE���from�the�Bill�and�Melinda�Gates�Foundation�in�order�to�increase�teacher�
effectiveness�in�increasing�the�college�readiness�of�students.�The�grant�will�enable�the�organizations�to�
conduct�the�research�necessary�to�develop�a�clear�picture�of�what�skills�and�characteristics�are�necessary�
in�order�to�ensure�that�a�student�is�actually�college�ready.�The�grant�will�also�enable�the�CMO’s�to�
research�and�develop�a�more�efficient�and�meaningful�teacher�evaluation�system�that�will�be�linked�to�
performance�and�compensation.�



� 4

�



� 5

3.�Performance�Data�(2�pages)�
a.�Provide�evidence�of�the�organization’s�successful�management�of�academic�and�non�academic�
operations�of�schools/campuses�in�your�portfolio�(e.g.,�professional�development,�back�office�support,�
facilities�maintenance).�Please�include�evidence�from�performance�data�assessments�that�measure�
student�growth�and�achievement�in�math�and�ELA.�Include�comparative�local�district�data�where�
available.�For�organizations�that�have�not�operated�or�managed�a�school�before,�but�have�run�programs�
at�schools,�please�speak�to�the�impact�of�your�programs�on�student�achievement.�
Evidence�of�PUC’s�successful�management�of�academic�and�non�academic�operations�of�its�12�schools�to�
date�can�be�found�by�analyzing�student�graduation�rates�(90%+),�college�acceptance�and�enrollment�
rates�(90%+),�performance�on�standardized�tests�and�teacher�family�leader�stakeholder�surveys.�Clean�
audits,�recognition�of�a�high�school�last�year�as�a�California�Distinguished�School,�full�compliance�with�
legal�and�fiscal�requirements,�and�the�list�of�grants�won�also�help�paint�the�picture�of�an�organization�
that�is�well�run�and�effective.�

�
The�following�table�demonstrates�the�API�of�PUC�schools�and�the�local�alternatives�serving�the�same�
student�population.�In�every�case,�the�PUC�school�API�far�surpasses�the�LAUSD�school.�

�
�

The�tables�below�track�student�proficiency�rates�on�CST�ELA�and�Math�exams,�and�CAHSEE�pass�rates,�
for�Community�Charter�Early�College�High�School�(CCECHS)�and�CALS�Early�College�High�School�
(CALSECHS).�By�these�measures,�PUC�students�are�outperforming�their�peers�in�the�LAUSD�schools.�

�
�
�
�
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The�chart�below�displays�data�from�our�PUC�schools�in�a�larger�context:�
�
�
�
�
�
�
�
�
�

�
�
�
�
For�a�detailed�analysis�of�the�PUC�schools’�student�achievement�growth�over�time,�please�see�Appendix�
VIII.�

�
�

b.�Identify�the�key�areas�for�improvement�within�your�portfolio�of�schools�and�discuss�how�these�are�
being�addressed�network�wide.�If�your�organization�does�not�operate�multiple�schools�or�campuses,�
please�indicate�the�areas�of�improvement�for�the�school�you�operate.�
PUC’s�strategic�plan�recently�addressed�the�desire�of�the�organization�to�improve�its�ability�to�reach�a�
larger�number�of�students�by�collaborating�more�closely�with�the�District.�To�reach�this�goal,�PUC�is�
pursuing�two�school�choice�proposals,�including�this�one.�Another�area�targeted�for�improvement�is�our�
need�to�increase�the�college�readiness�of�our�students.��We�partnered�with�four�other�CMOs�to�create�a�
plan�and�pursue�a�course�of�research�and�action�regarding�the�improvement�of�teacher�effectiveness�as�
it�relates�to�student�achievement�of�college�level�skills.�Funded�by�the�Bill�and�Melinda�Gates�Foundation�
and�called�the�College�Ready�Promise,�we�have�already�begun�this�process�and�would�include�this�
proposed�school�in�the�program.�

�
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ORGANIZATIONAL�CAPACITY:�
1.�Organizational�Responsibilities�and�Goals�(4�pages)�
a.�Describe�the�core�functions�of�the�organization�in�relation�to�the�schools/campuses�it�operates�or�will�
operate�both�now�and�in�five�years.�
The�core�functions�of�the�PUC�organization�in�relation�to�the�schools/campuses�we�currently�operate�will�
be�the�same�for�our�proposed�school.�PUC�has�a�home�office�team�of�22�employees�with�extensive�
experience�in�charter�school�development,�finance,�facilities,�curriculum�&�instruction,�assessment,�
fundraising�and�governance.�Our�goal�is�to�support�the�schools�so�comprehensively�that�the�site�based�
staff�is�able�to�focus�exclusively�on�the�students�and�on�teaching�and�learning.�The�role�of�the�home�
office�is�to�provide:�back�office�support�including�payroll,�local/state/federal�compliance�and�
health/welfare�benefits�processing;�human�resources�services;�curriculum�development;�faculty�and�
leader�recruitment�and�training;�fundraising;�operations�and�purchasing;�facilities�acquisition�and�
maintenance;�and�other�general�administrative�assistance�including�website�maintenance,�
communications,�food�service�support,�billing�for�lunch�program�(which�has�become�a�revenue�source�as�
we�provide�Title�I�related�services�to�non�PUC�schools),��et�al.�Additionally,�student�assessment�data�
management�systems�are�in�place�to�inform�the�instructional�practices�at�the�site�level.��
�
The�organization’s�Home�Office�Instructional�Team�(HOIT)�is�led�by�a�Chief�Academic�Officer�(CAO).�An�
English�Language�Arts�(ELA)�lead�provides�leadership,�support,�and�professional�development�regarding�
the�implementation�of��PUC’s�English�Language�Arts�initiatives�(includes�the�implementation�of�a�writing�
program�PUC�wide,�the�effective�use�of�literature,�teaching�reading�strategies�across�the�curriculum,�
meeting�the�needs�of�English�language�learners,�and�more).��Two�coaches�support�and�augment�the�ELA�
lead�with�the�design�and�implementation�of�the�ELA�strategic�initiatives.�An�Induction�Director�designed�
and�has�implemented�a�high�quality�induction�program�for�teachers�who�are�completing�their�
credentials�(this�program�has�been�authorized�by�the�state�of�California).�A�Data�Analyst�gathers�and�
organizes�student�achievement�data�and�helps�leaders�interpret�the�data�in�order�to�inform�instructional�
decision�making.�Two�Regional�Directors�(one�for�the�Northeast�San�Fernando�Valley�schools�and�one�for�
the�Northeast�Los�Angeles�schools)�provide�direct�oversight�for�the�schools�in�each�of�their�respective�
geographic�areas.�An�Implementation�Lead�works�with�the�CAO,�leaders,�and�school�staff�in�the�
implementation�of�various�aspects�of�The�College�Ready�Promise.�The�HOIT�leads�the�site�based�
Instructional�Leaders�in�weekly�professional�development�and�in�summer�training.�The�site�based�
Instructional�Leaders�are�given�autonomy�to�design�and�implement�professional�development�for�each�
site’s�faculty,�but�collaborate�with�the�HOIT�and�utilize�their�expertise�as�needed�throughout�the�year.�It�
is�not�unusual�to�see�any�member�of�the�HOIT�in�the�classroom,�working�directly�with�teachers,�or�at�
teacher�meetings�contributing�to�planning,�delivery�of�professional�development,�and�data�analysis.��
�
b.�Describe�the�organization’s�short��and�long�term�academic,�financial,�and�operational�goals.�
PUC’s�Short�term�Academic�Goals�include:�
Increasing�the�number�of�minority�students�who�complete�high�school��
Given�our�school�population�of�90%�Latino,�and�our�average�graduation�rate�of�90%,�this�objective�is�met�
and�will�continue�to�be�met�as�long�as�the�school�exists.�
Reaching�an�API�of�over�800�in�all�PUC�schools�by�the�fifth�year�of�each�school’s�operation,�sustainable�
over�time�due�to�well� implemented�systems�and�cultures�of�success.� �Our�10�schools�for�which�data�is�
available�currently�range�from�740�893�API.���
Significantly� raise� the� academic� achievement� within� all� PUC� schools,� our� data� indicates� that� our�
students� have� been� performing� at� increasingly� higher� achievement� levels� over� time.� � Our� data� also�
indicates�that�we�have�improved�greatly�in�ensuring�that�our�students�achieve�well�even�in�the�first�year�
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of� operation.� Among� our� specific� goals� in� this� area,� we� emphasize� student� growth� by� 1.5� years� for�
students�at�the�below�proficient/below�grade�level.�
Form�new�and� innovative� partnerships� involving� institutions� of� higher� education,� community� based�
organizations�and�schools�in�particular�those�within�the�LAUSD.�
New� partnerships� have� been� formed� with:� YouthSpeak,� the� Boys� and� Girls� Club� of� the� San� Fernando�
Valley,�and�the�Lakeview�Neighborhood�Improvement�Association.�We�wish�to�continue�building�upon�
this�to�increase�learning�opportunities�for�our�students�and�faculty.�
Develop�a�model�secondary�school�design�that�accelerates�the�academic�and�interpersonal�capacity�of�all�
students�who�may�enter�high�school�below�grade�level�and�lack�solid�academic�skills.�
Our� model� emphasizes� data� driven� instruction� in� a� nurturing� and� college�going� culture� –� we� identify�
student’s�deficiencies�and�create�a�plan�for�students�to�improve�these�areas�through�tapping�into�their�
strengths�and�providing�one�on�one�tutoring,�differentiated�instruction,�variety�of�curricular�resources,�
extended�learning�periods�(zero�periods,�after�school,�Saturdays�and�summers).���
Increase�the�number�of�students�and�families�who�perceive�college�attendance�and�a�college�degree�as�
possible,�legitimate�and�necessary�aspirations.�
This�objective�continues�to�get�easier�each�year�with�the�alumni�who�return�from�college�and�talk�with�
our�families�and�students�about�their�experiences.��Originally�this�objective�was�a�dream�but�is�becoming�
a�reality�as�measured�by�survey�data�of�our�families�and�students.�
�
PUC’s�Long�term�Academic�Goals�include:��
Increase� the�college�graduation�rate�by�5�times� in� the�communities�we�serve� (Northeast�San�Fernando�
Valley�and�in�Northeast�Los�Angeles)�
As�our�graduates�enroll�and�eventually�graduate�from�college,�we�hope�to�create�a�tipping�point�that�will�
shift�the�composition�of�this�community��
Sustaining� an� API� of� over� 800� in� all� PUC� schools� over� time,� which� will� occur� as� a� result� of� well�
implemented�systems�and�cultures�of�success.���
Significantly�raise�the�academic�college�preparation�levels�for�our�entire��student�body.�
This�goal�will�not�be�met�until�100%�of�our�students�are�proficient�and�advanced�on�all�aspects�of�the�
CST� and� have� competitive� SAT/ACT� scores.� We� have� shown� a� continual� increase� in� our� academic�
preparation� and� believe� that� the� adaptation� of� common� effective� teaching� practices� as� well� as� our�
current�involvement�in�the�College�Ready�Promise�grant�will�help�us�continue�to�work�towards�this�goal.�
Continue� to� Form� new� and� innovative� partnerships� involving� institutions� of� higher� education,�
community�based�organizations�and�schools�in�particular�those�within�the�LAUSD��on�an�ongoing�basis�
New� partnerships� will� help� ensure� a� sense� of� connectedness� between� the� stakeholders� in� the� school�
community�and�the�greater�community,�will�ensure�greater�resources�and�support�services�for�students�
and� their� families,� and� will� support� students� and� their� families� in� the� establishment� of� strong� roots�
within�their�communities�
Continue�to�refine�our�model�secondary�school�design�that�accelerates�the�academic�and�interpersonal�
capacity�of�all�students�who�may�enter�high�school�below�grade�level�and�lack�solid�academic�skills.�
Through� long� term� continual� improvement� that� is� student� centered,� we� will� continue� to� promote�
success�and�further�increase�student�achievement.��
Continue�to�Increase�the�number�of�students�and�families�who�perceive�college�attendance�and�a�college�
degree�as�possible,�legitimate�and�necessary�aspirations.��
We�will�continue�to�improve�and�reinforce�our�messaging,�our�parent��and�student�education�related�to�
this,�and�remain�student��and�family�centered�in�our�approach.��
Ease�students’�transition�from�high�school�to�institutions�of�higher�education.��
We�are�still�working�on�ways�to�ease�this�transition.��All�of�our�seniors�complete�at�least�one�overnight�
college�trip�to�learn�more�about�college�options�but�we�know�that�this�effort�is�not�enough.���We�have�
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held� alumni� networking� events� where� we� encourage� students� attending� the� same� college� to� meet,�
create� support� groups� and� check� in� on� one� another,� but� this� effort� requires� more� effort� to� build�
sustained�relationships.��We�have�also�created�a�PUC�protégés�program�in�which�teachers�volunteer�to�
mentor� students� attending� college.� � This� program� is� only� as� good� as� the� mentor�alum� relationship.��
Ultimately� this� objective� is� one� that� the� school� continues� to� work� on� by� providing� workshops� geared�
specifically� for� our� parents� (in� recognition� of� their� evolving� familiarity� with� American� educational�
opportunities),�seminars�for�our�students,�and�counseling�as�needed.�
�
PUC’s�Long�term�financial�goals�include:�
By�the�time�a�PUC�school�is�at�enrollment�capacity,�the�school�will�be�self�sustaining�on�public�dollars.��
All�PUC�schools�will�receive�good�audits�every�year�
All�PUC�schools�will�maintain�a�5%�reserve�ongoing�
All�PUC�schools�will�be�responsible�and�accountable�in�all�aspects�of�fiscal�management��
�
PUC’s�Short�term�financial�goals�include:�
All�PUC�schools�will�all�be�within�budget�beginning�in�the�first�year�of�operation�
All�PUC�schools�will�maintain�a�5%�reserve�beginning�in�the�first�year�of�operation�
All�PUC�schools�will�be�responsible�and�accountable�in�all�aspects�of�fiscal�management�beginning�in�the�
first�year�of�operation�
�
PUC’s�Long�term�and�Short�term�operational�goals�include:�
The�PUC�organization�will�operate�efficiently�(at�all�levels�within�the�organization)�through�the�
development�and�implementation�of�sound,�reliable�systems��
All�leaders�will�receive�training�ongoing�and�as�needed�in�order�to�ensure�maximum�efficiency�in�
utilization�of�PUC’s�operation�systems�
�
c.�Discuss�the�organization’s�role�in�assessing�overall�performance�at�individual�school(s)/campus(es),�as�
well�as�the�interventions�the�organization�will�use�to�promote�continued�improvement�at�each�
school/campus.�
The�role�of�the�organization�in�assessing�overall�performance�at�individual�schools�is�clearly�systematic�
and�includes�monthly�reports�and�aggressive�interventions�as�needed.��Monthly�reports�are�completed�
by�the�site�based�Instructional�Leader�in�collaboration�with�support�from�the�Home�Office�(organization)�
and�cover�academic�performance�data�in�the�form�of�updates�on�the�School�Success�Plan�and�all�areas�of�
program�evaluation�including:�finance,�operations,�Human�Resources,�Data�Team/IT,�Clinical�Services�
and�Business�Development�(Lunch�Program,�Attendance).�The�main�means�of�assessing�academic�
performance�at�each�of�the�schools�is�the�monthly�updates�to�each�school’s�“School�Success�Plan.”��In�
July,�Instructional�Leaders�meet�with�HOIT�and�teachers�to�review�the�school’s�state�testing�results.��
They�analyze�the�data�to�determine�which�sub�parts�presented�a�struggle�for�students.��Teachers�meet�
within�departments�and�revise�scope�and�sequences�from�the�year�prior�to�address�the�areas�where�
goals�were�not�achieved.��With�these�revised�plans�in�hand,�the�Instructional�Leaders�create�a�draft�of�
the�School�Success�Plan,�identifying�the�key�results�that�will�be�measured�through�internal�assessments�
at�the�school�site�over�the�course�of�the�upcoming�year.��Throughout�the�school�year,�monthly�data�
reports�are�generated�to�identify�each�school’s�progress�in�achieving�the�School�Success�Plan.�
Dashboards�(see�Appendix�IV)�provide�detailed�assessment�data�and�can�be�readily�shared�with�the�
organization�and�the�Board.��When�there�are�discrepancies�between�where�the�school�wishes�its�
students�to�be�and�where�the�students�are,�HOIT�works�with�the�Instructional�Leader�to�implement�
interventions�in�the�form�of�professional�development,�curricular�changes,�teacher�coaching,�resource�
specialist�support�and�student�specific�plans�of�action.��Interventions�can�also�be�more�encompassing�as,�
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for�example,�when�a�program�was�identified�to�specifically�target�high�school�English�teaching�to�EL�and�
when�a�program�was�identified�to�support�teachers�in�filling�student�gaps�in�Algebra�I.��Depending�on�the�
specific�gap�identified,�the�organization�will�formulate�a�plan�the�same�month�the�issue�is�identified�and�
will�be�held�accountable�through�monthly�reports�to�the�Board�of�Trustees.�

��
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2.�Organizational�Leadership�(2�pages)�
a.�Describe�the�organization’s�leadership�team�and�how�reporting�relationships�in�the�organization�will�
evolve�with�the�addition�of�a�new�school(s)/campus(es).�Describe�any�additional�roles/positions�that�will�
be�added�to�the�organization�to�strengthen�capacity�to�support�school�growth�and�reflect�the�school�
community�you�seek�to�serve.�If�you�are�an�organization�looking�to�operate�schools�for�the�first�time,�
please�discuss�how�your�organization�ill�staff�up�to�support�the�new�school.�

i.�Attach�job�descriptions�and�resumes�(where�positions�have�been�filled)�for�key�organizational�
leadership�roles�(e.g.�CEO,�CAO,�CFO,�etc.)�and�label�appropriately.�
ii.�Attach�an�organizational�chart�that�shows�lines�of�authority�among�school�leadership�staff�
(e.g.�Principal/instructional�leader,�operational�leaders�and�other�key�leaders)�and�the�oversight�
or�advisory�structure�(including�Board�and/or�other�school�advisory�bodies)�for�the�proposed�
school(s)/campus(es).�

The�organization’s�leadership�team�consists�of�two�teams:�1)�an�Instructional�Team�with�expertise�
related�to�teaching,�learning,�curriculum,�assessments,�and�the�effective�use�of�data�to�inform�all�aspects�
of�an�instructional�program�and�2)�an�Operations/Finance/Human�Resource/Administrative�support�
team�that�manages�all�tasks�related�to�site,�compliance,�back�office,�payroll/benefits/�etc.�in�order�to�
ensure�that�all�site�based�Instructional�Leaders�can�focus�completely�on�the�teaching�and�learning�at�the�
school�site.��Attached�in�Appendix�II�please�find�resumes�and�job�descriptions.�The�only�addition�to�the�
Home�Office�if�the�proposed�school�is�created�will�be�a�Director�of�High�Schools�to�augment�the�work�of�
the�existing�Regional�Directors.�This�High�School�Director�will�be�an�expert�in�all�areas�of�high�school�
operations�and�instruction.�
�
The�Organizational�Chart�can�be�found�in�Appendix�III.�
�
b.�Board�Role:�Describe�the�roles�and�responsibilities�of�the�Governing�Board,�including�how�often�it�will�
meet.�In�addition�to�legal�and�compliance�considerations,�please�describe�what�contributions�the�Board�
will�make�to�the�long�term�success�and�sustainability�of�the�school,�such�as�how�it�will�monitor�academic�
and�operational�aspects�of�the�school.�
�
Our�proposed�school�is�governed�by�the�Board�of�Trustees�of�Partnerships�to�Uplift�Communities�–�Los�
Angeles�and�consists�of�nine�(9)�regular�members�(maximum)�plus�one�seat�for�the�sponsoring�district1.�
It�is�responsible�for�the�governance,�compliance�and�fiduciary�health�of�the�school.�Board�Meetings�
occur,�per�the�language�of�the�Bylaws�in�compliance�with�the�provisions�of�the�Brown�Act,�monthly.��The�
Board�establishes�broad�policies�that�affect�all�PUC�Los�Angeles�schools�including�staff�hiring,�benefits�
and�compensation,�conditions�for�student�suspension�or�expulsion,�controversial�issues�that�affect�more�
than�one�school�site�and�teacher,�and�site�principal�and�staff�compensation�criteria.�Members�of�the�
Board�also�participate�in�raising�funds,�investing�funds�and�increasing�public�awareness�of�PUC�Los�
Angeles’�work.�The�Board�has�assisted,�and�will�continue�assisting,�in�the�raising�of�capital�for�developing�
the�centralized�services�which�support�schools�and�for�identifying�and�securing�financing�for�permanent�
sites.�Finally,�the�Board�provides�an�external�group�that�assists�with�our�organizational�goal�setting,�
monitoring�programmatic�implementation,�and�setting�a�strategic�vision.���

The�PUC�Board�of�Trustees�monitors�academic�aspects�of�the�school�by�holding�the�school�accountable�
through�the�School�Success�Plan.�This�data�driven,�detailed�action�plan�is�created�each�summer�through�
a�collaborative�effort�of�each�site�based�Instructional�Leader,�faculty�with�support�from�the�Home�Office�
Instructional�Team.��The�Board�reviews�monthly�reports�related�to�this�plan.��In�addition,�the�Board�

������������������������������������������������������������
1�As�required�by�law.�
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monitors�operations�and�financial�health�of�the�school�by�forming�an�audit�committee�and�ensuring�a�
clean�audit�each�year�and�by�reviewing�monthly�data�reports�known�as�the�Dashboard,�covering�HR,�
Finance,�IT/Data,�Clinical�Services,�and�Business�Development.�A�sample�of�this�report�can�be�found�in�
Appendix�IV.�

c.�Board�Structure:�Describe�the�structure�of�the�Governing�Board�at�the�proposed�school,�and�identify�
any�proposed�Board�committees�and�their�roles.�
i.�Attach�the�By�laws�of�your�school’s�Board�or�an�outline�of�the�same,�and�a�copy�of�the�Articles�of�
Incorporation�for�the�not�for�profit�entity�that�will�hold�the�charter�for�the�school�in�the�appendix.�
ii.�Attach�proof�of�filing�for�501(c)3�status�by�applying�entity.�
The�Board�is�led�by�Chairman�John�Biroc,�Treasurer�Ed�Palmer,�Secretary�Jacqueline�Eliott,�and�additional�
board�member�Dr.�Jeanne�Adams.�Chairman�Biroc�brings�clinical�and�educational�expertise�to�the�
organization.�He�has�received�his�Ph.D.�in�Counseling�Psychology�and�a�master’s�in�Education�from�USC,�
and�has�been�an�adjunct�professor�at�UCLA,�CSUN,�Pierce�College�and�Antioch�University.�Ed�Palmer,�
Senior�Vice�President�of�Industrial�Services�Group�at�Grubb�&�Ellis,�brings�finance�and�real�estate�
expertise�to�the�organization.��Dr.�Jeanne�Adams�brings�educational�and�nonprofit�board�development�
expertise.�A�former�teacher,�professor�and�administrator,�she�has�founded�and�served�on�the�board�of�
several�high�performing�charters�in�Southern�California,�leading�successful�capital�campaigns�that�
resulted�in�quality�permanent�sites.�Her�multiple�realms�of�expertise�include�education,�finance,�
fundraising,�nonprofit�governance�and�development.��Another�multi�asset�member�of�the�board,�Dr.�
Jacqueline�Elliot�has�been�a�teacher,�administrator�and�the�visionary�founder�of�PUC�schools�located�in�
the�Northeast�San�Fernando�Valley.��She�brings�expertise�in�education,�governance,�school�finance�and�
operations.�
�
A�standing�audit�committee�exists�and�ad�hoc�committees�are�formed�as�needed.�
�
Board�member�resumes,�by�laws,�Articles�of�Incorporation�and�proof�of�501(c)3�status�are�in�Appendices�
V�and�VI.�
�
d.�Board�Development:�Identify�the�composition�of�the�Governing�Board,�including�key�skills�and�
constituencies�that�will�be�represented.�If�you�are�a�new�organization,�provide�a�plan�for�recruiting�a�
Governing�Board�representing�a�diverse�skill�set�required�for�school�oversight.�Attach�resumes�of�any�
Governing�Board�members�who�have�already�been�identified.�Label�each�resume�as�“Governing�Board�
member.”�
�
The�current�Board�composition�includes�skill�sets�in�governance,�finance�,�real�estate,�education�and�
fundraising�–�described�in�section�c.�above.��All�board�members�live�and�work�in�Los�Angeles�and�are�
committed�to�the�PUC�mission�and�vision.�The�many�community�based�organizations�(CBO)�that�have�
formed�partnerships�with�PUC�schools�to�provide�mutually�beneficial�services�and�programs�are�not�
represented�by�leaders�on�the�Board�at�this�time,�although�this�is�a�goal�of�the�current�board�–�to�add�
CBO�voices�to�the�discussion�in�order�to�better�serve�the�students�and�continually�connect�the�school�
and�the�community.
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INSTRUCTIONAL�PROGRAM�
1.�Curriculum�(2�pages)�
Describe�the�organization’s�role�in�developing�curricula�for�the�school(s)/campus(es)�in�your�portfolio.�
Describe�how�the�curriculum�is�or�is�not�aligned�across�schools/campuses.�If�your�organization�is�not�
currently�operating�or�managing�schools,�please�define�what�this�process�will�look�like.�
The�curricula�in�all�PUC�schools�are�standards�aligned�and�our�faculty�utilizes�our�Design�Principles�
(section�1.�Portfolio�of�Schools)�in�developing�scope�and�sequences,�choosing�curricula�and�
implementing�lesson�plans.��Since�we�believe�in�teacher�autonomy�and�hire�faculty�whose�professional�
expertise�we�respect�and�support,�specific�curricular�resource�choices�are�at�the�discretion�of�our�
faculty.��Teachers�submit�their�detailed�scope�and�sequence�to�the�site�based�Instructional�Leader�(IL)�
and�regularly�review/analyze/edit�this�and�their�unit’s�lesson�plans�with�the�IL.��These�documents�are�
also�submitted�to�and�examined�by�our�Home�Office�Instructional�Team�to�provide�feedback�and�supply�
another�positive�contribution�to�each�teacher’s�plans.��The�IL�and�Home�Office�Instructional�Team�
members�regularly�examine�student�assessment�data�–�including�work�products�and�portfolios�–and�
analyze�progress�or�deficits�in�correspondence�with�curricular�and�pedagogical�choices.��This�analysis�can�
lead�to�a�degree�of�involvement�from�the�organization�in�the�development�of�curricula,�however,�it�does�
not�lead�to�PUC�wide�mandates�on�curricula.��At�this�time�the�only�organization�wide�curricular�choice�is�
in�our�choice�of�College�Preparatory�Math�materials�(CPM)�for�Algebra�I�because�we�determined�that�it�
was�more�effective�with�our�particular�student�population.�
�
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2.�School�Culture�and�Climate�(2�pages)�
Describe�how�the�organization�will�transition�the�culture�of�the�existing�school(s)/campus(es)�to�the�
proposed�new�school(s)/campus(es).�How�will�the�organization�leverage�current�expertise�within�existing�
school(s)/campus(es)�to�accomplish�this�transition?�
The�culture�and�climate�of�a�PUC�school�is�a�collaborative�community�of�learners�in�which�educators�
from�the�school�site�collaborate�with�the�home�office�and�with�students�and�families�in�order�to�ensure�
that�all�students�learn,�graduate,�and�attend�college.�The�rituals,�routines,�activities�and�structures�that�
have�been�successful�in�introducing,�building�and�maintaining�such�a�nurturing�and�achievement�
oriented�culture�at�other�PUC�schools�that�serve�the�same�specified�region�as�this�proposed�school�will�
be�implemented�here�from�the�first�orientation�for�families�and�faculty,�as�these�practices�have�
demonstrated�effectiveness.��We�do�not�foresee�any�difficulties�in�transitioning�families,�students�and�
faculty�from�the�culture�of�their�previous�schools�to�the�culture�of�ours�as�it�is�precisely�our�culture�that�
will�most�attract�them�to�our�proposed�school.�
�
Our�experience�utilizing�certain�practices�and�the�expertise�of�our�faculty�from�nearby�campuses,�will�be�
leveraged�to�accomplish�this�transition.��We�will�introduce�our�practices�in�ways�we�have�found�
successful�in�the�past�and�we�will�pair�new�faculty�with�‘mentor’�faculty�from�other�campuses�to�support�
new�faculty�through�this�transition.�
�
The�practices�we�will�utilize�include�the�Tribes�Community�Learning�Circles,�Early�College�and�College�
Entry�programs,�Advisory�systems,�Attendance�policies�and�collaboration�among�all�stakeholders.�
�
The�Community�Learning�Circles�policy�supports�PUC�schools�in�creating�and�sustaining�an�environment�
that�provides�a�sense�of�belonging,�support,�connection�to�others�and�to�ideas�and�values�that�make�
young�lives�meaningful.�The�Community�Circle�has�demonstrated�a�positive�impact�on�achievement,�
motivation,�personalization�and�safety�in�our�schools�and�in�research�studies�across�the�country.�
Community�Circles�are�introduced�at�the�onset�of�school�with�students,�and�during�Teacher�Induction�
over�the�summer.���

The�Community�Circle�creates�mini�communities��parents�in�classroom�groups,�teachers�in�faculty�
groups�and�students�in�cooperative�learning�groups���that�use�a�series�of�collaborative�skills�and�help�
each�other�honor�four�positive�agreements�(norms):�attentive�listening,�appreciation/�no�put�downs,�the�
right�to�participate�or�to�pass,�and�mutual�respect.�These�norms�assure�appreciation�for�each�person’s�
culture,�race,�gender,�abilities,�contributions�and�uniqueness.�A�sense�of�community�becomes�a�reality�
as�people�work�together�on�meaningful�goals,�tasks�and�challenges.��No�one�is�an�isolate,�no�one�fears�to�
talk.�It�is�safe�enough�to�ask�questions�–�safe�enough�to�learn.�Comprehensive�studies�indicate�that�
cooperative�group�learning�and�the�reflective�practice�improves�student�active�learning.10�It�is�
compatible�with�how�the�human�brain�constructs,�processes�and�retains�information.�

Students�meet�in�a�community�circle�regularly,�enabling�students�and�staff�to�begin�the�day�in�a�positive�
and�thoughtful�manner�where�each�voice�is�heard�and�respected.�It�also�enables�teachers�to�identify�
students�who�have�arrived�at�school�not�feeling�well,�either�physically�or�psychologically.�The�needs�of�
these�students�are�able�to�be�identified�and�addressed�immediately�through�one�to�one�teacher/student�
discussions�or�referral�to�support�personnel.���
�
A�professional�community�of� learners� is�also� inherent�to�our�school�structures�as�we�have�found�that�
collaboration�and�sharing�of�best�practices�and�expertise�across�schools,�faculty,�leaders�and�educational�
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experts�results�in�increased�academic�achievement�and�personalization�of�the�school�experience�for�our�
students.� Leaders� from� our� schools� meet� weekly� and� receive� support� from� the� Home� Office’s�
Instructional� Team� as� they� design� site�specific� professional� development� for� their� teachers.� This�
community�of�learners�permeates�the�school�culture�and�models�collaboration�for�faculty�and�students.�
�
Another�essential�aspect�of�our�school�culture�that�focuses�on�academic�achievement�and�student�
motivation�to�succeed�is�our�College�Entry�goal.��All�staff�members�possess�a�deep�commitment�to�
ensuring�that�each�and�every�student�not�only�graduates�from�the�high�school�but�also�enters�college.�
The�school�is�small�enough�to�allow�staff�members�to�work�toward�this�goal�by�identifying�student�needs�
and�addressing�them�through�intervention�in�class,�zero�periods,�seventh�periods,�lunchtime,�extended�
day,�Saturdays,�and�during�the�summer.�This�attention�to�students'�individual�needs�develops�their�
commitment�to�and�love�of�learning�and�enables�them�to�achieve�grade�level�standards,�high�school�
graduation,�and�college�entry.�
�
We�will�promote�our�vision�of�college�entry�in�the�same�ways�as�we�have�found�successful�on�our�other�
campuses:�by�discussing�college�goals�on�a�daily�basis,�displaying�college�related�artifacts,�prominently�
posting�our�mission�and�vision,�designing�our�college�center�to�be�the�heart�of�the�campus�and�a�favorite�
“hang�out”�spot�for�students.�We�post�the�names�of�students�in�the�lobby�of�the�school�as�they�are�
accepted�to�college.�Parents�attend�free�workshops�from�the�time�their�child�enters�high�school�in�order�
to�prepare�them�for�their�child’s�eventual�entry�into�college.�During�their�high�school�years,�our�students�
visit�a�number�of�colleges�and�universities�in�order�to�help�them�decide�where�they�wish�to�apply.��
�
In�a�community�where�the�high�school�dropout�rate�exceeds�50%,�the�better�than�90%�graduation�rate�
and�college�entry�rate�at�our�schools�can�no�doubt�be�attributed�to�the�college�going�culture�and�Early�
College�Program�that�has�been�developed�and�so�well�established�at�our�schools.�Our�Early�College�
Program�is�described�in�greater�detail�below.�
�
Another�structure�that�has�been�successful�in�supporting�our�student�achievement�relates�to�our�
Attendance�Policies�which�have�enabled�our�schools�to�experience�96%+�attendance�rates:�

� Family�members�are�required�to�call�the�school�office�if�their�child�is�absent.�
� If�a�family�fails�to�the�school�office�before�11:00am,�school�staff�calls�home�and/or�work�place.�
� Grade�levels�achieving�a�month�of�95%+�attendance�are�honored�at�Friday�Celebration�and�

granted�free�dress�for�the�following�Monday.��
� Family’s�who�struggle�with�regular�attendance�or�multiple�tardies�meet�with�the�administration�

to�develop�an�action�plan�for�improvement�and�support.���
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3.�Data�Driven�Instruction�(2�pages)�
Describe�the�organization’s�role�in�reviewing�performance�data,�and�describe�how�this�data�is�used�to�
drive�improvement�at�the�school�,�campus�,�and�network�levels.�If�your�organization�is�not�currently�
operating�or�managing�schools,�please�define�what�this�process�will�look�like.�
The�role�of�the�organization�in�reviewing�performance�data�and�the�way�this�data�is�used�to�drive�
improvement�is�described�above�in�Organizational�Roles�and�Responsibilities,�section�c.���The�
organization�creates�the�procedures�and�processes�related�to�the�creation�and�ongoing�updates�of�each�
campus’s�School�Success�Plan.�This�plan�includes:�

1) Summer�review�of�test�results�and�the�prior�year’s�School�Success�Plan�goals�by�
teachers/administrators.�

2) Analysis�of�these�results�in�light�of�student�grades�and�work�products.�For�example,�if�a�student�
passed�a�course�but�did�not�earn�proficiency�on�the�test,�or�vice�versa,�in�depth�review�takes�
place�to�uncover�the�cause�for�contrary�results.�

3) Teachers�analyze�data�and�alter�their�scope�and�sequence�for�the�upcoming�year�to�prevent�
similar�shortfalls�from�occurring�in�the�future.�

4) This�data�review�process�also�involves�the�organization’s�Home�Office�Instructional�Team�(HOIT)�
as�an�additional�perspective�and�to�guide�teacher’s�changes�to�pedagogy�and�curriculum�with�
the�aim�of�driving�improvement�at�the�school�level�for�the�following�year.�

5) An�action�plan�with�specified�goals�(called�the�School�Success�Plan)�is�drafted�by�the�site�based�
Instructional�Leader�with�input�from�all�teachers�and�the�HOIT.�

6) Progress�towards�achievement�of�these�goals�is�analyzed�throughout�the�year�through�ongoing�
discussions�involving�teachers,�administrators�and�the�HOIT,�focused�on�classroom�assessment�
results,�student�work,�benchmark�assessment�results,�classroom�observations,�progress�reports,�
semester�grades,�and�finals.�

7) When�disconnects�between�goals�and�student�performance�occurs,�the�Instructional�Leader�
receives�input�from�the�HOIT�to�support�teachers�in�revising�their�plans�and�addressing�students’�
learning�gaps.���

8) With�each�progress�report�and�at�the�conclusion�of�each�semester,�teachers�review�data�with�
students�in�order�to�analyze�what�is�needed�to�increase�student�performance.��

9) The�Board�of�Trustees�holds�the�organization�accountable�for�each�campus’s�progress�by�
reviewing�monthly�updates�o�the�School�Success�Plan�and�expecting�the�HOIT�to�intervene�as�
needed.�
�

This�accountability�process�helps�the�entire�organization�and�each�school�to�be�fully�invested�in�the�
success�of�all�students�and�always�seek�the�road�of�improvement.�
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�
4.�Professional�Development�(2�pages)�
a.�Discuss�the�role�of�the�organization�in�providing�professional�development�for�schools/campuses�
across�the�portfolio.�
�
The�organization,�through�the�Home�Office�Instructional�Team�(HOIT),�is�an�active�leader�and�
collaborator�with�site�based�Instructional�Leaders�and�faculty,�as�described�above.��At�every�step�along�
the�way�of�analyzing,�revising,�implementing�and�updating�the�School�Success�Plan,�the�organization�
considers�optimum�ways�of�providing�professional�development�targeted�to�student�gaps.��In�fact,�the�
very�process�of�utilizing�the�School�Success�Plan�is�a�form�of�professional�development�as�the�
Instructional�Leader�guides�the�faculty�in�analyzing�the�school’s�results�and�the�data�and�in�constructing�
solutions.��At�the�same�time,�the�Instructional�Leaders�meet�as�a�group,�weekly,�and�are�led�by�HOIT,�in�
designing�effective�professional�development�programs�that�will�support�teachers�in�implementing�
effective,�data�driven�instruction.�Data�drives�adjustments�to�professional�development,�just�as�it�drives�
changes�to�curricular�choices,�pedagogy,�and�support�services.�Every�time�a�gap�between�goals�for�
student�performance�and�actual�student�performance�appears,�discussion�occurs�as�to�the�reason�and�
the�remedy.���

When�the�collaborative�process�of�teachers�sharing�expertise�and�the�Instructional�Leader�or�HOIT�
sharing�expertise�is�not�sufficient,�other�avenues�of�professional�development�are�explored.��For�
example,�we�partnered�with�CSU�Northridge�to�train�our�English�teachers�in�specific�strategies�to�
support�students�to�pass�the�college�entry�level�English�tests.�Within�this�training,�teachers�learned�new�
ways�to�teach�writing�and�develop�units�that�incorporate�a�significant�amount�of�non�fiction�text.�As�
another�example,�teachers�have�participated�in�the�Loyola�Marymount�University�Math�and�Science�
Teacher�program,�which�is�a�year�long�PD.�This�PD�was�designed�in�modules�and�included�a�monthly�
training,�observation�and�feedback�in�addition�to�on�going�coaching�designed�around�improving�math�
instruction�and�making�it�more�about�proficiency�based.�

In�addition�to�this�focused�approach�to�PD,�teachers�will�meet�with�the�PUC�Home�Office�Instructional�
Team,�Regional�Director�and�the�Instructional�Leader�on�a�regular�basis�to:��

� Share�teacher�concerns�
� Communicate�teacher�requests��
� Articulate�program�progress�and�effectiveness��
� Assess�overall�student�progress,�achievement�and�needs��
� Discuss�concerns�regarding�individual�student�progress�and�needs����

�
To�further�support�classroom�instruction�and�resource�students,�teachers�meet�with�the�Resource�
Specialist�who�also�conducts�professional�development�sessions�for�staff�throughout�the�year.�During�
these�meetings,�the�resource�specialist�discusses�PD�topics�based�on�the�disabilities�represented�in�the�
school�population.�Teachers�also�discuss�students�with�academic�challenges�who�do�not�have�an�IEP�and�
the�types�of�interventions�that�can�be�used�to�support�those�students’�academic�challenges.�A�scope�and�
sequence�for�professional�development�with�the�Resource�Specialist�is�developed�and�given�to�all�
teachers�for�feedback.��
�
b.�Describe�how�the�organization�will�promote�best�practices�sharing�across�the�network.�
�
The�practice�of�holding�weekly�meetings�for�all�site�based�Instructional�Leaders,�led�by�members�of�the�
Home�Office�Instructional�Team,�allows�best�practices�to�be�shared�and�discussed.��Depending�on�the�
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specific�areas�being�targeted�for�development,�teachers�across�campuses�can�come�together�to�
experience�professional�development�programs�together�on�or�off�site�and�teachers�can�visit�faculty�on�
other�campuses�to�share�their�own�expertise�as�mentors,�coaches,�and�facilitators�of�professional�
development�experiences.��At�the�foundation�of�our�schools�lies�an�emphasis�on�creating�a�collaborative�
community�of�learners.��This�culture�fosters�an�ongoing�dialogue�between�all�teachers�and�school�
leaders,�allowing�us�to�rapidly�share�best�practices.��In�fact,�the�CALS�Early�College�High�School�was�
named�a�California�Distinguished�School�in�2009�in�recognition�of�the�school’s�clinical�counseling�
program�and�use�of�the�Common�Instructional�Strategies�as�best�practices.�
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�
Financial�Impact�of�Additional�Schools/Campuses�
Currently�all�schools�in�the�PUC�Schools�portfolio�are�direct�funded�charter�schools�that�receive�State�per�
pupil�allocations�per�the�charter�school�block�grant�formula.�Federal�program�entitlements�are�received�
through�the�State�and�are�applied�for�via�the�Consolidated�Application.��The�new�school�campuses�
applied�for�through�the�Public�School�Choice�(PSC)�Resolution�will�not�have�a�negative�impact�on�the�
organization’s�overall�revenue/cost�structure�because�each�school�will�be�self�sustaining�on�public�
funding�in�its�first�year�of�operation.��This�is�possible�because,�unlike�the�other�schools�in�the�
organization’s�portfolio,�PSC�schools�will�not�be�required�to�pay�up�to�15%�of�revenue�annually�for�
facility�costs.�In�addition,�whereas�a�typical�high�school�in�the�PUC�portfolio�grows�one�grade�level�at�a�
time�reaching�capacity�in�its�fourth�year�of�operation,�these�schools�will�be�at�75%�capacity�in�year�one�
and�100%�capacity�by�year�two�mitigating�some�of�the�financial�challenges�from�growing�one�grade�level�
at�a�time.���
�
Fundraising�
Although�we�have�budgeted�$500,000�per�school�from�the�Public�Charter�Schools�Grant�Program�to�be�
received�over�a�three�year�period,�each�of�the�schools�is�able�to�sustain�itself�on�public�funding�
beginning�in�its�first�year�of�operation.�PUC�Schools�lean�home�office�staffing�model�and�lean�school�site�
administrative�model,�ensures�fiscal�viability�without�sacrificing�the�instructional�program.��Below�is�the�
anticipated�revenue�and�expenses�per�year�for�the�first�three�years�of�operation�excluding�funds�from�
the�Public�Charter�Schools�Grant�Program.���
� � Year�1� � Year�2� � Year�3�
Revenue� 3,008,396� 4,016,381� 4,026,661�
Expenses� 3,004,083� 3,701,674� 3,802,054�
Net� � ������4,313� ����314,707� ���224,607�
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�
�
Audited�Financial�Statements�
Please�refer�to�the�attached�audited�financial�statements�for�the�last�two�fiscal�years.�
�
Profit�and�Losses/Revenue�Sources�
In�the�interest�of�ensuring�high�quality�programs,�the�founders�of�PUC�Schools�have�been�extremely�
conservative�in�growing�and�have�stayed�away�from�relying�on�philanthropic�support�to�sustain�schools�
after�they�reach�enrollment�capacity.��As�a�result,�more�than�95%�of�revenue�comes�from�public�sources�
(i.e.�state,�federal,�and�local).��Philanthropic�support�has�never�been�more�than�5%�of�the�organization’s�
overall�operating�budget�and�has�exclusively�been�used�to�either�1)�support�facilities�costs�for�new�
schools�or�2)�cover�operating�expenses�in�schools�that�have�not�yet�reached�full�enrollment�and�are,�
therefore,�not�yet�at�sustainable,�economies�of�scale�funding�levels.���
�
Each�of�the�schools�in�the�network�contributes�7%�of�revenue�for�home�office�operations.��93%�of�
revenue�remains�at�the�school�site�and�is�used�for�school�based�and�programmatic�operations.��Funds�
from�one�school�are�NOT�utilized�to�offset�higher�costs�for�facilities�or�personnel�at�another�school�site.��
In�order�to�maintain�transparency,�the�organization’s�audit�report�contains�a�balance�sheet,�income�
statement,�and�statement�of�activities�for�each�individual�school.���
�
In�spite�of�the�devastating�cuts�in�funding�over�the�last�three�years,�PUC�Schools�remains�a�fiscally�
healthy�organization.��In�fiscal�year�ending�June�30,�2008,�PUC�added�$979,000�dollars�to�its�overall�net�
assets.��In�fiscal�year�ending�June�30,�2009,�PUC�added�more�than�2.4�million�to�the�overall�net�assets�in�
large�part�due�to�two�revenue�sources:�philanthropic�support�and�funds�received�from�the�federal�
government�through�the�American�Recovery�and�Reinvestment�Act.��Anticipating�further�cuts�in�fiscal�
year�ending�June�30,�2010,�the�Board�permitted�the�schools�to�utilize�their�ARRA�funds�and�some�of�the�
philanthropic�support�received�in�FY�2009�for�operations.�Hence�the�2.2�million�dollar�loss�reported�in�FY�
2010.��The�Board�has�approved�a�balanced�budget�in�fiscal�year�ending�June�30,�2011.��
�

Projected�
FY�2008� FY�2009� FY�2010� FY�2011�

Revenue� 20,508,494� 24,209,045� 25,407,586� 32,022,967�
Expenses� 19,529,117� 21,754,237� 27,674,466� 32,014,767�

979,377� 2,454,808� �2,266,880� 8,200�

Net�Assets�at�
Beginning�of�
the�Year� 3,689,870� 4,669,247� 7,124,055� 4,857,175�
Change�in�
Net�Assets� 979,377� 2,454,808� �2,266,880� 8,200�

Net�Assets�at�
Fiscal�Year's�
End� 4,669,247� 7,124,055� 4,857,175� 4,865,375�

�
Internal�Financial�Controls�

The�Board�of�Trustees�for�PUC�Schools�is�ultimately�responsible�for�ensuring�the�organization�is�fiscally�
solvent,� meeting� the� terms� of� the� charter,� complying� with� all� federal,� state,� and� local� mandates,� and�
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meeting�short�and�long�term�goals.��The�Board�delegates�day�to�day�responsibility�for�operations�to�the�
PUC�Schools�CEO�who�in�turn�delegates�school�based�operations�to�the�school�leaders�with�appropriate�
oversight�by�the�Regional�Directors.���

To� ensure� appropriate� fiscal� oversight,� a� system� of� internal� controls� has� been� instituted� and� is�
maintained� by� the� head� of� the� accounting� department� of� the� PUC� Schools� home� office,� with� direct�
oversight�by�the�managing�director�and�the�PUC�Schools�CEO.��The�accounting�department�is�responsible�
for�developing�and�updating�the�system�of� financial�controls�manual�and�training�personnel� to�ensure�
the� system� of� controls� is� maintained.� We� recognize� that� sound� internal� controls� are� essential� to� the�
school’s�accountability.��Internal�controls�is�a�combination�of�systems�and�methods�designed�to�provide�
the� school� community� with� reasonable� assurance� that� (1)� the� assets� and� resources� of� the� school� are�
protected�and�losses�minimized;�(2)�the�accounting�records�are�reliable�and�accurate;�(3)�District,�County�
and� CDE� audit� and� accounting� requirements� are� met;� (4)� proper� authorization� and� certification� for�
financial�transactions�are�provided;�(5)�operational�efficiency� is�promoted.� �The�home�office�managing�
director� ensures� proper� control� procedures� are� established� by� means� of� appropriate� segregation� of�
financial� responsibilities.� The� school� personnel� is� required� to� adhere� to� a� system� for� authorizing� and�
recording�transactions�which�includes�clear�management/audit�trails�and�adequate�control�over�assets,�
liabilities,�revenues�and�expenses.�

Annual� financial� planning� and� budgeting� is� a� collaborative� effort� between� the� accounting� department�
under� the�direction�of� the�home�office�managing�director�and�the�school�based� leadership� team.�This�
enables� schools� to� make� maximum� use� of� financial� resources� when� planning� for� desired� educational�
outcomes.� Staff� and� community� representatives� are� invited� to� participate� at� various� stages� of� the�
financial�planning�and�management�process.��Each�year,�schools�develop�a�financial�plan,�which�includes�
an�annual�budget�formulated� in�accordance�with�the�objectives�and�priorities�specified� in�the�school’s�
charter�and�internal�assessments.�Once�the�school�site�has�endorsed�the�budget,� it� is�reviewed�by�the�
PUC�Schools�CEO�and�Board�Treasurer�and�then�submitted�to�the�Board�of�Trustees�for�adoption.��

The�accounting�department�generates�financial�reports�on�a�monthly�basis�which�are�reviewed�with�the�
school� leadership� team�to�prevent� cost�over�runs.� � The�PUC�Schools�CEO�and�Board�Treasurer� review�
each� of� the� school’s� financial� reports� on� a� monthly� basis.� � On� a� quarterly� basis,� financial� reports� are�
prepared�and�submitted�to�the�Board�of�Trustees.��These�reports�include�budget�vs.�actuals,�profit�and�
loss�statements,�statement�of�cash�flows,�and�the�balance�sheet.���

To� further� ensure� integrity� in� the� organization’s� accounting� reporting� system� an� external� consultant�
works�with�the�home�office�managing�director�and�the�head�of�accounting.� �Currently�PUC�utilizes�the�
Charter� School� Management� Corporation� (CSMC)� and� CharterWorks� as� external� consultants� who�
support� and� provide� a� critical� eye� to� the� PUC� management� team.� � A� staff� member� from� the� Charter�
School�Management�Corporation�closes�books�on�a�monthly�basis�and�creates�the�financial�reports�that�
are�reviewed�by�the�PUC�CEO�and�Board�Treasurer.� �The�CSMC�staff�person�also�works�with�the�home�
office�managing�director�to�prepare�the�quarterly�financial�statements�that�are�submitted�for�review�to�
the�Board�of�Trustees.��

An�independent�financial�audit�is�conducted�annually�by�an�auditor�who�is�familiar�with�California�Public�
School�accounting�procedures�and�public�school� finances�each�year.� �The�annual�audit,�at�a�minimum,�
verifies� the� accuracy� of� the� organization’s� financial� statements,� revenue� related� data� collection� and�
reporting�practices,�and�examine�the�schools’�internal�financial�and�attendance�reporting�controls.��The�
annual�audit� is�completed�no� later� than� four�months�after� the�close�of� the� fiscal�year� (June�30)�and�a�
copy� of� the� auditor’s� findings� are� forwarded� to� the� chief� financial� officer� of� the� Los� Angeles� Unified�
School�District,�LA�County�Office�of�Education�and�the�California�Department�of�Education�and�the�State�
Controller.� The� school’s� audit� committee� reviews� the� audited� financial� statements� and� any� audit�
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exceptions� or� deficiencies� and� report� to� the� full� Board� of� Trustees� with� recommendations� on� how� to�
resolve� them.� The� Board� reports� to� the� charter�granting� agency� regarding� how� the� exceptions� and�
deficiencies� have� been� or� will� be� resolved.� The� CEO� ensures� that� exceptions� and� deficiencies� are�
resolved� to� the� satisfaction� of� the� Board� of� Trustees,� the� sponsoring� district,� the� County� Office� of�
Education�and�the�State�Controller�and�California�Department�of�Education.�
�

In�addition,�the�following�reports�are�submitted�to�LAUSD,�in�the�required�format�and�within�timelines�to�
be�specified�by�LAUSD�each�year:�
�

a. Provisional�Budget�–�Spring�prior�to�operating�fiscal�year�
b. Final�Budget�–�August�of�the�budget�fiscal�year�
c. First�Interim�Projections�–�November�of�operating�fiscal�year�
d. Second�Interim�Projections�–�February�of�operating�fiscal�year�
e. Unaudited�Actuals�–�July�following�the�end�of�the�fiscal�year�
f. Audited�Actuals�–�November�following�the�end�of�the�fiscal�year�
g. Classification�Report�–�monthly�the�Monday�after�close�of�the�last�day�of�the�school�month�
h. Statistical�Report�–�monthly�the�Friday�after�the�last�day�of�the�school�month.��In�addition:�

� P1,�first�week�of�January�
� P2,�first�week�of�April�

i. Bell�Schedule�–�annually�by�November�
j. Other�reports�

�
�
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APPENDIX�II�
KEY�ORGANIZATIONAL�LEADERSHIP�ROLES�

�
Attached�you�will�find�the�resumes�for:�
�
LEADERSHIP�TEAM:�
Jacqueline�Elliot�
Jacqueline Elliot, Ed.D, Co-Founder and Chief Executive Officer
Dr. Elliot has been dedicated to public school reform since 1986 when she first became a teacher in Pacoima, California. She 
holds a B.A. in Anthropology, a Multiple Subjects Teaching Credential, an Administrative Credential, a Master's degree in 
Educational Administration and a doctorate in Educational Leadership and Change. As a former LAUSD employee, Jacqueline 
Elliot was driven by an intense desire to improve the state of public education. 
In addition to serving as CEO of PUC, Dr. Elliot currently serves as an elected representative to the California Charter 
Schools Association Membership Council and also serves on the Association's 501C4 board. In addition, she serves on the 
board of the Multicultural Learning Center, a charter school in Canoga Park, California. Dr. Elliot is also an adjunct professor
in the Education Department at Loyola Marymount University. 
�
Ref�Rodriguez�
Ref Rodriguez, Ed.D. President & CEO, Partners for Developing Futures, Co-Founder and Corporate Treasurer
Dr. Rodriguez is President and CEO of Partners for Developing Futures (Partners). Partners is a social venture investment 
fund that primarily invests in high-potential, early-stage minority-led charter schools and charter school networks that serve 
underserved students. Partners' mission is to efficiently identify, recruit, and support leaders of color in creating and 
growing high-quality charter schools and charter school networks.
Prior to joining Partners, Ref was Co-Chief Executive Officer of Partnerships to Uplift Communities (PUC), a charter school 
management organization serving communities in the Northeast San Fernando Valley and Northeast Los Angeles.
�
INSTRUCTIONAL�TEAM:�
Chief�Academic�Officer,�Kelly�Montes�de�Oca��
Regional�Director,�LA�PUC�Schools,�Nik�Orlando�
Regional�Director,�Valley�PUC�Schools, Ed�Vandenberg�
Induction�Director,�Glenda�Aleman�
Implementation�Coach,�Lara�Goldstone�
Implementation�Coach,�Victoria�Harvey��
Implementation�Lead,�Pagee�Cheung�
Instructional�Coach,�Lisa�Tremain�
Data�Architect,�Manish�Narayan��
Data�Analyst,�Matt�Goodlaw�
�
�
�
Job�Description�attached�for�the�only�new�position�to�the�Organization�if�proposed�school�opens:�

� High�School�Director���
�
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� � KELLY�MONTES�DE�OCA�
�
� � 3286�N.�Raymond�Ave.�
� � Altadena,�CA�91001�
� � (626)�422�6140�
�
EDUCATION:�
�

1990�Present:� Professional�growth�and�development�through�active�conference�attendance.�
�

1996-1997: MA, Educational Technology and California Clear Credential, Graduate School of 
Education, Azusa Pacific University.  

�

1986-1991: BA, General Studies of Education and California Preliminary Credential, University of 
Southern California, School of Education. 

PROFESSIONAL EXPERIENCE:

9/09 – Present: Adjunct Professor, School of Education, University of California San Diego Extension, 
San Diego, California 

9/06 – Present: Adjunct Professor, School of Education, Loyola Marymount University, Los Angeles, 
California

8/10 – Present:  Chief Academic Officer, PUC Schools, Burbank, California 

Responsibilities include oversight of Instructional Team, designing delivering 
professional development, design and facilitation of the PUC Principals’ Course of 
Study, co-design and coaching around school improvement plans, design and 
coordination of network-wide data analysis, including an in-house assessment system in 
the areas of Math and Language Arts in addition to annual CST data, development and 
facilitation of a network-wide New Teacher Mentor program, and support of site 
principals related to teacher evaluation. 

9/03 – 8/10:  Sr. Director of Leadership in Curriculum and Instruction, PUC Schools, Burbank, 
California

Responsibilities include designing and delivering professional development for the 
schools in the PUC network, design and facilitation of the PUC Principals’ Course of 
Study, co-design and coaching around school improvement plans, design and 
coordination of network-wide data analysis, including an in-house assessment system in 
the areas of Math and Language Arts in addition to annual CST data, development and 
facilitation of a network-wide New Teacher Mentor program, and support of site 
principals related to teacher evaluation. 

2/02 – 9/03: Instructional Coach, Curriculum Designer/Writer, The Galef Institute, Los Angeles, 
California

  Coaching responsibilities included designing and implementing an on-going school 
reform program for elementary and middle school based on The Galef Institute model. 
Work with the schools included designing and delivering professional development 



3�
� Appendix�II:�Leadership�Team�Resumes�&�Job�Descriptions�

workshops, mentoring teachers, modeling lessons, and tracking progress of school 
improvement.  

  Curriculum responsibilities included designing units and exemplary lessons to be used in 
both elementary and middle schools nation-wide. 

6/01 – 12/01: Manager of Content and Professional Development, K12, Inc., McLean, Virginia/ Los 
Angeles, California 

  Responsibilities included designing and delivering training for K12 Virtual Charter 
School teachers nationwide, development and authoring of a Teacher Binder to 
accompany training, and working remotely to establish and maintain relationships with 
the teachers and administrators of the Virtual Charter Schools. 

1999 –6/01: Certificated teaching position, 4th grade, Bradoaks Elementary School, Monrovia, 
California

  GATE Specialist, Monrovia Unified School District Office, Responsibilities included 
designing GATE plan for the district, designing curriculum for 5th and 6th grade pull-out 
program, assuming all administrative duties directly related to GATE program (parent 
communication, state applications, program scheduling, communication with school sites, 
etc.); implementing staff development for the district in the area of gifted education and 
differentiation in the classroom. 

  Standards Consultant, Monrovia Unified School District Office, Responsibilities included 
working with one elementary school and one middle school to develop standards-based 
yearlong plans, including aligned instruction and assessments. 

1997- 1999: Selected to participate on MBUSD “Think Tank” for Staff Development.  Responsible 
for chairing the subcommittee for technology and developing staff development 
opportunities in this area. 

  Member of MBUSD Technology Curriculum Committee.  Selected as a member of a 
technology sub committee.  Responsible for finalizing district technology standards and 
action plans.

1996-1999: Gifted and Talented Education Coordinator, Manhattan Beach Unified School District.  
Responsibilities include designing the curriculum for and teaching the 4th-6th grade pull-
out program; collaboratively coordinating activities and curriculum design for the 
Manhattan Beach Intermediate; assuming all administrative duties directly related to 
GATE program (parent communication, state applications, program scheduling, 
communication with school sites, etc.); implementing staff development for the district in 
the area of gifted education and differentiation in the classroom. 

1996:  South Bay Adult School, Curriculum and Technology Director, SAMS (Summer 
Academy for Math and Science).  Responsible for designing the curriculum for all 
classrooms (1st-5th), training and mentoring teachers in the classroom, and directing the 
technology portion of the summer session. 

  Master teacher for USC student teachers. 



4�
� Appendix�II:�Leadership�Team�Resumes�&�Job�Descriptions�

1995-1996: Selected by ADTECH to pilot new software, Pathfinder, to create a user-friendly 
environment on the Internet for educators

  Grant Manager for Grand View’s SB1510 grant.  Responsible for ordering materials, 
following budgetary guidelines, staff training and grant implementation.

1995:  Writer and recipient of the SB1510 School based technology grant for Grand View 
Elementary School.   
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KELLY MONTES DE OCA 
Page Two 

PROFESSIONAL EXPERIENCE CONTNUED:

1994-1996: Certificated teaching position, 4th grade, Grand View Elementary School, Manhattan 
Beach, California 

  Author of Grand View Elementary’s Technology Use Plan.  Responsible for mentoring 
colleagues in grade level technology plans.  An increase in integrated technology use at 
this site was directly correlated to the implementation and staff training related to this 
plan. 

  Member of writing team and recipient of the California Distinguished Schools Award at 
Grand View Elementary. 

1994:  Charter member of the Lawndale School District technology planning committee.  
Responsible for creating a vision for technology use in Lawndale Schools and beginning 
plans to apply for the ADTECH Consortium.

1993-1994: Mentor teacher, Lawndale Unified School District.  Responsible for designing and 
organizing a video books program for the elementary schools. 

  Organized a teaching team of four teachers at Will Rogers Intermediate School.  
Designed curriculum for the team including a yearlong interdisciplinary thematic unit on 
CONFLICT. 

1992-1994: Active member of school site and district grant writing teams.  Experienced in writing 
curriculum, restructuring, technology and Department of Justice grants. 

  Certificated teaching position, 7th and 8th grade Language Arts and Art History, Will 
Rogers Intermediate School, Lawndale, California. 

1992:  Completed TESA (Teacher Expectation and Student Achievement) courses. 

1991-1994: Lead teacher for Homework Helpers, a 3rd – 5th grade after-school tutoring program for 
Lawndale students.  Trained and supervised high school tutors.

1991-1992: Participated in the TEAMS (Telecommunications Education Applied to Math and 
Science) program.  Organized and implemented both programs for my classroom.  
Responsible for distributing lessons and providing training to other teachers on site. 

  Participated in a collaborative teaching pilot at Mark Twain School, in-class collaboration 
with resource and speech specialists focusing on target students - an alternative to the 
traditional pull out program. 

  Certificated teaching position, 5th grade, Mark Twain Elementary School, Lawndale, 
California
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PROFESSIONAL ORGANIZATIONS:

Association for Supervision and Curriculum Development 
California Association for the Gifted 
Professional Advocates for Gifted Education 
Computer Using Educators
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� � KELLY�MONTES�DE�OCA�
�

� � 701�W.�Lemon�Avenue�
� � Monrovia,�CA�91016�
   (626) 358-1104 

CONSULTING EXPERIENCE:

District:
1999-Present: Workshop leader for Bradoaks Elementary, designed and facilitated 5-day workshop with 

on-going staff development in the area of standards aligned curriculum and year long 
planning, including bundling skills into 9 week sections for accountable assessment 
across grade levels. 

  GATE Consultant, Monrovia Unified School District Office, Responsibilities included 
designing GATE plan for the district, designing curriculum for 5th and 6th grade pull-out 
program, assuming all administrative duties directly related to GATE program (parent 
communication, state applications, program scheduling, communication with school sites, 
etc.); implementing staff development for the district in the area of gifted education and 
differentiation in the classroom, and designing a parent education program. 

1999 – 2000: Member of district writing team; responsible for organizing a district wide writing 
assessment program including designing prompts and organizing assessment and scoring 
procedures for K – 12 district writing assessment. 

  Speaker, Monrovia Unified School District Administrative Retreat; Topic: Standards 
Alignment and Accountability through yearlong planning. 

1997-1999: Unified kindergarten curriculum by encouraging the grade level district wide to 
incorporate the universal theme of PATTERNS.  Designed curriculum for the grade level 
and mentored teachers individually in the implementation of the theme.  Secured a 
commitment from grade level teams at two school sites for 2nd and 5th grade participation 
in integrating a universal theme into their curriculum.  

1995-1999: Workshop Leader, Provided on-going support for MBUSD staff development in the 
following areas: Differentiating the Curriculum in the Classroom, Characteristics of the 
Gifted Learner, and Hyper Studio. 

State:

1999- Present: Consultant, Oceanside Unified School District and Escondido Unified School District; 
Responsibilities include the design and facilitation of long-term staff development in the 
area of interdisciplinary curriculum, differentiated curriculum, program design and parent 
education. 

1997-1999: Consultant, University of Southern California and California Department of Education; 
One of twenty trainers selected in the state of California to participate in a Javitz Grant.  
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Responsible for developing curriculum and mentoring teachers in the implementation of 
differentiated curriculum. 

State (continued):   

1998:   Substitute, University of Southern California, School of Education, Graduate Educational 
Methods class, Dr. Sandy Kaplan, Ph.D., clinical professor. 

1998:  Workshop Leader, California Association for the Gifted State Conference, Anaheim, 
California; “Exemplary Lessons Using Depth and Complexity”.  Modeled a lesson with 
local students for workshop participants. 

  Workshop Leader, Professional Advocates for Gifted Education Conference, Los 
Angeles, California;  “Using Technology to Integrate Depth and Complexity into the 
Curriculum”.

1997-1998: Consultant, University of San Diego Extension, Collaboratively taught a Gifted and 
Talented Certification class for all GATE instructors (K-12) for Lynwood School District 
with Dr. Sandy Kaplan, Ph.D.  

1997 -1999: CAG (California Association for the Gifted) Trainer:  Summer CAG Institutes, Tustin, 
Sacramento, and Santa Barbara, California. Responsible for designing and implementing 
model lessons as a demonstration teacher for the institute participants and leading a 
conference style lecture to the participants (approximately 200) in the areas of 
differentiating the curriculum with depth, complexity, novelty and acceleration.  
Participants of the conference ranged from administrators, program coordinators, and K-
12 teachers.

  Workshop Leader, California Association for the Gifted State Conference, Sacramento, 
California, “Using Technology to Integrate Depth and Complexity into the Curriculum”. 

1993:  Workshop Leader, California League of Middle Schools, “Using Interdisciplinary 
Thematic Instruction.” 

National:

2000 –2001: Consultant, Interdisciplinary Curriculum Project, SVC XII, Austin, Texas. 
Responsibilities include teacher observation, teacher mentoring, and speaker at annual 
conference of teachers at Texas State Mentor Schools. 

1998-Present:  Consultant, Regional Service Center XIII, Austin, Texas. Responsible for designing and 
implementing model lessons as a demonstration teacher for the annual summer 
demonstration school for institute participants, modeling the integration of technology 
into instruction, and leading conference style lecture to the participants in the areas of 
differentiating the curriculum with depth, complexity, novelty and acceleration. 

1998:   Consultant, North Carolina, Responsible for designing and implementing model lessons 
as a demonstration teacher for the institute participants, modeling the integration of 
technology into instruction, and leading conference style lecture to the participants in the 
areas of differentiating the curriculum with depth, complexity, novelty and acceleration. 
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Nicolas�Orlando�
3582�Division�

Los�Angeles,�CA�90065�
(323)�893�8466�

�

Professional�Experience�
Regional�Director�Los�Angeles�Schools�
PUC�Schools,�Burbank,�California,�2007�present�
University�Supervisor�
Loyola�Marymount�University,�Los�Angeles,�California�2007�present�
�

Principal�
CALS�Charter�Middle�School,�Los�Angeles,�California,�2003�2007�
�

Teacher�
CALS�Charter�Middle�School,�Los�Angeles,�California,�2001�2003�
�

Teacher/Administrator�
Constellation�Community�Middle�School,�Long�Beach,�California,�1998�2001�
�

Substitute�Teacher�
Long�Beach�Unified�School�District,�Long�Beach,�California,�1997�1998.�
�

Manager/Waiter�
Buon�Gusto�Trattoria,�Long�Beach,�California,�1990�1998.���
�

Designer�
Beyond�Design,�Huntington�Beach,�California,�1994�1997.�
�

Gallery�Coordinator�
Long�Beach�Arts,�Long�Beach,�California,�1994�1995.�
�

Education�
2005� � �M.A.,�Collaborative�Educational�Leadership,�Fielding�University.�
�

2000� � �Multiple�Subject�Credential�with�CLAD,�California�State�University�at�Long�Beach.�
�

1996� � �B.A.,�Art,�California�State�University�at�Long�Beach.�
�
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Accomplishments�and�Awards�
2007� Inspiration�Award.��PUC�Schools.��The�award�is�presented�to�individuals�who�

demonstrate�and���live�the�mission�and�vision�of�PUC�Schools.� �
�

2004�present� Member�Northeast�Educational�Strategy�Group.��Current�board�member�of�ESG�
Foundation.�

�

2003� CANEC�Regional�Coordinator.��Represented�the�Los�Angeles�Region�for�Charter�Schools�
within�the�California�Network�for�Educational�Charters,�now�California�Charter�School�
Association�(CCSA).�

�

2000� Production�Designer,�Fox�Movie�Channel.�Designed�interiors�of�wrap�arounds�for�April�
Fool’s�movie�marathon.�

�

2000� � Production�Designer,�“TEEN”�Magazine.��Mandy�Moore�Cover.�January�2001�issue.�
�

Grants�

2001� Smithsonian�Week.�Constellation�Community�Middle�School�was�a�selected�school�for�a�
visit�by�renowned�marine�biologist�Clyde�Roper.���

�

Presentations�
2009� � Dublin,�Ireland.��Conference.��Community�Based�Learning/Reciprocal�Engagement�
�

2007 Occidental�College.��Conference:�Community�Based�Learning.���
�

2003 ����������CANEC�(Now�California�Charter�Schools�Association�CCSA).��Writing�Across�the�
Curriculum.�

�

2001 ������CANEC�(CCSA).��Character�Building.�
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18311�Ludlow�St.�Porter�Ranch,�CA�91326�

Edward Vandenberg 

Experience 2008 - Present PUC Schools  San Fernando Valley, CA
Regional Director 
� Coach and manage Principals and Assistant Principals of 4 charter middle 

schools and 3 charter high schools. 
� Create Standard Operating Procedures for growing charter organization. 

2007 - 2008 Youth Policy Institute  Pacoima, CA
Leadership Consultant 
� Design and implement leadership learning experiences for after school 

program coordinators stationed at middle and high school throughout the 
San Fernando Valley and Los Angeles. 

2007 - 2008 PUC Schools  San Fernando Valley, CA
Leadership Coach 
� Coach Principals and Assistant Principals of 3 charter middle schools and 1 

charter high school.. 
�

2004 - 2007 Lakeview Charter Academy San Fernando, CA
Principal 
� Instructional and operational leader of start-up charter middle school.
� School achieved an API of 754 in the second year of operation.

�
2003 - 04 Community Charter Middle School  San Fernando, CA
Site Leader 
� Supervised and supported staff and students at 1 of 2 school sites at first 

start-up charter middle school in the San Fernando Valley.
�

2001 - 2003 Community Charter Middle School San Fernando, CA
Art Instructor / Arts Program Coordinator 
� Designed visual arts curriculum for 6th – 8th grade.
� Organized yearly Arts Showcases highlighting student work in music, visual 

and performing arts.

Education 1992 - 1994 University of Pennsylvania Philadelphia, PA
MFA  

1991 - 92 University of the Arts Philadelphia, PA
BFA  

�
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�

Glenda�Rossana�Alemán,�Ph.D.�
�

� 701�De�Palma�Way� � � � � � � (310)�997�
3665�(cell)�
 Montebello, CA 90640      (323) 724-1636 (fax)  
          galeman@csudh.edu�
__________________________________________________________________________
            
CURRENT POSITION 
Induction Director for PUC Schools Induction Program 

EDUCATION 
 Ph.D. Education:  Urban Schooling
   Concentration:  Curriculum  
   Graduate Certificate in Women’s Studies  
   University of California, Los Angeles    
 1999 – 2005 
   

CLAD Education:  Teacher Education       
   Multiple Subject Teaching Credential 
   LAUSD Level A fluency in Spanish     
   National University       2002 - 2003 

M.A. Education:  Educational Foundations 
   Concentration:  Sociology of Education  
   California State University, Los Angeles     1997 - 1999 
    

B.A. History
   University of California, Irvine     1992 - 1995 

B.A. Women’s Studies
   University of California, Irvine       1992 – 1995 

DISSERTATION TITLE 
Voices from the Margins:  Experiences of Racial and Sexual Identity Construction for Urban Latino 
Youth.

AREAS OF EXPERTISE 
 *SDAIE methodology   *performance-based assessments 
 *data-driven instruction  *differentiated instruction 
 *cross-curricular thematic units *professional learning communities 
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 *backwards design   *multicultural curriculum 
 *intervention program design  *literacy strategies across the content areas  

TEACHING EXPERIENCE 

University Experience:
Adjunct Professor, Department of Teacher Education: National University

 Courses taught  TED 615:  Foundations of Education 

 Term:  Fall 2009 

Assistant Professor, Department of Teacher Education: CSU, Dominguez-Hills
 Courses taught:  TED 415: Multicultural Education 
    TED 470: Critical Perspectives in Education 
    TED 407: Language Learning 
    TED 476: Summative Assessment Seminar 
    GED 503: Socio-Cultural Issues in Education 

 Fieldwork  Multiple Subject BCLAD candidates 
 Supervision:  Single Subject Social Studies and Language Art interns 
 Description: My teaching assignments at CSUDH have allowed me to learn how to effectively 
 train and coach beginning teachers using the latest research on best practices in the urban 
 classroom.  In particular, I have mentored and evaluated our teacher candidates’ final portfolios 
 and videos where they must demonstrate the 13 California Teacher Performance Expectations. 

� Term:��Fall�2004�to�Spring�2008�

Lecturer, Department of Secondary Education:  CSU, Fullerton
 Course: EDSC 536: Curriculum Theory and Development 
 Term:  Spring semester 2004 

Lecturer, Department of Teacher Education:  Whittier College
 Course:  EDUC 504:  Language Development and Methodology 
 Term:  Spring Semester 2004 

 Lecturer, Department of Educational Foundations and Interdivisional Studies:  CSULA
 Course:  EDFN 414: The Social Foundations of Education 
 Term:  Winter quarter 2003 

Public School Experience:
 Instructional Coach, Partnerships to Uplift Communities (PUC) Schools

Grades:  Middle School 
Description: Responsible for assisting the Instructional Leaders in creating a scope and sequence 
for professional development and in planning and delivering individual professional 
development sessions, mentor teachers in unit design using the backwards design model, and in 
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daily lesson design using the PUC learning cycle.  I model and co-teach effective lessons for 
both experienced and novice teachers.  

 Term:  July 2008 to June 2009 
  Social Studies/Community Action Teacher, Los Angeles Leadership Academy Charter

 Grades: 6 and 7    
 Term:  July 2002 to July 2003 

 Teacher, Miramonte Elementary School, Los Angeles, LAUSD 
 Grades: 4 and 5  
 Term:  March 2001 to December 2001. 

 Sheltered English and Social Studies Core Teacher (long term substitute), Gage Avenue 
 Middle School,

Huntington Park, LAUSD.
 Grades: 6 
 Term:  April 2000 to September 2000 

Dual-Language Immersion Teacher, Weigand Avenue Elementary, Los Angeles, LAUSD.  
 Grades:  2, K, and 5/6 combo 
 Term:  January 1997 to September 1999   

EDUCATIONAL ADMINISTRATION 
 Induction (BTSA) Director, Partnerships to Uplift Communities (PUC) Schools
 Grades:  Middle School 

Description:  Responsible for designing PUC Schools Induction Program and submitting 
application to the state for authorization to begin 2010-2011.  Train and mentor PUC cadre of 
BTSA support providers, and design and deliver professional development for support providers.
Administrate day-to-day operations, including recruiting and enrolling BTSA teachers, 
overseeing funding stream between state, district and PUC, etc.  Serve as a BTSA support 
provider to twelve new teachers.  

 Term: July 2009-present 

Instructional Coordinator, Academia Avance Charter School, Highland Park, CA.
Description:  Responsible for establishing a school-wide instructional program; designing 
professional development for teachers and staff; hiring, supervising, and evaluating teachers and 
after-school tutors; and selecting differentiated curricular materials.  Monitored CELDT and CST 
testing, as well as local instructional assessments.  Prepared various state mandated reports—
LEA plan, EL Masterplan—and prepared program evaluation reports for charter renewal.

 Term: October 2006 to June 2008 

EDUCATIONAL CONSULTING  
 Professional Development, Los Angeles International Charter High School,  Lincoln 
 Heights, CA. 
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 Description: Led a 3-day professional development workshop using the Professional Learning 
 Communities framework and a 4-day professional development session on Understanding by 
 Design and SDAIE methodology.   
 Term: August 2007 

 RESEARCH EXPERIENCE 
 Principal Investigator, Teacher Education Department, CSUDH

Multicultural�Curriculums�in�Urban�Schools:��Can�Teachers�Implement�Theory�into�
� Action?�
� Description:�Conducted surveys and interviews of beginning teachers in urban classrooms, in 
 order to examine if teachers receive enough tools and strategies in their teacher preparation 
 programs to implement a culturally relevant curriculum. 
 Term:  June 2005 to June 2006

 Research Assistant II, Graduate School of Education and Information Studies, UCLA.
Venice/Westchester and UCLA Collaborative: Literary Coaching Intervention

 Description: Conducted classroom observations, videotaped and logged classroom 
 activities and quantify the level of teaching strategies and discourse patterns implemented 
 by the teachers being coached in  “community of learners” pedagogy. 

Principal Investigator:  Dr. Kris Gutierrez 
 Term: Fall 1999 and Winter 2000. 

ADDITIONAL CERTIFICATION AND TRAINING 
 Candidate Support Provider       

National Board for Professional Teaching Standards
 Certified May 2009 at National University

 Trainer of Trainers, National Training Program on Safety, Bias, and GLBT Issues. NEA 
Description:  I have been certified to deliver two training modules specifically designed for 

 teachers and other school personnel. The modules examine the obvious and subtle ways that bias 
 plays out in schools and provides various approaches to designing and integrating activities into 
 the classroom to help raise awareness of bias and to empower students to advocate for change. 
 Term: August 2006 to present 

COMMUNITY SERVICE/ACTIVISM 
 Member, California Consortium for Critical Educators, Southern California 
 Description: The organization is committed to changing traditional teaching practices, school 
 environments, and research agendas to include social justice as a pedagogical project.   
 Term:  September 2000 to 2006 

Telementor, Center for Language Minority Education Research (CLMER): CSULB 
 Description:  Telementors are trained to examine issues of diversity and equity and how  those 
 relate to teaching and learning with technology.  My project includes creating a website of 
 support for teachers attempting to implement critical pedagogy in their classrooms.   
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 Term: May 2001 to May 2002  

 Organizer, La Resistencia, Los Angeles, Ca. 
 Description:  Organized public demonstrations, petitions, public meetings and actively 
 recruited support against Proposition 187. 
 Term:  August 1994 to January 1996 

PUBLICATIONS  

� Book Chapters (single authored): 
  Aleman, G.  (in press) Schooling as Usual:  Institutional Violence in the everyday 
 schooling experiences of Latino LGBT students. In Tozer, S.,  Gallegos, B.,  Henry, A., 
 Groves Price,  P., Bushnell Greiner, M. (Eds.) Handbook of Research  on the Social 
 Foundations of Education. New York: Routledge Press. 

Aleman, G.  (2004).  Constructing Gay Performances:  The Regulation of Gay Youth  at a 
 ‘Gay-Friendly”  High School.  In Alexander, B. K, Anderson, G., Gallegos, B. (Eds.) 
 Performance in Education:  Teaching, Reform, and Identities as Social Performances.  New 
 Jersey:  Lawrence Erlbaum and Associates.

 Book Chapters  (co-authored): 
Howard, T. and Aleman, G. (2007). Developing a Critical Knowledge Base for 

 Teacher Capacities: What Do Teacher Need to Know? In Cochran-Smith, M., Feiman Nemser, 
 S. & McIntyre, J.(Eds.) Handbook of Research on Teacher Education: Enduring Issues in 
 Changing Contexts.

Howard, T. and Aleman, G. (2004). The Role of Race in Teacher Education: Using Critical 
 Race Theory to Develop Racial Consciousness and Competence.  In Kesson, K., Ross, W. 
 (Eds.).  Defending Public Schools:  Teaching and Teacher  Education.  Praeger/Greenwood 
 Publishing. 

PROFESSIONAL MEMBERSHIPS 
 Association for Supervision and Curriculum Development
 California Charter School Association 

California Association for Bilingual Education  
     National Association for Multicultural Education 

LANGUAGES
Fully biliterate in English and Spanish.  

REFERENCES 
    Available upon request. 
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VICTORIA A. HARVEY 
5032 Alhama Dr. Woodland Hills, CA 91364 
949.929.2702 victoriaharvey@hotmail.com 
EDUCATION 
Ph. D., IN PROGRESS, EDUCATION, EMPHASIS IN TEACHING AND LEARNING 
UCSB, Santa Barbara, CA, expected completion 2013 
MASTER OF ARTS DEGREE, AMERICAN STUDIES 
Pepperdine University, Malibu, CA, December 2002, Keck Fellowship recipient 
RYAN SINGLE SUBJECT CREDENTIAL, ENGLISH, CLAD 
Pepperdine University, Malibu, CA, 1999 
BACHELOR OF ARTS DEGREE, ENGLISH 
Pepperdine University, Malibu, CA, 1999 
STUDY ABROAD EXPERIENCE – through Pepperdine University 
1996 – Concentrated general courses and German language, with studies throughout Europe 
1998 – Concentrated Biblical and cultural study in Israel, Turkey, Italy, and Greece 
PROFESSIONAL EXPERIENCE 
TEACHER, VIEWPOINT SCHOOL, CA, Sept. 2003 – June 2009 
Mentor Teacher: Utilized and created mentoring curriculum to guide teachers new to the profession and 
school 
Curriculum Mapping Committee: Assisted in developing goals and plans for school-wide curriculum 
mapping 
Sixth Grade Ancient World History: Generated units on Mesopotamia, Egypt, India, Israel, Greece, and 
Rome 
Sixth Grade English: Constructed literature units and grammar lessons aligned to state standards 
Seventh Grade World Cultures: Piloted and designed curriculum for world geography and cultures units 
Eighth Grade American History: Researched and executed rigorous U.S. history curriculum 
Newspaper and Literary Magazine: Advised students on layout, writing, and marketing for both 
publications 
Middle School Advisor: Facilitated Homeroom and Advisory classes in character education 
Middle School Girls Volleyball Coach: Instructed students in volleyball fundamentals and coordinated 
games 
Advisory Coordinator: Collaborated with colleagues to craft lessons and direct a school-wide advisory 
program 
MASTER TEACHER AND MENTOR, PEPPERDINE UNIVERSITY CA, Sept. 2000 – June 2009 
Master Teacher: Facilitated aspiring teachers in the beginning stages of student teaching 
Seminar Mentor: Led seminar class for pre-service teachers in current student teaching placements 
TEACHER, MALIBU HIGH SCHOOL, CA, Sept. 1999 – June 2003 
Beginning Teacher Support Association (BTSA) mentor: Supported new colleagues through the 
BTSA program 
Reading Specialist: Originated and piloted reading program for struggling sixth-grade readers 
District Writing Assessment Task Force: Participated in creating prompts and rubrics for district use 
Governance Council member: Assisted in creating school site plan 
Sixth grade core member: Devised core literature and social studies units on ancient world cultures 
Seventh grade core member: Developed core literature units on Africa, the Middle East, and China 
Eighth grade core member: Designed core literature units enhancing critical thinking related to Bloom’s 
taxonomy
FREELANCE EDITOR, MOTOR TREND MAGAZINE, Los Angeles, CA Feb. 1998 – Sept. 1999 
Authored 2000 New Car, Truck, and SUV Buyer’s Guides and contributed to web site as online news 
editor
RELATED EXPERIENCE 
STUDENT TEACHER, ROYAL HIGH SCHOOL & MALIBU HIGH SCHOOL, CA Jan. 1999 – May 1999 
WRITING CENTER TUTOR, PEPPERDINE UNIVERSITY, Malibu, CA, Aug. 1997 – Dec. 1998 
Aided students in various writing assignments at all stages of the writing process 
Served as a writing facilitator for Limited English Proficient (LEP) students 
INDEPENDENT TUTOR, middle school and high school students, and adults, Sept. 1998 – Present 
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PROFESSIONAL ORGANIZATIONS 
Computer Using Educators (CUE) member and conference attendee, 2003, 2004, 2005 
National Council of Teachers of English (NCTE) member and conference attendee, 1999 – Present 
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High School Director

Job Description 

� Provide oversight of all PUC high schools regarding all aspects of instruction, 
school culture, and operations 

� Provide support and mentoring to the high school leaders in order to ensure 
their success and increase their efficiency 

� Evaluate the performance of the high school leaders 
� Provide the PUC Chief Executive Officer and Board of Trustees with regular 

reports regarding progress at the high schools
� Work collaboratively with the Regional Directors to ensure alignment of 

vision and culture in all PUC schools 
� Ensure and support execution of each high school’s strategic plan 
� Provide professional development to high school teachers in collaboration 

with high school leaders and PUC home office personnel 
� Ensure that high school leaders successfully execute all compliance 

responsibilities 
� Collaborate with Regional Directors to plan and implement Regional 

meetings once per month where all school leaders within each region have 
the opportunity to network, share, and support one another 

� Ensure that all high schools meet state testing and other compliance date 
deadlines 

� Ensure all high schools complete PUC wide benchmark assessments on time 
and utilize the resulting data to drive instruction and design and implement 
intervention  

� Support leaders in developing a high level of parent engagement 
� Support leaders in developing community partnerships 
� Support leaders in developing positive relationships with LAUSD and with 

other schools inhabiting the same facility 
� Support leaders in achieving PUC’s 3 commitments 
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JACQUELINE ELLIOT, Ed.D 
Founder and Chief Executive Officer 

Partnerships to Uplift Commuities 
818-4021711 (cell) 818-559-8641 (fax) 

j.elliot@pucschools.org  

EDUCATION:

2009  Ed.D. Educational Leadership and Change, Fielding Graduate 
University, Santa Barbara, CA

1997: M.A. Educational Administration, California State University, 
Northridge, CA 

1997: Administrative Credential, California State University, Northridge, 
CA

1992: Multiple Subjects Teaching Credential, California State University 
Northridge, CA 

1973:    B.A. Anthropology, California State University, Northridge, CA 

PROFESSIONAL EXPERIENCE:

1999– present –Co-Founder and CEO, Partnerships to Uplift Communities (PUC) 
A charter school development and management organization that has developed and 
currently operates 10 independent public charter schools in the NE San Fernando Valley 
and NE Los Angeles.  Three more schools will be developed over the course of the next 2 
years (2 of which will open in September 2010). The story of the founding of the first 
school, Community Charter Middle School, is featured in Dr. William Ouchi’s  book, 
Making Schools Work.

2008 – present:  Adjunt professor, Loyola Marymount University 
Teaching in the Master’s program in Educational Leadership with a charter school 
emphasis.  
.
1992 – 1998: Montague Charter Academy, Pacoima, CA
Classroom teacher, Title 1 Coordinator, Curriculum Advisor, teacher leader and  co-
author of the charter petition to convert Montague from an LAUSD school to an 
independent charter school.

1986 – 1992: Pacoima Elementary School, Pacoima, CA
Classroom teacher for grades one through six. Authored a Healthy Start Planning Grant 
and coordinated the development of a Healthy Start program in collaboration with two 
other area elementary schools.  

1984 – 1986: Northeast Valley Health Corporation, San Fernando, CA



Director of Health Education. Trained and directed health educators, teen and parent 
advocates. Coordinated health education outreach to public schools and health education 
classes on site. Taught family life and sex education to students in eleven area high 
schools.

1974 – 1984: Family Planning Centers of Greater Los Angeles, Los Angeles, CA
Started as a Health Care Assistant, Birth Control Counselor, Infertility Counselor, and 
Research Assistant. Then became  Clinic & Health Education Director., Supervised staff 
of 25 employees, coordinated scheduling of clinic sessions and outreach. 

COMMUNITY AFFILIATIONS:

Advisory Board Member– Youth Speak, Pacoima, CA.  

Board Member – Multicultural Learning Center, Canoga Park, CA 

Board Member - California Charter Schools Association 501C4 Board 

PROFESSIONAL CONTRIBUTIONS:

Charter School Leadership Training Modules 
Fielding Graduate University, Masters of Arts in Collaborative Educational Leadership 
(MA-CEL) Co-Authored leadership training modules for graduate students interested in 
developing charter schools

Presentations at Charter School Conferences 
Presentations related to all aspects of charter school development and operations at the 
state and national conferences annually from 1999 - present

Grant Author and recipient 
Author and recipient of numerous grants including but not limited to the following: 

� The College Ready Promise. A 60 million dollar grant from the Bill and Melinda 
Gates Foundation developed and received in collaboration with 4 other California 
charter management organizations. 2009 – present 

� Walton Charter School startup Grants. 2006, 2009
� Ahmanson Foundation Grant for development of performing arts space, 2008
� Federal charter schools planning and implementation grants 1998, 2000, 2002, 

2003, 2005, 2006, 2009. California State Department of Education
� Dell Foundation funding for buildup of PUC home office and opening of new 

schools, 2004 – present
� New Schools Venture Fund funding for building of PUC home office and opening 

of new schools, 2004 - present
� Bill & Melinda Gates Foundation Early College High School Grants, 2004



� Federal charter school grants: Startup and implementation grants for every PUC 
school

� MCI WorldCom technology grant 2000; In collaboration with CSUN Community 
Service Learning Department

� Healthy Start Grant, Pacoima Elementary School, 1992 

PARTNERSHIP FACILITATION:

Service Learning Partnerships (2000 – 2005); Collaborated with CSUN personnel to 
facilitate numerous service learning project partnerships for CSUN students and students 
in the NE San Fernando Valley PUC Schools,

Co-presenter (2000 - 2002); Campus Compact Forums; in collaboration with CSUN 
Office of Service Learning Director  

6th grade CSUN summer programs for PUC students (1999 – present); Facilitated 
partnership with CSUN to design a college immersion program for all incoming 6th grade 
students in PUC schools in NE San Fernando Valley, who spend one week on the CSUN 
campus prior to the onset of their first middle school year. 

Early College High School Partnerships (2003 – present); Facilitated partnerships with 
Los Angeles Mission College and CSUN in order to permit students from Community 
Charter Early College High School to take college classes concurrently with high school 
course work. 



Ref Rodriguez, Ed.D. 
2904 Sagamore Way 

Los Angeles, California 90065 
818.303.6472 

ref.rodriguez@gmail.com 

PROFESSIONAL EXPERIENCE 

2009 to  President and CEO,  
present  Partners for Developing Futures, Inc., Los Angeles, CA

Responsible for leading a social venture investment fund that primarily invests in high-
potential, early-stage minority-led charter schools and charter school networks that serve 
underserved students. Partners' mission is to efficiently identify, recruit, and support 
leaders of color in creating and growing high-quality charter schools and charter school 
networks. Primary responsibilities include managing the day to day operations of the 
organization, raising funds, growing the organization to scale, and measuring 
organizational effectiveness.    

1999 to  Founder and Co-CEO,  
2009  Partnerships to Uplift Communities (PUC), Inc., Los Angeles, CA
 Responsible for the strategic and day to day operations of a nonprofit charter school 

management organization.  During tenure, PUC operated ten charter school campuses, 
serving 3000 students, located in Northeast Los Angeles and the Northeast San 
Fernando Valley. Oversaw a senior management team comprised of seven senior 
managers responsible for operations, finance, human resources, fundraising & 
development, strategic planning and initiatives, clinical counseling, and curriculum & 
instruction. Direct oversight responsibility for the implementation of a 30 million dollar 
annual operating budget. Developed a revenue generating arm (PUC Services) that 
offers back office support services to charter schools and nonprofits in Los Angeles.  

 In 1999 founded California Academy for Liberal Studies, the first charter school in 
Northeast Los Angeles. In 2003 California Academy for Liberal Studies, Inc. and 
Community Charter Middle School, Inc. merged to become Partnerships to Uplift 
Communities, Inc. (PUC).      

2009 to  Lecturer, Institute of School Leadership and Administration 
present  School of Education, Loyola Marymount University, Los Angeles, CA
 Teach courses in the School of Education Master’s program in Leadership and 

Administration and the Doctoral program in Leadership for Social Justice. 

2007 to  Executive in Residence, Charter School Leadership Academy 
2008  School of Education, Loyola Marymount University, Los Angeles, CA
 Responsible for developing and managing a program for aspiring leaders in charter 

schools leading to a Master’s degree and/or an Administrative Services Credential.  

1998 to  Parish Manager, St. Francis de Sales Parish 
2000  Sherman Oaks, CA

Oversee the day to day business, finance, and administrative functions for a Catholic 
parish and Catholic parochial school serving 3000 registered families. Responsible for 
developing, managing, and overseeing a 2.5 million dollar operating budget.     



1996 to Director of Administration and Development,  
1998 Divine Savior School, Los Angeles, California
 Oversee administration, finance, fundraising, and operations for a Catholic parochial 

school serving 300 students in grades k-8. 

1995 to  Analyst/Executive Assistant, Office of the Vice Chancellor for Business & Finance, 
1996  California State University System, Long Beach, CA
 Provide technical support regarding the implementation of fiscal and administrative policy 

to the business & finance departments for each of the 22 campuses in the California 
State University system.    

1993 to  Executive Assistant to the Chairman & Chief Executive Officer,  
1995  Henry Group of Companies, Huntington Park, CA

Serve as right hand to the Chairman and CEO of a privately held company specializing in 
manufacturing roof maintenance products and the distribution of premium wines.   

1989 to  Accounting Manager, Eanda Corporation dba Erbe & Associates 
1993  Los Angeles, CA
 Oversee the accounting, finance and administrative functions for a privately held 

computer consulting firm. 

EDUCATION 

2006  Doctor of Education (Ed.D.), Educational Leadership & Change 
Fielding Graduate University, Santa Barbara, California 
Dissertation Title: Evaluation of an Urban Charter Middle School Serving Predominantly 
Latino Students.

1995  Bachelor of Arts in Humanities 
Loyola Marymount University, Los Angeles, California 

COMMUNITY SERVICE 

Corporate Treasurer & Board Member (2003-present), Partnerships to Uplift Communities, Los Angeles, 
CA.

Advisory Board Member (2010-present), Education Pioneers, Los Angeles, CA.  

Board Member (2007-present), Multicultural Learning Center (a Dual Language Charter School), 
Woodland Hills, CA.  

Founding Member (2003 – present). Education Strategy Group – Occidental College, Center for 
Community Based Learning, Los Angeles, CA. 

Vice Chair and Board Member (2005 – 2009), California Charter Schools Association.  Los Angeles, CA. 

Board Member (2004 – 2007). Los Angeles Boys and Girls Club, Los Angeles, CA. 

Board Member (2004 – 2007). Small Schools Alliance, Los Angeles, CA. 
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CIVIC and PROFESSIONAL APPOINTMENTS

Commissioner, City of Los Angeles (2006 – 2007).  Los Angeles Housing Department, Rent Adjustment 
Commission. Los Angeles, CA.  Appointed by Mayor Antonio Villaraigosa.   

Member, Advisory Council (2006 – present), School of Education, Loyola Marymount University, Charter  
School Leadership Training Academy.   

Member, Steering Committee (2005).  Aspen Institute / NewSchools, Annual Gathering of Education 
Entrepreneurs.  

Elected Member (2007), Glassell Park Neighborhood Council (Public Office). City of Los Angeles.  

FELLOWSHIPS 

Fellow (2007 – 2009).  Aspen Institute / New Schools Entrepreneurs for Public Education Program. 
Aspen, CO.



 
 JOHN D. BIROC, Ph.D. 
16861 Ventura Blvd., Suite 304 

Encino, CA 91436 
(818) 386-1019 

FAX (818) 886-0628 
 
 
Perhaps the most poignant example of group motivation I can recall was in working with a group of adult 
patients in a psychiatric hospital who, under the skilled direction of John Biroc, Professor of Theatre, CSUN,
re-enacted what it was like to make a suicide attempt. I do not recommend that the casual reader attempt such 
an intervention, for it requires someone as mature and sensitive as Dr. John Biroc to handle this kind of work.
 Professor Gavin Bolton, Towards a Theory of Drama in Education, London, England 

 

Degrees
 
Ph.D.  (Counseling Psychology)     University of Southern California 
                 Dissertation topic: "The effect of psychodramatic role-reversal on 
                 the reduction of adolescent egocentricity in a milieu therapy setting.” 
  Minor in Family Therapy,  1989 

M.S.  (Counseling Psychology) University of Southern California 
           Los Angeles, CA, 1981 

M.A.  (Theatre) California State University, 
           Northridge, CA, 1974 

B.A.  (Theatre) San Fernando Valley 
           State College, Northridge, CA,  1969 

Licensed Marriage and Family Therapist 
State of California License No. M16752,   February, 1981. 

Private practice, Encino, CA, 1981 to present. 

President, Board of Directors, PUC Schools, Burbank, 2008 to present. CMO runs 12 charter 
schools in San Fernando Valley and Los Angeles. 

Clinical Coordinator, Van Nuys Psychiatric Hospital, Partial Hospitalization Program, April 
1998 to 2001. 

Clinical Director, Sirkin Institute, Encino, CA, 1985 to 1988. 

Co-founder, Malibu Ranch Mind and Body Spa. Calamigos Ranch. In charge of mental health 
program/component, 1992. 

Staff director, California Institute of Psychodrama, Santa Monica, CA, 1976-1979.  Dr. Lewis 
Yablonsky, director. 
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Psychodramatist, Winterton Mental Hospital, Durham, England, working with adolescent 
groups.  Invited by Dr. Gavin Bolton, Professor, University of Durham. 

Lifetime teaching credential, State of California, Secondary Credential 

Trained by Southern California Diabetes Association in Psychological and Sociological 
Implications of Diabetes, 1987. 

Board of Directors, Free Arts for Abused Children.  The organization brings arts to children 
who are victims of child abuse. Involved in teacher training and recruitment, video 
production, public relations, and was a member of the Executive Board. 1973 to present. 

Board of Directors, Partnerships to Uplift Communities (PUC), Charter school movement, 
State of California.  2006. 
 

Teaching Experience

Los Angeles Community College District:  Pierce College, Woodland Hills, CA., Department 
of Psychology. Adjunct Professor, Undergraduate Program.  2000 to present 

Antioch University, Los Angeles, Department of Psychology and Department of Sociology.  
1993 to 2000. Adjunct professor. Both graduate and undergraduate programs. 

UCLA, Graduate School of Social Welfare. 1989 to 1994.  Adjunct Professor

California State University, Northridge, Department of Theatre, Associate Professor, 1971 to 
1986.  Taught acting, drama in education, drama therapy, and improvisational drama. 

Sirkin Institute, Encino, CA. Clinical director/faculty, Paraprofessional Training Program.  
1982 to 1988. Implemented training course for paraprofessionals and supervised interns. 

Van Nuys High School, Los Angeles Unified School District, 1968-72.  Taught drama, 
filmmaking, English, and history. 

Additional Work Experience
 

Motivational speaker: Paul Mitchell Systems, Vail, CO; Sebastian International, Woodland 
Hills, CA; ARCO, Los Angeles, CA; Cushman and Wakefield, Los Angeles, CA; NBC,
Burbank, CA. 

Professional actor: Stage (both in New York and Los Angeles), television (including regular 
role on television series, Convoy), and commercials.  (Separate resume on request) 

Also appeared in the following television shows dealing with therapy: 
     Todd TV:  Reality Show, FX Television, 2004.  Guest therapist. 
     Alternatives, PBS (Psychodrama and corporal punishment) 
     Talk About, CBS (Psychodrama as a form of therapy) 
     Special Edition, Metromedia (Psychodrama, an intro.) 
     Two on the Town, CBS (Understanding cultural 
           differences through psychodrama) 
     MidMorning LA, KTTV (Mediation and Divorce) 
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     Considered for host of The Human Affair, ABC 
     Considered for Host of The Group. Fox Television. 

Professional baseball, Chicago Cubs, 1957 

Drama editor/reviewer: San Fernando Valley Sun

 

Clinical Experience
 

Private Coaching/Therapy Practice, Encino, CA, 1981 to present 

AVERT Project: Reducing School Violence Through Empathy:  training for Santa Barbara 
School District.  May, 2006. 

AVERT Project: Probation Safety:  training for San Luis Obispo Department of Probation, 
Leonard Manzella, director.  April, 2007. 

Administrator, Boyle Heights Adult Day Health Care Center, Los Angeles. Administrator of 
day care for chronically mentally ill and supervised healthcare professionals. October, 2000 to 
August, 2001. 

Director, St. Luke Adult Day Health Care, Lakeview Terrace, CA    March, 2000 to May 
2000.

Clinical Director, Partial Hospitalization Program, Van Nuys Psychiatric Hospital,  April, 
1998 to February, 2000. 
     Women's Unit, Adolescents, Adult Unit [Chemical Dependency and Psychiatric]. 

Contract psychotherapist, Pine Grove Mental Health Hospital, February, 1989 to 1992. (Day 
Treatment with both adolescents and adults, Family Therapy). 

Contract psychotherapist. Coldwater Canyon Hospital, April, 1988 to 1989    (Adolescents 
[Psych and CD], Adult Psychiatric). 

Supervisor / administrator.  Sirkin Institute, Encino, CA.  Clinical director/faculty, Para-
professional Training Program.  1982 to 1988.   

Contract psychotherapist, Woodview-Calabasas Hospital, Adolescents, Young Adults and 
Adults, 1986-1987.

Northridge Hospital, Contract Therapist, Adolescent Day Treatment,  1984-85. 

Contract psychotherapist, Nu-Med Regional Hospital, Recovery Unit (chemical dependency), 
Sept., 1986 - Feb., 1987.  . 

Guest lecturer and practitioner, Winterton Mental Hospital, Durham, England, Adolescents, 
Young Adults;  1977.

Staff director, California Institute of Psychodrama, Santa Monica, CA.  Dr. Lewis 
Yablonsky, director.  1976-1979 
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Grants and Awards
 
  
Selected among top 10% of American University Professors.   

Nominated for Distinguished Professor Award, CSUN, for seven consecutive years.    

Selected for National Committee on Psychological and Social Issues of Diabetes, ADA. 

Selected for Who's Who in the West, 1979 through 1993. 

Acknowledged in Professor Gavin Bolton's book, Towards a Theory of Drama in Education,
Longman Group, Ltd., London, 1979. 

CSUN Foundation Grant for Instructional Improvement, December, 1979. 
 
Selected for National Drama in Education Committee, American Theatre Association. 

Article in Gordon Hunt's book, How to Audition, Basic Books, Chicago, 1978. 

 

 
Publications

 

Featured in: Gerrie, Anthea, Band-Aid.  London Sunday Express (reprinted in Boulder 
Times), September 18, 2002. 

Mentioned in Rayner, Ben, The heavy burden of being a mega-star. Toronto Star, August 25, 
2002.

Featured in: Boucher, Geoff, Helping rock bands make themselves whole, Los Angeles 
Times, Calendar Section, July 23, 2002, p.1. 

Featured in: Boucher, Geoff, Helping rock bands, Baltimore Sun,  August 7, 2002 

Featured in: Boucher, Geoff, Helping rock bands make themselves whole, Orlando Sentinel,
August 9, 2002 

Featured in: “Incubus and Audiovent share…”  The Point, St. Louis, MO Online Rock 
Alternative, August 10, 2002. 

Featured in: Chagollan, Steve,  Hollywood Reporter, “Pet Projects”,  June 7, 1993. 

Mentioned in:  Bolton, Gavin, Towards a Theory of Drama in Education, Longman Group, 
Ltd. London, 1979.
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Biroc, John in Gordon Hunt,  "Overcoming the fear of auditioning," How to Audition, Basic 
Books, Chicago, 1978. 

Quoted in Los Angeles Times on numerous occasions. 

Mentioned in Terrance Hines, An Actor Succeeds: Career Management for the Actor, Samuel 
French, 1990.

Biroc, John, "Creative Drama and the Adolescent," Children's Theatre Review, Spring, 1973.
pp. 14-17. 

Biroc, John, "Captain Creative Drama: a melodrama in 1/2 act," Secondary School Drama 
Journal, Winter, 1975.  pp. 8-10. 

Biroc, John, "Early Creativity:  its birth and death," The Child, Vol. 1, No. 1.  pp. 18-20.  (co-
authored with Cornelia Hansen). 

Biroc, John, "The Arts: Drama," Guide to the Performing and Visual Arts, Performing Tree of 
Los Angeles. 1976. 

Biroc, John, "The Arts in the Curriculum,"  (co-authored with Susan Cambique and Millie 
Burnett) Guide to the Performing and Visual Arts, Performing Tree of Los Angeles, 1976. 

Biroc, John, "Approaching the Ibo Tribe of Nigeria Through Creative Drama," Performing 
Tree supplement to Guide to the Performing and Visual Arts, Los Angeles, CA, 1976. 

Biroc, John, "Multi-Cultural Education and Drama," Performing Tree supplement to Guide to 
the Performing and Visual Arts, Los Angeles, 1976. 

Contributed to "Drama in Education," Theatre News, Summer, 1977. 

Professional Affiliations

*  American Society for Group Psychotherapy and Psychodrama 
*  California Association of Marriage and Family Therapists 
*  National Association for Drama Therapy 

 
Professional Papers/Guest Performances/Guest Speaking

The Face of Evil: Working with gang members.  Discovery Channel with Dr. Lewis 
Yablonsky, December, 2007 

Todd-TV,  FX Network. Special appearances, February 18, 25, March 3, 2004. 

Canadian Television News: Cowan, Matt, Rock star coach provides stress-free philosophy.
Canadian Television, October 2, 2002 

MTV; Self destruction and rock music. Ultrasound. Appeared with group Audiovent, October 
7, 2002. 
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Interview:  “The Development of Bands,” South Carolina Educational Radio Network, 
August 3, 2002. 

Interview:  “Working With Rock n’ Roll,” SXWX Radio, Dallas, TX, August 2, 2002. 

Interview:  Allan Ayo, “The Rock Alternative Radio Station,” San Jose, CA, August 8, 2002. 

“Anger Management”  Pierce College, Woodland Hills, CA. Workshop sponsored by Pierce 
College Counseling Center.  May 8, 2001. 

“Art Therapy and Drama” Art Center of Los Angeles, Pasadena, October, 1994 

“Art Therapy and Its Cousins,” Asilomar Conference for National Association of Art 
Therapy, Pacific Grove, CA;    June 5, 1994. 

“Theatre, Sociodrama, and Psychodrama:  Role and its relationship to abused children.” Free 
Arts for Abused Children Volunteer Training, Santa Monica, CA;  July 15, 1993. 

“Psychodrama and Sociodrama in Theatre, Film, Literature.”  American Society for Group 
Psychotherapy and Psychodrama Conference, Santa Monica, July, 1993. 

Stress Management in Everyday Life, Malibu Ranch Spa, July, 1992. 

Travel and Travel-related experiences
Advisor to Break-Away Tours, San Diego, CA, 1971 to 2007. Set up and guided theatre tours 
to New York, London, Edinburgh, Paris.

Italy’s Cookin’ – set up and guided culinary tours to Umbria and Tuscany with Epicurean 
School of Culinary Arts, LA and Sbicca Restaurant, Del Mar, CA. 2000..

Toured throughout Europe and the United States.
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CAREER SUMMARY 
Ed Palmer has been associated with the Grubb & Ellis Company since 1978, where he 
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Central Los Angeles and East San Fernando Valley.  As a member of the industrial staff in the Downtown Los 
Angeles office, he has consistently ranked as one of the top ten sales and leasing leaders in terms of commission 
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EXPERIENCE
1978 – Present: Grubb & Ellis Company 

EDUCATION 
Ed Palmer attended Arizona State University where he was a member of the Varsity Basketball team and served 
as a page at the Arizona State House of Representatives. 

CORPORATE REPRESENTATIONS: 

� Meruelo Maddux Properties � Hydrill Company 
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Los Angeles, CA  90015 

David Houk, President 
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CARDEN SPRINKLERS 
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Mike Carden, President 

323.258.8300 

PENN LITHO 

16221 Arthur Street 

Cerritos, CA  90703 

Charles Stay, CEO 

562.926.0455 
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Burbank, CA  91504 

David Cronenbold, President/CEO 

818.767.2000 
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John Woods, Director of Leasing & Acquisition 
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INDEPENDENT AUDITORS’ REPORT 

Board of Directors 
Partnerships to Uplift Communities 
111 North First Street, Suite 100 
Burbank, CA  91502-1851 

We have audited the accompanying consolidated statement of financial position of Partnerships to Uplift 
Communities (PUC) (a nonprofit organization) as of June 30, 2010 and the related consolidated statements of 
activities and cash flows for the year then ended. These consolidated financial statements are the responsibility of 
PUC’s management.  Our responsibility is to express an opinion on these consolidated financial statements based on 
our audit. 

We conducted our audit in accordance with auditing standards generally accepted in the United States of America 
and the standards applicable to financial audits contained in Government Auditing Standards, issued by the 
Comptroller General of the United States.  Those standards require that we plan and perform the audit to obtain 
reasonable assurance about whether the consolidated financial statements are free of material misstatement.  An audit 
includes examining, on a test basis, evidence supporting the amounts and disclosures in the consolidated financial 
statements.  An audit also includes assessing the accounting principles used and significant estimates made by 
management, as well as evaluating the overall financial statement presentation.  We believe that our audit provides a 
reasonable basis for our opinion. 

In our opinion, the consolidated financial statements referred to above present fairly, in all material respects, the 
financial position of PUC as of June 30, 2010, and the changes in its net assets and cash flows for the year then ended 
in conformity with accounting principles generally accepted in the United States of America. 

In accordance with Government Auditing Standards, we have also issued our report dated XX, 2010 on our 
consideration of PUC’s internal control over financial reporting and on our tests of its compliance with certain 
provisions of laws, regulations, contracts and grant agreements and other matters.  The purpose of that report is to 
describe the scope of our testing of internal control over financial reporting and compliance and the results of that 
testing, and not to provide an opinion on the internal control over financial reporting or on compliance.  That report 
is an integral part of an audit performed in accordance with Government Auditing Standards and should be 
considered in assessing the results of our audit. 

The accompanying schedule of expenditures of federal awards on page 20 is presented for purposes of additional 
analysis as required by U.S. Office of Management and Budget Circular A-133, Audits of States, Local Governments, 
and Non-Profit Organizations.  The supplementary schedules on pages 17-19 and pages 21-59 are presented for the 
purposes of additional analysis.  These schedules are not a required part of the basic financial statements.  Such 
information has been subjected to the auditing procedures applied in the audit of the basic financial statements and, 
in our opinion, is fairly stated, in all material respects, in relation to the basic financial statements taken as a whole.  
The supplementary section, including the schedule of expenditures of federal awards, is the responsibility of 
management and was derived from and relate directly to the underlying accounting and other records used to prepare 
the financial statements.   
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Board of Directors 
Partnerships to Uplift Communities 

The information has been subjected to the auditing procedures applied in the audit of the financial statements and 
certain additional procedures, including comparing and reconciling such information directly to the underlying 
accounting and other records used to prepare the financial statements themselves, and other additional procedures in 
accordance with auditing standards generally accepted in the United States of America.  In our opinion, the 
information is fairly stated in all material respects in relation to the financial statements as a whole. 

 VICENTI, LLOYD & STUTZMAN LLP
XX, 2010 
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

CONSOLIDATED STATEMENT OF FINANCIAL POSITION 
June 30, 2010 

PUC PUC PUC Lakeview
Los Angeles Valley  Terrace Eliminations Total

CURRENT ASSETS:
Cash and cash equivalents -$                   905,938$       -$                   -$                   905,938$       
Accounts receivable 2,111,314      567,360         1,960,924      -                     4,639,598      
Intercompany receivable -                     197,933         -                     (197,933)       -                     
Deposits and prepaid expenses 92,389 29,121 58,261 -                     179,771         
Other current assets 21,058           2,225             25,774           -                     49,057          

Total current assets 2,224,761      1,702,577 2,044,959 (197,933) 5,774,364

LONG-TERM ASSETS:
Intercompany notes receivable 1,594,401      -                     -                     (1,594,401)    -                     
Buildings -                     -                     3,274,403      -                     3,274,403      
Leasehold improvements 809,002         223,029 1,066,844      -                     2,098,875      
Furniture and equipment 831,150         175,936 592,521 -                     1,599,607      
Less: Accumulated depreciation (1,139,214)    (122,877)       (604,686)       -                     (1,866,777)

Total long-term assets 2,095,339      276,088         4,329,082      (1,594,401)    5,106,108     

Total assets 4,320,100$   1,978,665$   6,374,041$ (1,792,334)$  10,880,472$

            
CURRENT LIABILITIES:

Accounts payable 401,114$       105,703$       2,435,110$    -$                   2,941,927$    
Accrued payroll and related expenses 976,292         274,089         888,194         -                     2,138,575      
Intercompany payable 197,836 -                     97                  (197,933)       -                     
Current portion of leases payable 29,824           30,740           -                     -                     60,564           
Current portion of loans payable 25,256           50,000           -                     -                     75,256           
Line of credit 236,700         68,400           194,900         -                     500,000        

Total current liabilities 1,867,022      528,932         3,518,301      (197,933)       5,716,322     

LONG-TERM LIABILITIES:
Intercompany notes payable -                     -                     1,594,401      (1,594,401)    -                     
Long-term portion of leases payable 35,899           45,541           -                     -                     81,440           
Long-term portion of loans payable -                     150,000         -                     -                     150,000         
Security deposits payable -                     -                     6,500             -                     6,500            

Total long-term liabilities 35,899           195,541         1,600,901      (1,594,401)    237,940        

Total liabilities 1,902,921    724,473       5,119,202    (1,792,334) 5,954,262     

NET ASSETS:
Unrestricted 2,417,179      1,254,192      1,254,839      -                     4,926,210     

Total net assets 2,417,179    1,254,192    1,254,839    -                    4,926,210     

Total liabilities and net assets 4,320,100$   1,978,665$   6,374,041$ (1,792,334)$  10,880,472$

ASSETS

LIABILITIES AND NET ASSETS

The accompanying notes are an integral part of these financial statements. 

     DRAFT for Discussion Purposes Only



- 4 - 

PARTNERSHIPS TO UPLIFT COMMUNITIES 

CONSOLIDATED STATEMENT OF ACTIVITIES 
For The Year Ended June 30, 2010

PUC PUC PUC Lakeview
Los Angeles Valley  Terrace Eliminations Total

REVENUES

State revenue:
State aid portion of general-

purpose block grant 4,533,329$      1,254,483$    3,984,733$    -$                   9,772,545$    
Block grant - categorical 836,324           258,711         606,139         -                     1,701,174      
Other state revenue 2,315,038        481,773         1,789,904      -                     4,586,715      

Federal revenue 1,687,696        789,661         1,027,297      -                     3,504,654      
Local revenue:

In-lieu property tax revenue 1,647,365        479,341         1,365,691      -                     3,492,397      
Interest income 6,836               -                     22,269           -                     29,105           
Other revenue 466,651           583,504         2,876,241      (1,648,361)     2,278,035     

Total unrestricted revenues 11,493,239      3,847,473    11,672,274 (1,648,361)   25,364,625   

EXPENSES

Program services:
Educational programs 12,044,195      3,362,546      9,000,845      -                     24,407,586    

Support services:
General and administrative 787,529           261,955         3,865,757      (1,648,361)     3,266,880     

Total expenses 12,831,724      3,624,501    12,866,602 (1,648,361)   27,674,466   

Change in unrestricted net assets (1,338,485)      222,972         (1,194,328)     -                     (2,309,841)    

Beginning unrestricted net assets 3,755,664        1,031,220      2,449,167      -                     7,236,051     

Ending unrestricted net assets 2,417,179$      1,254,192$   1,254,839$ -$                   4,926,210$   

The accompanying notes are an integral part of these financial statements.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

CONSOLIDATED STATEMENT OF CASH FLOWS 
For The Year Ended June 30, 2010 

PUC PUC PUC Lakeview
Los Angeles Valley  Terrace Total

 CASH FLOWS from OPERATING ACTIVITIES:

 Change in Net Assets (1,338,485)$   222,972$       (1,194,328)$    (2,309,841)$   

Adjustments to reconcile change in net assets to net 
cash provided by (used by) operating activities:

Depreciation 191,687         36,867           166,847           395,401         
(Increase) and decrease in operating assets:

Accounts receivable 319,851         (106,979)        543,165           756,037         
Intercompany receivable 627,149         (197,933)        582,582           1,011,798      
Deposits and prepaid expenses 100,081         31,313           211,361           342,755         
Other current assets (15,774)          (1,921)            (10,309)           (28,004)          

Increase and (decrease) in operating liabilities:
Accounts payable (706,410)        78,312           2,014,194        1,386,096      
Accrued payroll and related expenses 464,308         194,487         403,655           1,062,450      
Intercompany payable (52,164)          -                     (959,634)         (1,011,798)     
Other current liabilities -                     -                     (66,491) (66,491)         

Net cash provided by (used by) operating activities (409,757) 257,118 1,691,042 1,538,403

 CASH FLOWS from INVESTING ACTIVITIES:
Purchase of fixed assets (709,468) (43,907) (1,791,150) (2,544,525)

Net cash used by investing activities (709,468) (43,907) (1,791,150) (2,544,525)

 CASH FLOWS from FINANCING ACTIVITIES:
Proceeds from line of credit 236,700         68,400           194,900           500,000         
Repayment of lease payable -                     -                     (792)                (792)               
Repayment of long-term debt (148,032) (50,000) (94,000) (292,032)       

Net cash provided by financing activities 88,668           18,400 100,108 207,176        

Net increase (decrease) in cash and cash equivalents (1,030,557)     231,611         -                      (798,946)        

Cash and cash equivalents at the beginning of the year 1,030,557 674,327 -                      1,704,884     

Cash and cash equivalents at the end of the year -$                  905,938$ -$                    905,938$      

The accompanying notes are an integral part of these financial statements. 
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

NOTES TO THE CONSOLIDATED FINANCIAL STATEMENTS 
June 30, 2010 

NOTE 1 – SUMMARY OF SIGNIFICANT ACCOUNTING POLICIES:

Business Activities – Partnerships to Uplift Communities (PUC) is made up of three tax-exempt 
nonprofit public-benefit corporations and was originally established in 2003.  The corporate 
structure at PUC and the charter school entities changed in July 1, 2005 at which time the charter 
schools merged their operations into one corporate entity (PUC) that oversees the operations of the 
charter schools.  In September 2008, the board of directors approved forming two additional 
corporations, PUC Los Angeles and PUC Valley, and changing the name of the existing 
corporation to PUC Lakeview Terrace.  These three corporations, together with PUC Facilities 
LLC collectively make up Partnerships to Uplift Communities. 

PUC manages ten charter schools authorized by LAUSD under separate charters.  The PUC 
charter schools provide an improved learning facility for underprivileged children.  The schools 
are California Academy for Liberal Studies Middle School and High School, Community Charter 
Middle School and High School, Excel Charter Academy, Lakeview Charter Academy, Milagro 
Charter School, Nueva Esparanza Charter Academy, Santa Rosa Charter Academy, and Triumph 
Charter Academy. Additionally, for the year ended June 30, 2010, the consolidated financial 
statements include predevelopment activities related to two new schools, Lakeview Charter High 
School and Triumph Charter High School.  These two additional schools are expected to open for 
the 2010-2011 school year. 

PUC corporate offices are located in Burbank, California in the County of Los Angeles.  PUC 
currently operates one elementary school (grades Kindergarten through 5), seven middle schools, 
and two high schools. 

Each of the charter schools under PUC Los Angeles and PUC Lakeview Terrace pays management 
fees to PUC based on 7% of revenues.  Each of the charter schools under PUC Valley pays 
management fees to PUC based on 8% of revenues.  The schools receive most of their support 
from the Federal and State governments under the authority of the State of California and the Los 
Angeles Unified School District (LAUSD). 

Each charter school, approved by the Board of Education of LAUSD, is independent from the 
LAUSD in that all decisions, including those regarding management and the use of funds, are 
made at the charter school level. 

Cash – PUC defines cash and cash equivalents to include only cash on hand, demand deposits, and 
liquid investments with original maturities of three months or less.  
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

NOTES TO THE CONSOLIDATED FINANCIAL STATEMENTS 
June 30, 2010 

NOTE 1 – SUMMARY OF SIGNIFICANT ACCOUNTING POLICIES: (continued)

Basis of Accounting – These consolidated financial statements are reported using the current 
financial resources measurement focus and the accrual basis of accounting.  Revenues are recorded 
when susceptible to accrual, i.e., both measurable and available to finance expenditures of the 
fiscal period.  “Available” means collectible within the current period or soon enough thereafter to 
pay current liabilities.  Application of the “susceptibility to accrual” criteria requires consideration 
of the materiality of the item in question and due regard for the practicality of accrual, as well as 
consistency in application.   

Consolidation: - These consolidated financial statements include the accounts of three tax exempt 
nonprofit public benefit corporations (PUC Los Angeles, PUC Valley, and PUC Lakeview 
Terrace) and PUC Lakeview Terrace’s subsidiary, PUC Facilities, LLC (a single member limited 
liability company).  Collectively, these organizations make up Partnerships to Uplift Communities. 

Investments – Earnings from investments are recorded as other local revenues in these 
consolidated financial statements.  Interest income is recognized when earned. 

Capital Assets – Capital assets purchased or acquired with an original cost of $1,000 or more are 
reported at historical cost or estimated historical cost.  Contributed assets are reported at fair 
market value as of the date received.  Additions, improvements, and other capital outlays that 
significantly extend the useful life of an asset are capitalized.  Other costs incurred for repairs and 
maintenance are expensed as incurred.  Depreciation on all assets is provided on the straight-line 
basis over the various estimated useful lives of the assets which range from three to seven years for 
equipment, five to fifteen years for leasehold improvements, and thirty-nine years for buildings. 

Income Taxes – PUC Los Angeles, PUC Valley, and PUC Lakeview Terrace are nonprofit public-
benefit corporations and have been recognized as tax-exempt pursuant to Sec. 501(c)(3) of the 
Internal Revenue code and 23701d of the California Revenue and Taxation Code.  PUC Facilities, 
LLC is eligible for tax exemption under section 23701h of the California Revenue and Taxation 
Code.  Accordingly, no provision for income taxes has been made.   

PUC has evaluated its tax positions and the certainty as to whether those positions will be 
sustained in the event of an audit by taxing authorities at the federal and state levels.  The primary 
tax positions evaluated are related to PUC’s continued qualification as a tax-exempt organization 
and whether there is unrelated business income activities conducted that would be taxable.  
Management has determined that all income tax positions are more likely than not (>50%) of 
being sustained upon potential audit or examination; therefore, no disclosures of uncertain income 
tax positions are required.  PUC files informational returns in the U.S. federal jurisdiction, and the 
state of California. 

PARTNERSHIPS TO UPLIFT COMMUNITIES 
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NOTES TO THE CONSOLIDATED FINANCIAL STATEMENTS 
June 30, 2010 

NOTE 1 – SUMMARY OF SIGNIFICANT ACCOUNTING POLICIES: (continued)

Use of Estimates – The preparation of financial statements in conformity with generally accepted 
accounting principles requires management to make estimates and assumptions that affect certain 
reported amounts and disclosures.  Accordingly, actual results could differ from those estimates. 

Net Assets – Net assets of the organization and changes therein are classified and reported as 
follows:

Unrestricted net assets – New assets that are not subject to donor-imposed stipulations. 

Temporarily restricted net assets – Net assets subject to donor-imposed stipulations that 
will be met either by actions of the School and/or the passage of time. 

Permanently restricted net assets – Net assets subject to donor-imposed stipulations that 
they be maintained permanently by the School.  Generally, the donors of these assets 
permit the School to use all or part of the income earned on related investments for general 
or specific purposed. 

All contributions are considered to be for unrestricted purposes unless specifically restricted by the 
donor.  All donor-restricted contributions made in the year ended June 30, 2010, whose restrictions 
have been met in this period, are included in the statement of activities as unrestricted revenue. 

Property Taxes – All jurisdictions within California derive their taxing authority from the State 
Constitution and various legislative provisions contained in the Government code and Revenue 
and Taxation Code.  Property is assessed by the County Assessor and State Board of Equalization 
at 100% of full cash or market value (with limited exceptions) pursuant to Article XIII A of the 
California State Constitution and statutory provisions. The property tax levy to support general 
operations of the various jurisdictions is limited to one percent (1%) of assessed value and is 
distributed in accordance with statutory formulas.  Amounts needed to finance the annual 
requirements of voter-approved debt are excluded from this limitation and are separately 
calculated and leveled each fiscal year.  The rates are formally adopted by either the County Board 
of Supervisors or the city council, or in some cases, the government board of a special district. 

Property taxes are levied on both real and personal property.  Secured property taxes are levied on 
or before the first business day of September of each year.  They become a lien on real property on 
January 1 preceding the fiscal year for which taxes are leveled.  These tax payments can be made 
in two equal installments, the first is due November 1 and delinquent with penalties after 
December 10; the second is due February 1 and delinquent with penalties after April 10. 

Secured property taxes, which are delinquent and unpaid as of June 30 are declared to be tax 
defaulted and are subject to redemption penalties, costs, and interest when paid.  If the delinquent 
taxes are not paid at the end of five (5) years, the property is sold a public auction and the proceeds 
are used to pay the delinquent amounts due; an excess is remitted, if claimed; to the taxpayer. 

PARTNERSHIPS TO UPLIFT COMMUNITIES 
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NOTES TO THE CONSOLIDATED FINANCIAL STATEMENTS 
June 30, 2010 

NOTE 1 – SUMMARY OF SIGNIFICANT ACCOUNTING POLICIES: (continued)

Additional tax liens are created when there is a change in ownership of property or upon 
completion of new construction.  Tax bills for these new tax liens are issued throughout the fiscal 
year and contain various payments and delinquent dates but are generally due within one year.  If 
the new tax liens are lower, the taxpayer receives a tax refund rather than a tax bill.  Unsecured 
personal property taxes are not a lien against the property.  These taxes are due on March 1 and 
become delinquent if unpaid on August 31. 

Subsequent Events – All events subsequent to the balance sheet date of June 30, 2010, through 
XX, 2010, which is the date these financial statements were available to be issued, have been 
evaluated in accordance with applicable accounting standards. 

NOTE 2 – SUPPLEMENTAL CASH FLOW DISCLOSURES:

PUC PUC PUC Lakeview
Los Angeles Valley  Terrace Total

Cash paid for interest during the year 17,190$        12,914$ 704$                 30,808$   

Non-cash investing and financing activities:
     Purchase of equipment through capital lease 59,661$        76,281$ -$                     135,942$

NOTE 3 – CAPITAL ASSETS:

A summary of changes in capital assets is as follows: 

Beginning 
Balance Disposals/

Ending 
Balance

7/1/2009 Additions Adjustments 6/30/2010
Work-in-progress:

PUC Los Angeles
CA Academy for Liberal Studies 1,085,351$  -$                (1,085,351)$ -$               

Subtotal 1,085,351 - (1,085,351) -

Buildings:

PUC Lakeview Terrace
PUC Home Office -                  3,274,403 -                   3,274,403

Subtotal -                3,274,403 -                  3,274,403   
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

NOTES TO THE CONSOLIDATED FINANCIAL STATEMENTS 
June 30, 2010 

NOTE 3 – CAPITAL ASSETS: (continued) 

Beginning
Balance Disposals/

Ending
Balance

7/1/2009 Additions Adjustments 6/30/2010
Leasehold Improvements:

PUC Los Angeles
CA Academy for Liberal Studies 496,633       -                  (6,000)          490,633       
CALS Early College High School 142,681       -                  -                   142,681       
Excel Charter Academy 104,528       -                  -                   104,528       
Milagro Charter School 68,360         2,800           -                   71,160         

PUC Valley
Nueva Esparanza Charter Academy 3,880           -                  -                   3,880           
Triumph Charter Academy 194,249       24,900         -                   219,149                         

PUC Lakeview Terrace
Community Charter Middle School 82,974         -                  -                   82,974         
Community Charter Early College 

High School 86,689         -                  -                   86,689         
Lakeview Charter Academy 94,422         -                  -                   94,422         
PUC Home Office 802,759       -                  -                   802,759

Subtotal 2,077,175 27,700 (6,000)         2,098,875

Furniture and Equipment:

PUC Los Angeles
CA Academy for Liberal Studies 237,272       214,724       -                   451,996       
CALS Early College High School 284,298       -                  (14,394)        269,904       
Excel Charter Academy 80,063         -                  (18,913)        61,150         
Milagro Charter School 47,472         628              -                   48,100         

PUC Valley
Nueva Esparanza Charter Academy -                  95,288         -                   95,288         
Triumph Charter Academy 126,344       -                  (45,696)        80,648         

PUC Lakeview Terrace
Community Charter Middle School 55,350         -                  (1,572)          53,778         
Community Charter Early College 

High School 127,120       -                  (2,638)          124,482       
Lakeview Charter Academy 87,230         -                  (1,572)          85,658         
PUC Home Office 268,320       60,283         -                   328,603

Subtotal 1,313,469 370,923 (84,785) 1,599,607
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

NOTES TO THE CONSOLIDATED FINANCIAL STATEMENTS 
June 30, 2010 

NOTE 3 – CAPITAL ASSETS: (continued) 

Beginning
Balance Disposals/

Ending
Balance

7/1/2009 Additions Adjustments 6/30/2010
Less Accumulated Depreciation:

PUC Los Angeles
CA Academy for Liberal Studies (571,714)     (84,518)       -                   (656,232)     
CALS Early College High School (249,666)     (60,194)       -                   (309,860)     
Milagro Charter School (77,140)       (21,632)       -                   (98,772)       
Excel Charter Academy (49,007)       (25,343)       -                   (74,350)       

PUC Valley
Nueva Esparanza Charter Academy -                  (13,366)       -                   (13,366)       
Triumph Charter Academy (86,010)       (23,501)       -                   (109,511)     

PUC Lakeview Terrace
Community Charter Middle School (56,277)       (12,569)       -                   (68,846)       

High School (106,985)     (25,891)       -                   (132,876)     
Lakeview Charter Academy (111,729)     (20,430)       -                   (132,159)     
PUC Home Office (162,848)     (107,957) -                   (270,805)    

Subtotal (1,471,376) (395,401) -                  (1,866,777)

Net Capital Assets 3,004,619$  3,222$         (1,176,136)$ 5,106,108$

NOTE 4 – RETIREMENT PLAN:

Qualified employees are covered under a multiple-employer defined benefit pension plan 
maintained by the State of California. Certificated employees are members of the State Teachers’ 
Retirement System (STRS). 

State Teachers’ Retirement System (STRS)

The Teachers’ Retirement Fund (TRF) is a defined benefit pension plan under the STRS.  At June 
30, 2010, there were approximately 1,200 contributing employers (school districts, community 
college districts, county offices of education and regional occupational programs).  The State of 
California is a non-employer contributor to the TRF. 

     DRAFT for Discussion Purposes Only



- 12 - 

PARTNERSHIPS TO UPLIFT COMMUNITIES 

NOTES TO THE CONSOLIDATED FINANCIAL STATEMENTS 
June 30, 2010 

NOTE 4 – RETIREMENT PLAN: (continued)

Plan Description 

The Academy contributes to the State Teachers’ Retirement System (STRS), a cost-sharing 
multiple-employer public employee retirement system defined benefit pension plan administered 
by STRS.  The plan provides retirement, disability and survivor benefits to beneficiaries. Benefit 
provisions are established by State statutes, as legislatively amended, within the State Teachers’ 
Retirement Law.  STRS issues a separate comprehensive annual financial report that includes 
financial statements and required supplementary information. Copies of the STRS annual financial 
report may be obtained from STRS, 7667 Folsom Boulevard, Sacramento, CA 95826. 

Funding Policy 

Active plan members are required to contribute 8.0% of their salary and the Academy is required 
to contribute an actuarially determined rate.  The actuarial methods and assumptions used for 
determining the rate are those adopted by the STRS Teachers’ Retirement Board.  The required 
employer contribution rate for fiscal year 2009-10 was 8.25% of annual payroll. The contribution 
requirements of the plan members are established and may be amended by State statute. 

Qualified employees of PUC are covered under a multiple-employer defined benefit requirement 
plan maintained by an agency of the State of California.  The retirement plan is the State Teachers’ 
Retirement System (STRS).   

Contributions to STRS

PUC’s contributions to STRS for each of the last three fiscal years are as follows: 

                     STRS                     
Year Ended    Required    Percent     
   June 30,  Contribution Contributed

2008 $575,680 100%  
2009 $711,062 100%  
2010 $864,598 100%

NOTE 5 – DONATED SERVICES:

No amounts have been reflected in the consolidated financial statements for donated services 
since no objective basis is available to measure the value of the services.  However, some 
volunteers have donated their time to the PUC schools. 

PARTNERSHIPS TO UPLIFT COMMUNITIES 
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NOTES TO THE CONSOLIDATED FINANCIAL STATEMENTS 
June 30, 2010 

NOTE 6 – CONCENTRATIONS OF CREDIT RISK:

PUC maintains some of its cash balances in the Los Angeles County treasury.  The balances held 
with the County treasury are insured.  PUC also maintains various bank accounts with 
commercial institutions.  At June 30, 2010, the balances in these institutions were insured by the 
FDIC up to $250,000, and the balances, at times, exceeded the insured amount.  At June 30, 
2010, PUC’s uninsured cash balances totaled $455,354. 

NOTE 7 – OPERATING LEASES:

PUC leases its facilities and certain equipment under various operating lease agreements.  Current 
year lease expense under these leases was $XX.  Future minimum commitments under operating 
leases are as follows: 

2011 2012 2013 2014 2015 Thereafter Total

PUC Los Angeles
CALSMS/STR 246,000$    253,380$    260,981$    268,811$    276,875$    4,942,842$ 6,248,889$   
CALS HS 508,424      84,737        -                  593,161        
Milagro/Excel 535,906      554,664      574,088      594,184      614,972      743,180      3,616,994     

PUC Valley
Triumph Charter HS 6,895          -                  -                  -                  -                  -                  6,895            

PUC Lakeview Terrace
CCMS/CCHS/Lakeview 769,397      801,721      872,076      959,284      1,055,212 1,357,165 5,814,855     
PUC Home Office 120,093      20,142      -                -                -                 -                 140,235      

Total 2,186,715$ 1,714,644$ 1,707,145$ 1,822,279$ 1,947,059$ 7,043,187$ 16,421,029$

NOTE 8 – CAPITAL LEASES:

PUC leases copiers and computers under various capital lease agreements.  Total future 
commitments under capital leases are as follows: 

2011 2012 2013 Total

PUC Los Angeles
CALSMS 27,980$      30,544$      5,355$        63,879$
CALS HS 1,844          -                  -                  1,844          

PUC Valley
NEC 30,740 33,638 11,903 76,281

Total 60,564$  64,182$  17,258$  142,004$
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

NOTES TO THE CONSOLIDATED FINANCIAL STATEMENTS 
June 30, 2010 

NOTE 9 – LOANS PAYABLE:

In August 2008, PUC received a $533,976 loan from the California Charter School Association.  
The loan bears a 6.25% interest rate and requires repayment in three installments.  The final 
installment of $25,256 is due in the next fiscal year. 

In November 2008, Triumph Charter Academy received a revolving loan from the California 
Department of Education (CDE) in the amount of $250,000.  The loan bears a 2.63% interest rate 
and requires repayment in five annual installments.   

Future commitments under these two loans payable are as follows: 

2011 2012 2013 2014 Total
PUC Los Angeles

CALSMS 25,256$      -$                -$                -$                25,256$      
PUC Valley

TRI 50,000        50,000        50,000 50,000 200,000

Total 75,256$ 50,000$     50,000$     50,000$      225,256$

NOTE 10 – LOSS CONTINGENCY:

 PUC is currently in the process of settling a claim regarding Lakeview Charter Academy.  The 
estimated loss of $66,491 has been accrued as of June 30, 2010 and is included in other accrued 
liabilities in the consolidated statement of financial position. 

NOTE 11 – LINE OF CREDIT:

PUC has a line of credit with NCB for $500,000 at 3.875% interest rate.  As of June 30, 2010 the 
outstanding loan balance was $500,000. 

NOTE 12 – SUBSEQUENT EVENTS:

 In August 2010, PUC signed an agreement to sell $1,110,000 of receivables at a discounted rate. 

 In July 2010, PUC Facilities LLC obtained two loans from Low Income Investment Fund (LIIF) 
to purchase one of the school sites in Los Angeles.  The first loan is for $5,920,000 at 7.58% 
annually for 7 years.  The second loan is an interest only loan in the amount of $250,000 at 5% 
annually for 10 years.  PUC Lakeview Terrace is the sole member of PUC Facilities LLC.  PUC 
Los Angeles, PUC Valley and PUC Lakeview Terrace, collectively, are the guarantors for 
repayment of the first and second loan. 
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Following the purchase, PUC Lakeview Terrace entered into a 25-year lease agreement with PUC 
Facilities LLC. 

PARTNERSHIPS TO UPLIFT COMMUNITIES 

NOTES TO THE CONSOLIDATED FINANCIAL STATEMENTS 
June 30, 2010 

NOTE 12 – SUBSEQUENT EVENTS: (continued)

Future commitments under these two loans payable are as follows: 

For the Year PUC
Ending June 30, Facilities LLC

2011 634,054$     
2012 739,346       
2013 795,416       
2014 855,886       
2015 921,102       

Thereafter 2,224,196   

Total 6,170,000$
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

HISTORY AND ORGANIZATION 
For the Year Ended June 30, 2010 

Partnerships to Uplift Communities (PUC) is made up of three tax-exempt nonprofit public-benefit 
corporations and was originally established in 2003.  PUC manages the following ten charter schools 
authorized by the LAUSD under separate charters: 

� Community Charter Middle School (CCMS) – Established: 1999 – Charter Number: 0213  
� California Academy for Liberal Studies (CALSMS) – Established: 2000 – Charter Number: 0331 
� Lakeview Charter Academy (LAKEVIEW) – Established: 2003 – Charter Number: 0603 
� Milagro Charter School (MILAGRO) – Established: 2003 – Charter Number: 0600 
� Community Charter Early College High School (CCHS) – Established: 2005 – Charter Number: 0733 
� CALS Early College High School (CALSHS) – Established: 2005 – Charter Number: 0710 
� Excel Charter Academy (EXCEL) – Established: 2006 – Charter Number: 0798 
� Triumph Charter Academy (TRIUMPH) – Established: 2006 – Charter Number: 0797 
� Nueva Esperanza Charter Academy (NEC) – Established: 2009 – Charter Number: 1092 
� Santa Rosa Charter Academy (STR) – Established: 2009 – Charter Number: 1091 

Board of Trustees

Name    Office       Term Expires
John Biroc   Chair       June 2012 
Jacqueline Elliot  Secretary of PUC LVT and PUC Valley   June 2011 
Ed Palmer   Secretary of PUC LVT and Treasurer of PUC LA June 2011 
Ref Rodriguez   Treasurer of PUC LVT and PUC Valley   June 2011 
Jeanne Adams   Board Member      June 2011 

Administration

Jacqueline Elliot    CEO 
Kennedy Hilario    Managing Director 
Kelly Montes De Oca    Chief Academic Officer 
Malena Otero      Director of Human Resources 
Jacqueline Duvivier Castillo   Director of Business and Development 
Christine Sartiaguda     Director of Clinical Services 
Edward Vandenberg     Regional Director, Valley Schools 
Nik Orlando      Regional Director, LA Schools
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

SCHEDULE OF INSTRUCTIONAL MINUTES 
For the Year Ended June 30, 2010 

 Charter School  Grade Level Requirement Reduced Actual  Status 

Milagro Charter School Kindergarten 36,000 34,971 59,690           In compliance
Grade 1 50,400 48,960 57,170           In compliance
Grade 2 50,400 48,960 57,170           In compliance
Grade 3 50,400 48,960 57,170           In compliance
Grade 4 54,000 48,960 57,170           In compliance
Grade 5 54,000 48,960 57,170           In compliance

Nueva Esperanza Charter Grade 6 54,000 48,960 66,350           In compliance
Academy

Santa Rosa Charter Academy Grade 6 54,000 48,960 64,180           In compliance

Lakeview Charter Academy Grade 6 54,000 48,960 69,520           In compliance
Middle School Grade 7 54,000 48,960 59,840           In compliance

Community Charter Grade 6 54,000 48,960 59,195           In compliance
Middle School Grade 7 54,000 48,960 59,195           In compliance

Grade 8 54,000 48,960 59,195           In compliance

Excel Charter Academy Grade 6 54,000 48,960 56,263           In compliance
Grade 7 54,000 48,960 56,263           In compliance
Grade 8 54,000 48,960 56,263           In compliance

California Academy for Grade 6 54,000 48,960 58,600           In compliance
Liberal Studies Grade 7 54,000 48,960 58,600           In compliance

Grade 8 54,000 48,960 58,600           In compliance

Triumph Charter Academy Grade 6 54,000 48,960 63,225           In compliance
Grade 7 54,000 48,960 63,225           In compliance
Grade 8 54,000 48,960 63,225           In compliance

Community Charter Early Grade 9 64,800 62,949 64,895           In compliance
College High School Grade 10 64,800 62,949 64,895           In compliance

Grade 11 64,800 62,949 64,895           In compliance
Grade 12 64,800 62,949 64,895           In compliance

CALS Early College Grade 9 64,800 62,949 68,735           In compliance
High School Grade 10 64,800 62,949 68,735           In compliance

Grade 11 64,800 62,949 68,735           In compliance
Grade 12 64,800 62,949 68,735           In compliance

2009-10 Minutes

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

SCHEDULE OF AVERAGE DAILY ATTENDANCE (ADA) 
For the Year Ended June 30, 2010 

 Charter School 
 Classroom 

Based  Total 
 Classroom 

Based  Total 

Milagro Charter School Kindergarten                43.08           43.08           42.98         42.98 
Grades 1 through 3              126.90         126.90         126.77       126.77 
Grades 4 through 6 84.62              84.62         84.56          84.56      

ADA Totals 254.60            254.60       254.31        254.31    

Nueva Esperanza Charter Academy Grades 4 through 6 104.91          104.91     104.61        104.61   

ADA Totals 104.91          104.91     104.61        104.61   

Santa Rosa Charter Academy Grades 4 through 6 96.98            96.98       95.68          95.68     

ADA Totals 96.98            96.98       95.68          95.68     

Community Charter Middle School Grades 4 through 6             106.21        106.21         105.84      105.84 
Grades 7 through 8 198.59            198.59       197.99        197.99    

ADA Totals 304.80            304.80       303.83        303.83    

Lakeview Charter Academy Grades 4 through 6              105.96         105.96         105.32       105.32 
Grades 7 through 8 195.55            195.55       194.65        194.65    

ADA Totals 301.51            301.51       299.97        299.97    

Excel Charter Academy Grades 4 through 6              107.08         107.08         106.49       106.49 
Grades 7 through 8 186.78            186.78       185.11        185.11    

ADA Totals 293.86            293.86       291.60        291.60    

Triumph Charter Academy Grades 4 through 6              109.41         109.41         109.16       109.16 
Grades 7 through 8 139.56          139.56     138.53        138.53   

ADA Totals 248.97            248.97       247.69        247.69    

California Academy for Liberal Studies Grades 4 through 6              100.38         100.38           99.86         99.86 
Grades 7 through 8 181.00          181.00     180.23        180.23   

ADA Totals 281.38          281.38     280.09        280.09   

 Grade Levels 

 Second Period Report  Annual Report 

See the accompanying notes to the supplementary information. 
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

SCHEDULE OF AVERAGE DAILY ATTENDANCE (ADA) (continued) 
For the Year Ended June 30, 2010 

 Charter School 
 Classroom 

Based  Total 
 Classroom 

Based  Total 

Community Charter Early College HS Grades 9 through 12 401.93          401.93 397.80        397.80

ADA Totals 401.93          401.93 397.80        397.80

CALS Early College High School Grades 9 through 12 289.37          289.37 285.63        285.63

ADA Totals 289.37 289.37 285.63 285.63

 Second Period Report  Annual Report 

 Grade Levels 

See the accompanying notes to the supplementary information. 
PARTNERSHIPS TO UPLIFT COMMUNITIES 
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SCHEDULE OF FEDERAL EXPNDITURES 
For the Year Ended June 30, 2010 

 Federal Grantor/Pass-Through 
 Federal 
CFDA  

Pass-
Through 

Entity 
Identifying  PUC Los   PUC 

 PUC 
Lakeview Total Federal 

 Grantor/Program or Cluster Title  Number  Number  Angeles  Valley  Terrace Expenditures

U.S. Department of Education

Pass Through the California Department of Education:
No Child Left Behind Act and American

Recovery and  Reinvestment Act:

Title I Part A Cluster:
Title I, Part A, Basic 84.010 14329 698,062$      206,203$      482,734$      1,386,999$    
ARRA: Title I, Part A, Basic 84.389 15005 195,082        59,028          136,233        390,343        

Subtotal: Title I Part A Cluster 893,144        265,231        618,967        1,777,342      
Title II, Part A, Improving Teacher Quality 84.367 14341 26,582          8,334            27,670          62,586           
Title III, Part A, Limited English Proficiency 84.365 10084 19,600          7,600            18,600          45,800           
Title I, Part D Dept of Corrections, Adult Neglected                              

and Delinquent 84.013 14324 795               -                   2,263            3,058             
ARRA: State Fiscal Stabilization Fund 84.394 25008 386,038        98,406          316,655        801,099         

Title V, Part B,  Implementation 84.282A 14959 450,000        450,000        -                   900,000         
Readiness & Emergency Management 84.184E N/A -                   -                   238,550        238,550         
Charter School Facilities Incentive 84.282D N/A 272,250        -                   27,000          299,250        

Subtotal: Pass-Through Programs 2,048,409     829,571        1,249,705     4,127,685     

Total U.S. Department of Education 2,048,409     829,571        1,249,705     4,127,685     

U.S. Department of Agriculture

Pass Through the California Department of Education

Child Nutrition Programs 10.555 13391 351,773       152,853        305,456        810,082        

Total U.S. Department of Agriculture 351,773        152,853        305,456        810,082        

Total Expenditures for Federal Awards 2,400,182$  982,424$      1,555,161$  4,937,767$   

Reconciliation to Federal Revenues
Total Federal Program Expenditures 2,400,182$   982,424$      1,555,161$   4,937,767$    

Expenditures in excess of revenues 
related to Federal programs:

Title I, Part A, Basic 84.010 14329 (253,548)      (63,831)        (178,088)      (495,467)        
ARRA: Title I, Part A, Basic 84.389 15005 (110,777)      (37,726)        (70,904)        (219,407)        
ARRA: State Fiscal Stabilization Fund 84.394 25008 (348,161)     (91,206)        (278,872)      (718,239)       

Total Federal Program Revenue 1,687,696$  789,661$      1,027,297$  3,504,654$   

N/A – Not available. 

See the accompanying notes to the supplementary information. 
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
CALIFORNIA ACADEMY FOR LIBERAL STUDIES 

SUPPLEMENTARY STATEMENT OF FINANCIAL POSITION 
June 30, 2010 

CURRENT ASSETS:
Cash and cash equivalents -$
Accounts receivable 498,675
Deposits and prepaid expenses 22,768
Other current assets 4,373

Total current assets 525,816

LONG-TERM ASSETS:
Intercompany note receivable 1,594,401
Leasehold improvements 490,633
Furniture and equipment 451,996
Less: Accumulated depreciation (656,232)

Total long-term assets 1,880,798

Total assets 2,406,614$

CURRENT LIABILITIES:
Accounts payable 80,481$
Accrued payroll and related expenses 206,438
Intercompany payable 775,984
Current portion of lease payable 27,980
Current portion of loan payable 25,256
Line of credit 53,700

Total current liabilities 1,169,839

LONG-TERM LIABILITIES:
Long term portion of lease payable 35,899

Total long-term liabilities 35,899

Total liabilities 1,205,738

NET ASSETS:
Unrestricted 1,200,876

Total net assets 1,200,876

Total liabilities and net assets 2,406,614$

ASSETS

LIABILITIES AND NET ASSETS

See the accompanying notes to the supplementary information. 
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
CALIFORNIA ACADEMY FOR LIBERAL STUDIES 
SUPPLEMENTARY STATEMENT OF ACTIVITIES 

For the Year Ended June 30, 2010 

REVENUES:

State revenue:
State aid portion of general-purpose block grant 1,003,641$   
Block grant - categorical 191,386        
Other state revenue 535,988        

Federal revenue 211,934        
Local revenue:

In-lieu property tax revenue 381,138        
Interest income 6,836            
Other revenue 188,887       

Total unrestricted revenues 2,519,810    

EXPENSES:

Program services:
Educational programs 2,873,705     

Support services:
General and administrative 172,342       

Total expenses 3,046,047    

Change in unrestricted net assets (526,237)      

Beginning unrestricted net assets 1,727,113    

Ending unrestricted net assets 1,200,876$

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
CALIFORNIA ACADEMY FOR LIBERAL STUDIES 

SUPPLEMENTARY STATEMENT OF CASH FLOWS 
For the Year Ended June 30, 2010 

 CASH FLOWS from OPERATING ACTIVITIES:

 Change in Net Assets (526,237)$         

Adjustments to reconcile change in net assets to net 
cash used by operating activities:

Depreciation 84,518              
Increase in operating assets:

Accounts receivable (72,624)             
Deposits and prepaid expenses (3,243)               
Other current assets (4,373)               

Increase and (decrease) in operating liabilities:
Accounts payable (779,584)           
Accrued payroll and related expenses 102,862            
Intercompany payable 525,984           

Net cash used by operating activities (672,697)          

 CASH FLOWS from INVESTING ACTIVITIES:
Purchase of fixed assets (692,787)          

Net cash used by investing activities (692,787)          

 CASH FLOWS from FINANCING ACTIVITIES:
Proceeds from line of credit 53,700              
Proceeds from loan payable 4,456               

Net cash provided by financing activities 58,156             

Net decrease in cash and cash equivalents (1,307,328)        

Cash and cash equivalents at the beginning of the year 1,307,328        

Cash and cash equivalents at the end of the year -$                 

SUPPLEMENTAL CASH FLOW DISCLOSURES:
Cash paid for interest 14,166$           
Non cash investing and financing activities:

Acquisition of equipments through capital lease 63,879$           

See the accompanying notes to the supplementary information.

     DRAFT for Discussion Purposes Only



- 24 - 

PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
CALIFORNIA ACADEMY FOR LIBERAL STUDIES 

RECONCILIATION OF ANNUAL FINANCIAL REPORT 
WITH AUDITED FINANCIAL STATEMENTS 

For the Year Ended June 30, 2010 

June 30, 2010 Annual Financial Report
Fund Balances (Net Assets)  $   1,325,187 

Adjustments and Reclassifications:

Increasing (Decreasing) the Fund Balance (Net Assets):

Cash and cash equivalents (89,150)         
Accounts receivable 10,020          
Prepaid expenses (15,385)         
Other current assets (105,540)
Loan receivable 1,594,401
Work in progress (1,804,963)
Furniture and equipment 247,616
Accumulated depreciation 25,609          
Accounts payable (187,079)
Intercompany payable (775,984)
Lease payable (63,879)         
Line of credit (53,700)         
Loan payable 1,093,723

Net Adjustments and Reclassifications (124,311)

June 30, 2010 Audited Financial Statement
Fund Balances (Net Assets) 1,200,876$

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
CALIFORNIA ACADEMY FOR LIBERAL STUDIES 

EARLY COLLEGE HIGH SCHOOL 
SUPPLEMENTARY STATEMENT OF FINANCIAL POSITION 

June 30, 2010 

CURRENT ASSETS:
Cash and cash equivalents 545,955$             
Accounts receivable 436,861               
Deposits and prepaid expenses 19,334                 
Other current assets 6,549                  

Total current assets 1,008,699           

LONG-TERM ASSETS:
Leasehold improvements 142,681
Furniture and equipment 269,904
Less: Accumulated depreciation (309,860)            

Total long-term assets 102,725              

Total assets 1,111,424$         

CURRENT LIABILITIES:
Accounts payable 84,713$               
Accrued payroll and related expenses 220,998               
Current portion of leases payable 1,844                   
Line of credit 57,750                

Total current liabilities 365,305              

NET ASSETS:
Unrestricted 746,119              

Total net assets 746,119              

Total liabilities and net assets 1,111,424$         

ASSETS

LIABILITIES AND NET ASSETS

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
CALIFORNIA ACADEMY FOR LIBERAL STUDIES 

EARLY COLLEGE HIGH SCHOOL 
SUPPLEMENTARY STATEMENT OF ACTIVITIES 

For the Year Ended June 30, 2010 

REVENUES:

State revenue:
State aid portion of general-purpose block grant 1,277,704$   
Block grant - categorical 190,224        
Other state revenue 416,626

Federal revenue 383,243
Local revenue:

In-lieu property tax revenue 391,960        
Other revenue 59,047         

Total unrestricted revenues 2,718,804    

EXPENSES:

Program services:
Educational programs 2,895,999     

Support services:
General and administrative 188,673       

Total expenses 3,084,672    

Change in unrestricted net assets (365,868)      

Beginning unrestricted net assets 1,111,987    

Ending unrestricted net assets 746,119$     

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
CALIFORNIA ACADEMY FOR LIBERAL STUDIES 

EARLY COLLEGE HIGH SCHOOL 
SUPPLEMENTARY STATEMENT OF CASH FLOWS 

For the Year Ended June 30, 2010 

 CASH FLOWS from OPERATING ACTIVITIES:

 Change in Net Assets (365,868)$                   

Adjustments to reconcile change in net assets to net 
cash provided by operating activities:

Depreciation 60,194                        
(Increase) and decrease in operating assets:

Accounts receivable 340,748                      
Deposits and prepaid expenses 47,707                        
Other current assets (1,265)                         

Increase and (decrease) in operating liabilities:
Accounts payable 17,527                        
Accrued payroll and related expenses 91,624                        
Other current liabilities (2,317)                        

Net cash provided by operating activities 188,350                     

 CASH FLOWS from FINANCING ACTIVITIES:
Repayment of loan payable (28,800)                       
Proceeds from line of credit 57,750                        
Repayment of leases payable (1,901)                        

Net cash provided by financing activities 27,049                       

Net increase in cash and cash equivalents 215,399                      

Cash and cash equivalents at the beginning of the year 330,556                     

Cash and cash equivalents at the end of the year 545,955$                   

SUPPLEMENTAL CASH FLOW DISCLOSURES:
Cash paid for interest 1,979$                       

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
CALIFORNIA ACADEMY FOR LIBERAL STUDIES 

EARLY COLLEGE HIGH SCHOOL 
RECONCILIATION OF ANNUAL FINANCIAL REPORT 

WITH AUDITED FINANCIAL STATEMENTS 
For the Year Ended June 30, 2010 

June 30, 2010 Annual Financial Report
Fund Balances (Net Assets)  $      934,424 

Adjustments and Reclassifications:

Increasing (Decreasing) the Fund Balance (Net Assets):

Cash and cash equivalents          (23,935)
Accounts receivable 11,162          
Prepaid expenses (12,565)         
Other current assets (5,185)           
Accumulated depreciation (9,603)           
Accounts payable (148,179)      

Net Adjustments and Reclassifications (188,305)      

June 30, 2010 Audited Financial Statement
Fund Balances (Net Assets) 746,119$     

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LAKEVIEW TERRACE 
COMMUNITY CHARTER MIDDLE SCHOOL 

SUPPLEMENTARY STATEMENT OF FINANCIAL POSITION
June 30, 2010 

CURRENT ASSETS:
Cash and cash equivalents 1,276,006$     
Accounts receivable 454,046          
Deposits and prepaid expenses 2,948              
Other current assets 3,053             

Total current assets 1,736,053      

LONG-TERM ASSETS:
Leasehold improvements 82,974
Furniture and equipment 53,778
Less: Accumulated depreciation (68,846)          

Total long-term assets 67,906           

Total assets 1,803,959$    

CURRENT LIABILITIES:
Accounts payable 63,676$          
Accrued payroll and related expenses 229,724          
Line of credit 59,400           

Total current liabilities 352,800         

NET ASSETS:
Unrestricted 1,451,159      

Total net assets 1,451,159      

Total liabilities and net assets 1,803,959$

ASSETS

LIABILITIES AND NET ASSETS

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LAKEVIEW TERRACE 
COMMUNITY CHARTER MIDDLE SCHOOL 

SUPPLEMENTARY STATEMENT OF ACTIVITIES 
For the Year Ended June 30, 2010 

REVENUES:

State revenue:
State aid portion of general-purpose block grant 1,094,275$   
Block grant - categorical 192,116        
Other state revenue 590,504

Federal revenue 249,497
Local revenue:

In-lieu property tax revenue 412,861        
Interest income 13,065          
Other revenue 86,503         

Total unrestricted revenues 2,638,821    

EXPENSES:

Program services:
Educational programs 2,681,572     

Support services:
General and administrative 205,182       

Total expenses 2,886,754    

Change in unrestricted net assets (247,933)       

Beginning unrestricted net assets 1,699,092    

Ending unrestricted net assets 1,451,159$

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LAKEVIEW TERRACE 
COMMUNITY CHARTER MIDDLE SCHOOL 

SUPPLEMENTARY STATEMENT OF CASH FLOWS 
For the Year Ended June 30, 2010 

 CASH FLOWS from OPERATING ACTIVITIES:

 Change in Net Assets (247,933)$

Adjustments to reconcile change in net assets to net 
cash provided by operating activities:

Depreciation 12,569              
(Increase) and decrease in operating assets:

Accounts receivable 31,406              
Intercompany accounts receivable 332,582            
Deposits and prepaid expenses 28,900              
Other current assets (823)                  

Increase and (decrease) in operating liabilities:
Accounts payable (34,873)             
Accrued payroll and related expenses 130,606            
Other current liabilities (317)                 

Net cash provided by operating activities 252,117

 CASH FLOWS from FINANCING ACTIVITIES:
Proceeds from line of credit 59,400             

Net cash provided by financing activities 59,400             

Net increase in cash and cash equivalents 311,517            

Cash and cash equivalents at the beginning of the year 964,489

Cash and cash equivalents at the end of the year 1,276,006$

SUPPLEMENTAL CASH FLOW DISCLOSURES:
Cash paid for interest 481$                

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LAKEVIEW TERRACE 
COMMUNITY CHARTER MIDDLE SCHOOL 

RECONCILIATION OF ANNUAL FINANCIAL REPORT 
WITH AUDITED FINANCIAL STATEMENTS 

For the Year Ended June 30, 2010 

June 30, 2010 Annual Financial Report
Fund Balances (Net Assets)  $   1,632,443 

Adjustments and Reclassifications:

Increasing (Decreasing) the Fund Balance (Net Assets):

Cash and cash equivalents            35,547 
Accounts receivable 1,009
Prepaid expenses 2,948
Other current assets (12,815)
Accounts payable (207,973)

Net Adjustments and Reclassifications (181,284)

June 30, 2010 Audited Financial Statement
Fund Balances (Net Assets) 1,451,159$

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LAKEVIEW TERRACE 
COMMUNITY CHARTER EARLY COLLEGE HIGH SCHOOL 
SUPPLEMENTARY STATEMENT OF FINANCIAL POSITION 

June 30, 2010 

CURRENT ASSETS:
Cash and cash equivalents -$                    
Accounts receivable 755,909          
Deposits and prepaid expenses 3,143              
Other current assets 7,986             

Total current assets 767,038

LONG-TERM ASSETS:
Leasehold improvements 86,689
Furniture and equipment 124,482
Less: Accumulated depreciation (132,876)

Total long-term assets 78,295           

Total assets 845,333$

CURRENT LIABILITIES:
Accounts payable 85,193$          
Accrued payroll and related expenses 315,880          
Intercompany accounts payable 629,997          
Line of credit 77,000           

Total current liabilities 1,108,070

NET ASSETS:
Unrestricted (262,737)

Total net assets (262,737)

Total liabilities and net assets 845,333$

ASSETS

LIABILITIES AND NET ASSETS

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LAKEVIEW TERRACE 
COMMUNITY CHARTER EARLY COLLEGE HIGH SCHOOL 

SUPPLEMENTARY STATEMENT OF ACTIVITIES 
For the Year Ended June 30, 2010 

REVENUES:

State revenue:
State aid portion of general-purpose block grant 1,802,086$   
Block grant - categorical 241,581        
Other state revenue 635,957

Federal revenue 286,911
Local revenue:

In-lieu property tax revenue 544,426        
Other revenue 70,348         

Total unrestricted revenues 3,581,309    

EXPENSES:

Program services:
Educational programs 3,706,013     

Support services:
General and administrative 281,805       

Total expenses 3,987,818    

Change in unrestricted net assets (406,509)       

Beginning unrestricted net assets 143,772       

Ending unrestricted net assets (262,737)$    

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LAKEVIEW TERRACE 
COMMUNITY CHARTER EARLY COLLEGE HIGH SCHOOL 

SUPPLEMENTARY STATEMENT OF CASH FLOWS 
For the Year Ended June 30, 2010 

 CASH FLOWS from OPERATING ACTIVITIES:

 Change in Net Assets (406,509)$

Adjustments to reconcile change in net assets to net 
cash provided by operating activities:

Depreciation 25,891              
(Increase) and decrease in operating assets:

Accounts receivable 161,223            
Deposits and prepaid expenses 40,990              
Other current assets (677)                  

Increase and (decrease) in operating liabilities:
Accounts payable 2,778                
Accrued payroll and related expenses 128,490            
Intercompany payable 64,814             

Net cash provided by operating activities 17,000             

 CASH FLOWS from FINANCING ACTIVITIES:
Repayment of loan payable (94,000)             
Proceeds from line of credit 77,000             

Net cash used by financing activities (17,000)

Net decrease in cash and cash equivalents -                        

Cash and cash equivalents at the beginning of the year -                       

Cash and cash equivalents at the end of the year -$                 

SUPPLEMENTAL CASH FLOW DISCLOSURES:
Cash paid for interest 2,158$             

See the accompanying notes to the supplementary information.

     DRAFT for Discussion Purposes Only



- 36 - 

PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LAKEVIEW TERRACE 
COMMUNITY CHARTER EARLY COLLEGE HIGH SCHOOL 

RECONCILIATION OF ANNUAL FINANCIAL REPORT 
WITH AUDITED FINANCIAL STATEMENTS 

For the Year Ended June 30, 2010 

June 30, 2010 Annual Financial Report
Fund Balances (Net Assets)  $        (9,065)

Adjustments and Reclassifications:

Increasing (Decreasing) the Fund Balance (Net Assets):

Cash and cash equivalents (5,671)           
Accounts receivable 15,007          
Prepaid expenses 3,143            
Other current assets (18,408)         
Accumulated depreciation 8,011            
Accounts payable 374,243        
Intercompany payable (629,997)      

Net Adjustments and Reclassifications (253,672)      

June 30, 2010 Audited Financial Statement
Fund Balances (Net Assets) (262,737)$    

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
EXCEL CHARTER ACADEMY 

SUPPLEMENTARY STATEMENT OF FINANCIAL POSITION 
June 30, 2010 

CURRENT ASSETS:
Cash and cash equivalents -$
Accounts receivable 493,025
Deposits and prepaid expenses 794
Other current assets 8,606

Total current assets 502,425

LONG-TERM ASSETS:
Leasehold improvements 104,528
Furniture and equipment 61,150
Less: Accumulated depreciation (74,350)

Total long-term assets 91,328

Total assets 593,753$

CURRENT LIABILITIES:
Accounts payable 101,939$
Accrued payroll and related expenses 253,996
Intercompany payable 152,207
Line of credit 57,550

Total current liabilities 565,692

NET ASSETS:
Unrestricted 28,061

Total net assets 28,061

Total liabilities and net assets 593,753$

ASSETS

LIABILITIES AND NET ASSETS

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
EXCEL CHARTER ACADEMY 

SUPPLEMENTARY STATEMENT OF ACTIVITIES 
For the Year Ended June 30, 2010 

REVENUES:

State revenue:
State aid portion of general-purpose block grant 1,021,330$   
Block grant - categorical 236,920        
Other state revenue 614,032        

Federal revenue 352,164        
Local revenue:

In-lieu property tax revenue 398,042        
Other revenue 92,571         

Total unrestricted revenues 2,715,059    

EXPENSES:

Program services:
Educational programs 2,886,727     

Support services:
General and administrative 184,922       

Total expenses 3,071,649    

Change in unrestricted net assets (356,590)      

Beginning unrestricted net assets 384,651       

Ending unrestricted net assets 28,061$       

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
EXCEL CHARTER ACADEMY 

SUPPLEMENTARY STATEMENT OF CASH FLOWS 
For the Year Ended June 30, 2010 

 CASH FLOWS from OPERATING ACTIVITIES:

 Change in Net Assets (356,590)$         

Adjustments to reconcile change in net assets to net 
cash provided by operating activities:

Depreciation 25,343              
(Increase) and decrease in operating assets:

Accounts receivable 146,765            
Deposits and prepaid expenses 35,336              
Other current assets (8,606)               

Increase in operating liabilities:
Accounts payable 17,168              
Accrued payroll and related expenses 141,214            
Intercompany payable 22,971             

Net cash provided by operating activities 23,601             

 CASH FLOWS from INVESTING ACTIVITIES:
Purchase of fixed assets (7,463)              

Net cash used by investing activities (7,463)              

 CASH FLOWS from FINANCING ACTIVITIES:
Repayment of loan payable (73,688)             
Proceeds from line of credit 57,550             

Net cash used by financing activities (16,138)            

Net decrease in cash and cash equivalents -                        

Cash and cash equivalents at the beginning of the year -                       

Cash and cash equivalents at the end of the year -$                     

SUPPLEMENTAL CASH FLOW DISCLOSURES:
Cash paid for interest 1,662$             

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
EXCEL CHARTER ACADEMY 

RECONCILIATION OF ANNUAL FINANCIAL REPORT 
WITH AUDITED FINANCIAL STATEMENTS 

For the Year Ended June 30, 2010 

June 30, 2010 Annual Financial Report
Fund Balances (Net Assets)  $      241,516 

Adjustments and Reclassifications:

Increasing (Decreasing) the Fund Balance (Net Assets):

Cash and cash equivalents          (30,038)
Accounts receivable 17,547          
Prepaid expenses 794               
Other current assets (6,294)           
Accounts payable (43,257)         
Intercompany payable (152,207)      

Net Adjustments and Reclassifications (213,455)      

June 30, 2010 Audited Financial Statement
Fund Balances (Net Assets) 28,061$       

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LAKEVIEW TERRACE 
LAKEVIEW CHARTER ACADEMY

SUPPLEMENTARY STATEMENT OF FINANCIAL POSITION 
June 30, 2010 

CURRENT ASSETS:
Cash and cash equivalents -$
Accounts receivable 458,257
Deposits and prepaid expenses 829
Other current assets 12,486

Total current assets 471,572

LONG-TERM ASSETS:
Leasehold improvements 94,422
Furniture and equipment 85,658
Less: Accumulated depreciation (132,159)

Total long-term assets 47,921

Total assets 519,493$

CURRENT LIABILITIES:
Accounts payable 148,511
Accrued payroll and related expenses 211,418
Intercompany payable 458,710
Line of credit 58,500

Total current liabilities 877,139

NET ASSETS:
Unrestricted (357,646)

Total net assets (357,646)

Total liabilities and net assets 519,493$

ASSETS

LIABILITIES AND NET ASSETS

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LAKEVIEW TERRACE 
LAKEVIEW CHARTER ACADEMY

SUPPLEMENTARY STATEMENT OF ACTIVITIES 
For the Year Ended June 30, 2010 

REVENUES:

State revenue:
State aid portion of general-purpose block grant 1,088,372$     
Block grant - categorical 172,442          
Other state revenue 545,510

Federal revenue 252,339
Local revenue:

In-lieu property tax revenue 408,404          
Other revenue 76,548           

Total unrestricted revenues 2,543,615      

EXPENSES:

Program services:
Educational programs 2,613,260       

Support services:
General and administrative 199,032         

Total expenses 2,812,292      

Change in unrestricted net assets (268,677)        

Beginning unrestricted net assets (88,969)         

Ending unrestricted net assets (357,646)$     

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LAKEVIEW TERRACE 
LAKEVIEW CHARTER ACADEMY 

SUPPLEMENTARY STATEMENT OF CASH FLOWS 
For the Year Ended June 30, 2010 

 CASH FLOWS from OPERATING ACTIVITIES:

 Change in Net Assets (268,677)$

Adjustments to reconcile change in net assets to net 
cash used by operating activities:

Depreciation 20,430              
(Increase) and decrease in operating assets:

Accounts receivable (44,318)             
Deposits and prepaid expenses 32,901              
Other current assets (11,164)             

Increase and (decrease) in operating liabilities:
Accounts payable 63,956              
Accrued payroll and related expenses 141,390            
Intercompany payable 73,866              
Other current liabilities (66,491)

Net cash used by operating activities (58,107)

 CASH FLOWS from FINANCING ACTIVITIES:
Repayment of loan payable (393)                  
Proceeds from line of credit 58,500             

Net cash provided by financing activities 58,107             

Net increase (decrease) in cash and cash equivalents -                        

Cash and cash equivalents at the beginning of the year -                       

Cash and cash equivalents at the end of the year -$                     

SUPPLEMENTAL CASH FLOW DISCLOSURES:
Cash paid for interest 897$                

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LAKEVIEW TERRACE 
LAKEVIEW CHARTER ACADEMY 

RECONCILIATION OF ANNUAL FINANCIAL REPORT 
WITH AUDITED FINANCIAL STATEMENTS 

For the Year Ended June 30, 2010 

June 30, 2010 Annual Financial Report
Fund Balances (Net Assets)  $    (187,834)

Adjustments and Reclassifications:

Increasing (Decreasing) the Fund Balance (Net Assets):

Cash and cash equivalents (20,860)
Accounts receivable 17,203
Prepaid expenses 829               
Other current assets (2,697)
Accumulated depreciation (2,584)
Accounts payable 297,007
Intercompany payable (458,710)

Net Adjustments and Reclassifications (169,812)

June 30, 2010 Audited Financial Statement
Fund Balances (Net Assets) (357,646)$

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
MILAGRO CHARTER SCHOOL 

SUPPLEMENTARY STATEMENT OF FINANCIAL POSITION 
June 30, 2010 

CURRENT ASSETS:
Cash and cash equivalents -$                    
Accounts receivable 532,403
Deposits and prepaid expenses 43,226
Other current assets 1,530

Total current assets 577,159

LONG-TERM ASSETS:
Leasehold improvements 71,160
Furniture and equipment 48,100
Less: Accumulated depreciation (98,772)

Total long-term assets 20,488

Total assets 597,647$

CURRENT LIABILITIES:
Accounts payable 96,148$
Accrued payroll and related expenses 228,778
Intercompany payable 86,998
Line of credit 49,050

Total current liabilities 460,974

NET ASSETS:
Unrestricted 136,673

Total net assets 136,673

Total liabilities and net assets 597,647$

ASSETS

LIABILITIES AND NET ASSETS

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
MILAGRO CHARTER SCHOOL 

SUPPLEMENTARY STATEMENT OF ACTIVITIES 
For the Year Ended June 30, 2010 

REVENUES:

State revenue:
State aid portion of general-purpose block grant 865,672$      
Block grant - categorical 160,422        
Other state revenue 658,281

Federal revenue 227,208        
Local revenue:

In-lieu property tax revenue 344,863        
Other revenue 108,573       

Total unrestricted revenues 2,365,019    

EXPENSES:

Program services:
Educational programs 2,350,317     

Support services:
General and administrative 160,501       

Total expenses 2,510,818    

Change in unrestricted net assets (145,799)      

Beginning unrestricted net assets 282,472       

Ending unrestricted net assets 136,673$     

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

LOS ANGELES 
MILAGRO CHARTER SCHOOL 

SUPPLEMENTARY STATEMENT OF CASH FLOWS 
For the Year Ended June 30, 2010 

 CASH FLOWS from OPERATING ACTIVITIES:

 Change in Net Assets (145,799)$

Adjustments to reconcile change in net assets to net 
cash provided by operating activities:

Depreciation 21,632              
(Increase) and decrease in operating assets:

Accounts receivable 55,312              
Deposits and prepaid expenses 26,302              
Other current assets (1,530)               

Increase and (decrease) in operating liabilities:
Accounts payable 705                   
Accrued payroll and related expenses 62,526              
Intercompany payable (13,198)

Net cash provided by operating activities 5,950               

 CASH FLOWS from INVESTING ACTIVITIES:
Purchase of fixed assets (5,000)              

Net cash used by investing activities (5,000)              

 CASH FLOWS from FINANCING ACTIVITIES:
Repayment of loan payable (50,000)             
Proceeds from line of credit 49,050             

Net cash used by financing activities (950)                 

Net increase (decrease) in cash and cash equivalents -                        

Cash and cash equivalents at the beginning of the year -                       

Cash and cash equivalents at the end of the year -$                 

SUPPLEMENTAL CASH FLOW DISCLOSURES:
Cash paid for interest 1,208$             

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
MILAGRO CHARTER SCHOOL 

RECONCILIATION OF ANNUAL FINANCIAL REPORT 
WITH AUDITED FINANCIAL STATEMENTS 

For the Year Ended June 30, 2010 

June 30, 2010 Annual Financial Report
Fund Balances (Net Assets)  $      313,602 

Adjustments and Reclassifications:

Increasing (Decreasing) the Fund Balance (Net Assets):

Cash and cash equivalents          (53,762)
Accounts receivable            21,574 
Prepaid expenses            43,226 
Other current assets          (53,533)
Accounts payable (47,436)         
Intercompany payable (86,998)        

Net Adjustments and Reclassifications (176,929)

June 30, 2010 Audited Financial Statement
Fund Balances (Net Assets) 136,673$

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC VALLEY 
NUEVA ESPERANZA CHARTER ACADEMY 

SUPPLEMENTARY STATEMENT OF FINANCIAL POSITION 
June 30, 2010 

CURRENT ASSETS:
Cash and cash equivalents 132,507$
Accounts receivable 187,631
Deposits and prepaid expenses 26,026
Other current assets 160

Total current assets 346,324

LONG-TERM ASSETS:
Leasehold improvements 3,880
Furniture and equipment 95,288
Less: Accumulated depreciation (13,366)

Total long-term assets 85,802

Total assets 432,126$

CURRENT LIABILITIES:
Accounts payable 32,591$
Accrued payroll and related expenses 94,107
Current portion of lease payable 30,740
Line of credit 19,950

Total current liabilities 177,388

LONG-TERM LIABILITIES:
Long term portion of lease payable 45,541

Total long-term liabilities 45,541

Total liabilities 222,929

NET ASSETS:
Unrestricted 209,197

Total net assets 209,197

Total liabilities and net assets 432,126$

ASSETS

LIABILITIES AND NET ASSETS

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC VALLEY 
NUEVA ESPERANZA CHARTER ACADEMY 

SUPPLEMENTARY STATEMENT OF ACTIVITIES 
For the Year Ended June 30, 2010 

REVENUES:

State revenue:
State aid portion of general-purpose block grant 394,825$     
Block grant - categorical 75,322         
Other state revenue 98,634

Federal revenue 533,440       
Local revenue:

In-lieu property tax revenue 142,104       
Other revenue 7,772          

Total unrestricted revenues 1,252,097   

EXPENSES:

Program services:
Educational programs 1,181,832    

Support services:
General and administrative 99,800        

Total expenses 1,281,632   

Change in unrestricted net assets (29,535)        

Beginning unrestricted net assets 238,732      

Ending unrestricted net assets 209,197$    

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC VALLEY 
NUEVA ESPERANZA CHARTER ACADEMY 

SUPPLEMENTARY STATEMENT OF CASH FLOWS 
For the Year Ended June 30, 2010 

 CASH FLOWS from OPERATING ACTIVITIES:

 Change in Net Assets (29,535)$           

Adjustments to reconcile change in net assets to net 
cash used by operating activities:

Depreciation 13,366              
(Increase) and decrease in operating assets:

Accounts receivable (187,631)
Deposits and prepaid expenses 13,590              
Other current assets (160)                  

Increase and (decrease) in operating liabilities:
Accounts payable 34,153              
Accrued payroll and related expenses 92,224             

Net cash used by operating activities (63,993)

 CASH FLOWS from INVESTING ACTIVITIES:
Purchase of fixed assets (19,007)

Net cash used by investing activities (19,007)

 CASH FLOWS from FINANCING ACTIVITIES:
Proceeds from line of credit 19,950             

Net cash provided by financing activities 19,950             

Net decrease in cash and cash equivalents (63,050)             

Cash and cash equivalents at the beginning of the year 195,557

Cash and cash equivalents at the end of the year 132,507$

SUPPLEMENTAL CASH FLOW DISCLOSURES:
Cash paid for interest 5,412$             
Non cash investing and financing activities:

Acquisition of equipment through capital lease 76,281$           

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC VALLEY 
NUEVA ESPERANZA CHARTER ACADEMY 

RECONCILIATION OF ANNUAL FINANCIAL REPORT 
WITH AUDITED FINANCIAL STATEMENTS 

For the Year Ended June 30, 2010 

June 30, 2010 Annual Financial Report
Fund Balances (Net Assets)  $        34,858 

Adjustments and Reclassifications:

Increasing (Decreasing) the Fund Balance (Net Assets):
Cash and cash equivalents 132,507        
Accounts receivable 90,525          
Prepaid expenses 26,026          
Other current assets 160               
Furniture and equipment 95,288          
Accumulated depreciation (13,366)         
Accounts payable (80,520)         
Lease payable (76,281)        

Net Adjustments and Reclassifications 174,339

June 30,2010 Audited Financial Statement
Fund Balances (Net Assets) 209,197$

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
SANTA ROSA CHARTER ACADEMY 

SUPPLEMENTARY STATEMENT OF FINANCIAL POSITION 
June 30, 2010 

CURRENT ASSETS:
Cash and cash equivalents 271,398$
Accounts receivable 150,350
Deposits and prepaid expenses 6,267             

Total current assets 428,015

Total assets 428,015$

CURRENT LIABILITIES:
Accounts payable 37,834$          
Accrued payroll and related expenses 66,082
Line of credit 18,650

Total current liabilities 122,566

NET ASSETS:
Unrestricted 305,449

Total net assets 305,449

Total liabilities and net assets 428,015$

ASSETS

LIABILITIES AND NET ASSETS

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
SANTA ROSA CHARTER ACADEMY 

SUPPLEMENTARY STATEMENT OF ACTIVITIES 
For the Year Ended June 30, 2010 

REVENUES:

State revenue:
State aid portion of general-purpose block grant 364,982$      
Block grant - categorical 57,372          
Other state revenue 90,111

Federal revenue 513,147        
Local revenue:

In-lieu property tax revenue 131,362        
Other revenue 17,572         

Total unrestricted revenues 1,174,546$

EXPENSES:

Program services:
Educational programs 1,037,447     

Support services:
General and administrative 81,091         

Total expenses 1,118,538    

Change in unrestricted net assets 56,008          

Beginning unrestricted net assets 249,441       

Ending unrestricted net assets 305,449$     

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
SANTA ROSA CHARTER ACADEMY 

SUPPLEMENTARY STATEMENT OF CASH FLOWS 
For the Year Ended June 30, 2010 

 CASH FLOWS from OPERATING ACTIVITIES:

 Change in Net Assets 56,008$            

Adjustments to reconcile change in net assets to net 
cash provided by operating activities:

(Increase) and decrease in operating assets:
Accounts receivable (150,350)
Deposits and prepaid expenses (6,021)               

Increase and (decrease) in operating liabilities:
Accounts payable 37,775              
Accrued payroll and related expenses 66,082             

Net cash provided by operating activities 3,494               

 CASH FLOWS from FINANCING ACTIVITIES:
Proceeds from line of credit 18,650             

Net cash provided by financing activities 18,650             

Net increase in cash and cash equivalents 22,144              

Cash and cash equivalents at the beginning of the year 249,254

Cash and cash equivalents at the end of the year 271,398$

SUPPLEMENTAL CASH FLOW DISCLOSURES:
Cash paid for interest 154$                

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC LOS ANGELES 
SANTA ROSA CHARTER ACADEMY 

RECONCILIATION OF ANNUAL FINANCIAL REPORT 
WITH AUDITED FINANCIAL STATEMENTS 

For the Year Ended June 30, 2010 

June 30, 2010 Annual Financial Report
Fund Balances (Net Assets)  $      105,468 

Adjustments and Reclassifications:

Increasing (Decreasing) the Fund Balance (Net Assets):

Cash and cash equivalents          236,619 
Accounts Receivable 11,313          
Prepaid expenses 6,267            
Other current assets (3,103)           
Accounts payable (51,115)        

Net Adjustments and Reclassifications 199,981

June 30,2010 Audited Financial Statement
Fund Balances (Net Assets) 305,449$

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC VALLEY 
TRIUMPH CHARTER ACADEMY 

SUPPLEMENTARY STATEMENT OF FINANCIAL POSITION 
June 30, 2010 

CURRENT ASSETS:
Cash and cash equivalents 468,282$
Accounts receivable 379,729
Deposits and prepaid expenses 3,095
Other current assets 2,065

Total current assets 853,171

LONG-TERM ASSETS:
Leasehold improvements 219,149
Furniture and equipment 80,648
Less: Accumulated depreciation (109,511)

Total long-term assets 190,286

Total assets 1,043,457$

CURRENT LIABILITIES:
Accounts payable 69,499$
Accrued payroll and related expenses 168,761
Current portion of loan payable 50,000
Line of credit 48,450

Total current liabilities 336,710

LONG-TERM LIABILITIES:
Loan payable - long term portion 150,000

Total long-term liabilities 150,000

NET ASSETS:
Unrestricted 556,747

Total net assets 556,747

Total liabilities and net assets 1,043,457$

ASSETS

LIABILITIES AND NET ASSETS

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC VALLEY 
TRIUMPH CHARTER ACADEMY 

SUPPLEMENTARY STATEMENT OF ACTIVITIES 
For the Year Ended June 30, 2010 

REVENUES:

State revenue:
State aid portion of general-purpose block grant 859,658$      
Block grant - categorical 183,389        
Other state revenue 383,139        

Federal revenue 256,221        
Local revenue:

In-lieu property tax revenue 337,237        
Other revenue 63,232         

Total unrestricted revenues 2,082,876

EXPENSES:

Program services:
Educational programs 2,156,462     

Support services:
General and administrative 162,155       

Total expenses 2,318,617

Change in unrestricted net assets (235,741)      

Beginning unrestricted net assets 792,488       

Ending unrestricted net assets 556,747$     

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC VALLEY 
TRIUMPH CHARTER ACADEMY 

SUPPLEMENTARY STATEMENT OF CASH FLOWS 
For the Year Ended June 30, 2010 

 CASH FLOWS from OPERATING ACTIVITIES:

 Change in Net Assets (235,741)$

Adjustments to reconcile change in net assets to net 
cash provided by operating activities:

Depreciation 23,501              
(Increase) and decrease in operating assets:

Accounts receivable 80,652              
Deposits and prepaid expenses 17,723              
Other current assets (1,761)               

Increase in operating liabilities:
Accounts payable 40,546              
Accrued payroll and related expenses 91,042             

Net cash provided by operating activities 15,962             

 CASH FLOWS from INVESTING ACTIVITIES:
Purchase of fixed assets (24,900)

Net cash used by investing activities (24,900)

 CASH FLOWS from FINANCING ACTIVITIES:
Repayment of loan payable (50,000)             
Proceeds from line of credit 48,450             

Net cash used by financing activities (1,550)              

Net decrease in cash and cash equivalents (10,488)             

Cash and cash equivalents at the beginning of the year 478,770

Cash and cash equivalents at the end of the year 468,282$

SUPPLEMENTAL CASH FLOW DISCLOSURES:
Cash paid for interest 7,502$             

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

PUC VALLEY 
TRIUMPH CHARTER ACADEMY 

RECONCILIATION OF ANNUAL FINANCIAL REPORT 
WITH AUDITED FINANCIAL STATEMENTS 

For the Year Ended June 30, 2010 

June 30, 2010 Annual Financial Report
Fund Balances (Net Assets)  $      675,376 

Adjustments and Reclassifications:

Increasing (Decreasing) the Fund Balance (Net Assets):

Cash and cash equivalents            (7,157)
Accounts Receivable            18,584 
Prepaid expenses              3,095 
Other current assets (12,435)         
Accumulated depreciation 20,222          
Accounts payable (133,953)       
Loan payable (6,985)          

Net Adjustments and Reclassifications (118,629)

June 30, 2010 Audited Financial Statement
Fund Balances (Net Assets) 556,747$

See the accompanying notes to the supplementary information.
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PARTNERSHIPS TO UPLIFT COMMUNITIES 

NOTES TO SUPPLEMENTARY INFORMATION 
For the Year Ended June 30, 2010

NOTE 1 - PURPOSE OF SCHEDULES:

A. Schedule of Instructional Time Offered

This schedule presents information on the amount of instructional time offered by the Schools and 
whether the Schools complied with the provisions of Education Code Sections 46200 through 
46206.

B. Schedule of Average Daily Attendance (ADA)

Average daily attendance is a measurement of the number of pupils attending classes of the 
Schools. The purpose of attendance accounting from a fiscal standpoint is to provide the basis on 
which apportionments of state funds are made to charter schools.  This schedule provides 
information regarding the attendance of students at various grade levels and in different programs. 

C. Schedule of Federal Expenditures

OMB Circular A-133 requires disclosure of the financial activities of all federally funded programs. 
 To comply with A-133, this schedule was prepared for the organization and is presented on the 
accrual basis of accounting. 

D. Charter School Financial Statements and Reconciliations of Annual Financial Reports with 
Audited Financial Statements

These financial statements consist of a statement of financial position and a statement of activities 
for each charter school and a reconciliation that provides the information necessary to reconcile the 
fund balance (net assets) as reported on the annual financial report to the audited financial 
statements. 
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REPORT ON INTERNAL CONTROL OVER FINANCIAL 
REPORTING AND ON COMPLIANCE AND OTHER 
MATTERS BASED ON AN AUDIT OF FINANCIAL 
STATEMENTS PERFORMED IN ACCORDANCE 
WITH GOVERNMENT AUDITING STANDARDS

Board of Directors 
Partnerships to Uplift Communities 
111 North First Street, Suite 100 
Burbank, CA  91502-1851 

We have audited the consolidated financial statements of Partnerships to Uplift Communities (PUC) as of and for the 
year ended June 30, 2010, and have issued our report thereon dated XX, 2010.  We conducted our audit in 
accordance with auditing standards generally accepted in the United States of America and the standards applicable 
to financial audits contained in Government Auditing Standards, issued by the Comptroller General of the United 
States.

Internal Control Over Financial Reporting

In planning and performing our audit, we considered PUC’s internal control over financial reporting as a basis for 
designing our audit procedures for the purpose of expressing our opinion on the financial statements, but not for the 
purpose of expressing an opinion on the effectiveness of PUC’s internal control over financial reporting.  
Accordingly, we do not express an opinion on the effectiveness of PUC’s internal control over financial reporting. 

A deficiency in internal control exists when the design or operation of a control does not allow management or 
employees, in the normal course of performing PUC’s assigned functions, to prevent or detect and correct 
misstatements on a timely basis.  A material weakness is a deficiency or a combination of deficiencies in internal 
control such that there is a reasonable possibility that a material misstatement of the financial statements will not be 
prevented or detected and corrected on a timely basis. 

Compliance and Other Matters

Our consideration of internal control over financial reporting was for the limited purpose described in the first 
paragraph of this section and was not designed to identify all deficiencies in internal control over financial reporting 
that might be deficiencies, significant deficiencies or material weaknesses.  We did not identify any deficiencies in 
internal control over financial reporting that we consider to be material weaknesses, as defined above.  However, we 
identified certain deficiencies in internal control over financial reporting, described in the accompanying schedule of 
findings and questioned costs that we consider to be significant deficiencies in internal control over financial 
reporting.  The results of our tests disclosed instances of non-compliance or other matters that are required to be 
reported under Government Auditing Standards and which are described in the accompanying schedule of findings 
and questioned costs as Finding 2010-1, Finding 2010-2, Finding 2010-3 and Finding 2010-4.  A significant 
deficiency is a deficiency, or a combination of deficiencies, in internal control that is less severe than a material 
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weakness, yet important enough to merit attention by those charged with governance. 

REPORT ON INTERNAL CONTROL OVER FINANCIAL 
REPORTING AND ON COMPLIANCE AND OTHER 
MATTERS BASED ON AN AUDIT OF FINANCIAL 
STATEMENTS PERFORMED IN ACCORDANCE 
WITH GOVERNMENT AUDITING STANDARDS

PUC’s response to the findings identified in our audit is described in the accompanying schedule of findings and 
questioned costs.  We did not audit PUC’s response and accordingly, we express no opinion on it. 

This report is intended solely for the information and use of the Board, management, the Los Angeles Unified School 
District and federal and state awarding agencies and is not intended to be and should not be used by anyone other 
than these specified parties. 

VICENTI, LLOYD & STUTZMAN LLP

XX, 2010 
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REPORT ON COMPLIANCE WITH REQUIREMENTS 
APPLICABLE TO EACH MAJOR PROGRAM

AND ON INTERNAL CONTROL OVER COMPLIANCE 
IN ACCORDANCE WITH OMB CIRCULAR A-133 

Board of Directors 
Partnerships to Uplift Communities 
111 North First Street, Suite 100 
Burbank, CA  91502-1851 

Compliance

We have audited the compliance of Partnership to Uplift Communities (PUC) with the types of compliance 
requirements described in the U.S. Office of Management and Budget (OMB) Circular A-133 Compliance 
Supplement that are applicable to each of its major federal programs for the year ended June 30, 2010.  PUC’s major 
federal programs are identified in the summary of auditors’ results section of the accompanying schedule of findings 
and questioned costs.  Compliance with the requirements of laws, regulations, contracts and grants applicable to each 
of its major federal programs is the responsibility of PUC’s management.  Our responsibility is to express an opinion 
on PUC’s compliance based on our audit. 

We conducted our audit of compliance in accordance with auditing standards generally accepted in the United States 
of America; the standards applicable to financial audits contained in Government Auditing Standards, issued by the 
Comptroller General of the United States; and OMB Circular A-133, Audits of States, Local Governments, and 
Nonprofit Organizations.  These standards and OMB Circular A-133 require that we plan and perform the audit to 
obtain reasonable assurance about whether noncompliance with the types of compliance requirements referred to 
above that could have a direct and material effect on a major federal program occurred.  An audit includes 
examining, on a test basis, evidence about PUC’s compliance with those requirements and performing such other 
procedures as we considered necessary in the circumstances.  We believe that our audit provides a reasonable basis 
for our opinion.  Our audit does not provide a legal determination of PUC’s compliance with those requirements. 

In our opinion, PUC complied, in all material respects, with the requirements referred to above that are applicable to 
each of its major federal programs for the year ended June 30, 2010.  However, the results of our auditing procedures 
disclosed instances of noncompliance with those requirements, which are required to be reported in accordance with 
OMB Circular A-133 and which are described in the accompanying schedule of findings and questioned costs as 
Finding 2010-1, Finding 2010-2 and Finding 2010-3. 
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REPORT ON COMPLIANCE WITH REQUIREMENTS 
APPLICABLE TO EACH MAJOR PROGRAM

AND ON INTERNAL CONTROL OVER COMPLIANCE
IN ACCORDANCE WITH OMB CIRCULAR A-133 

Internal Control Over Compliance

The management of PUC is responsible for establishing and maintaining effective internal control over compliance 
with requirements of laws, regulations, contracts and grants applicable to federal programs.  In planning and 
performing our audit, we considered PUC’s internal control over compliance with requirements that could have a 
direct and material effect on a major federal program in order to determine our auditing procedures for the purpose of 
expressing our opinion on compliance in accordance with OMB Circular A-133, but not for the purpose of 
expressing an opinion on the effectiveness of internal control over compliance.  Accordingly, we do not express an 
opinion on the effectiveness of the PUC’s internal control over compliance. 

Our consideration of the internal control over compliance was for the limited purpose described in the preceding 
paragraph of this section and would not necessarily identify all deficiencies in PUC’s internal control that might be 
significant deficiencies or material weaknesses as defined below.  However, as discussed below, we identified 
curtained deficiencies in internal control over compliance that we consider to be significant deficiencies. 

A control deficiency in PUC’s internal control over compliance exists when the design or operation of a control does 
not allow management or employees, in the normal course of performing their assigned functions, to prevent or 
detect noncompliance with a type of compliance requirement of a federal program on a timely basis.  A significant 
deficiency is a control deficiency, or combination of control deficiencies that adversely affects the entity’s ability to 
administer a federal program such that there is more than a remote likelihood that noncompliance with a type of 
compliance requirement of a federal program that is more than inconsequential will not be prevented or detected by 
the PUC’s internal control.  We consider the deficiencies in internal control over compliance described in the 
accompanying schedule of findings and questioned costs as Finding 2010-1, Finding 2010-2, Finding 2010-3 and 
Finding 2010-4 to be significant deficiencies. 

A material weakness is a significant deficiency, or combination of significant deficiencies, that results in more than a 
remote likelihood that material noncompliance with a type of compliance requirement of a federal program will not 
be prevented or detected by PUC’s internal control.  We did not consider any of the deficiencies described in the 
accompanying schedule of findings and questioned costs to be material weaknesses. 

PUC’s response to the findings identified in our audit is described in the accompanying schedule of findings and 
questioned costs.  We did not audit PUC’s response and, accordingly, we express no opinion on it. 

This report is intended for the information and use of management, Los Angeles Unified School District, and federal 
and state awarding agencies and is not intended to be and should not be used by anyone other than these specified 
parties.

VICENTI, LLOYD & STUTZMAN LLP

XX, 2010 
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REPORT ON STATE COMPLIANCE 

Board of Directors 
Partnerships to Uplift Communities 
111 North First Street, Suite 100 
Burbank, CA  91502-1851

We have audited the consolidated financial statements of Partnership to Uplift Communities (PUC) as of and for the 
year ended June 30, 2010, and have issued our report thereon dated XX, 2010.  Our audit was made in accordance 
with auditing standards generally accepted in the United States of America, the standards for financial and 
compliance audits contained in Government Auditing Standards, issued by the Comptroller General of the United 
States, and the 2008-09 Standards and Procedures for Audits of California K-12 Local Educational Agencies,
published by the Education Audit Appeals Panel.  Those standards require that we plan and perform the audit to 
obtain reasonable assurance about whether the consolidated financial statements are free of material misstatement.  
An audit includes examining, on a test basis, evidence supporting the amounts and disclosures in the consolidated 
financial statements.  An audit also includes assessing the accounting principles used and significant estimates made 
by management, as well as evaluating the overall financial statement presentation.  We believe that our audit 
provides a reasonable basis for our opinion. 

PUC’s management is responsible for PUC’s compliance with laws and regulations. In connection with the audit 
referred to above, we selected and tested transactions and records to determine PUC’s compliance with the laws and 
regulations applicable to the following items: 

  Procedures in  Procedures   
Description   Audit Guide    Performed  

Attendance accounting: 
Attendance reporting 8 Not applicable 
Kindergarten continuance 3 Not applicable 
Continuation education 10 Not applicable 
Independent study 23 Not applicable 

Instructional time: 
School Districts 6  Not applicable 
County Offices of Education 3 Not applicable 

Class size reduction program: 
General requirements 7 Yes 
Option 1 3 Yes 
Option 2 4 Not applicable 
One school serving K-3 4 Not applicable 

Instructional materials and general requirements 8 Not applicable 
Ratios of administrative employees to teachers 1 Not applicable 
Classroom teacher salaries 1 Not applicable 
Early retirement incentive program 4 Not applicable 
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REPORT ON STATE COMPLIANCE 

Procedures
  in Controller's Procedures   

Description   Audit Guide    Performed  

GANN limit calculation 1 Not applicable 
School Accountability Report Card 3 Not applicable 
Public hearing requirement—receipt of funds 1 Not applicable 
After School Education and Safety Program: 

General requirements 4 Yes 
After school 4 Yes 
Before school 5 Not applicable 

Charter Schools: 
Contemporaneous records of attendance 1 Yes      
Mode of instruction 1 Yes      
Nonclassroom-based instructional/independent study 15 Not applicable 
Determination of funding for nonclassroom-based instruction 3 Not applicable 
Annual instructional minutes – classroom based 3 Yes     

Based on our audit, we found that, for the items tested, PUC complied with the laws and regulations of the state 
programs referred to above.  Further, based on our examination, for items not tested, nothing came to our attention to 
indicate that PUC had not complied with the laws and regulations of state programs and requirements, except as 
described in the Schedule of Findings and Questioned Costs. 

This report is intended solely for the information and use of the Board, management, the Los Angeles Unified School 
District, the Los Angeles County Office of Education, California Department of Education, and the State Controller’s 
Office and is not intended to be and should not be used by anyone other than these specified parties. 

   VICENTI, LLOYD & STUTZMAN LLP 

XX, 2010 
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PARTNERSHIPS TO UPLIFT COMMUNITIES

SCHEDULE OF FINDINGS AND QUESTIONED COSTS 
For the Year Ended June 30, 2010 

Section I - Summary of Auditors’ Results 

Financial Statements

Type of auditor's report issued XX, 2010:     Unqualified

Internal control over financial reporting: 
Material weakness(es) identified? No
Significant deficiencies identified that are
not considered to be material weakness(es)? Yes

Noncompliance material to financial statements noted? Yes

Federal Awards

Internal control over major programs: 
Material weakness(es) identified?     No
Significant deficiencies identified that are 
not considered to be material weakness(es)?    Yes

Type of auditor's report issued on compliance for major programs: Unqualified

Any audit findings disclosed that are required to be reported 
in accordance with section 510(a) of (Circular A-133)? Yes

Identification of major programs: 

CFDA Number(s)  Name of Federal Program or Cluster

84.010, 84.389  Title I Part A Cluster 
10.555   Child Nutrition Programs 
84.394   ARRA: State Fiscal Stabilization Fund 
84.282A  Title V, Part B, Implementation 

Dollar threshold used to distinguish between type A and type B programs:  $300,000 

Auditee qualified as low-risk auditee?  No
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2009-2010 Partnerships to Uplift Communities



Introduction
The purpose of this report is to provide a snapshot of our Partnerships to Uplift Communities (PUC Schools).
While snapshots are inherently static, it is intended that the reader of this report will capture more than a 
glimpse of the dynamic educational processes occurring at our schools.  To accomplish this aim we will first 
look at how PUC is measuring up against our three commitments.  Next, we will provide a snapshot of the 
relationship between PUC Performance Management and student achievement.  The section on PM will be 
followed by an overview of the performance of PUC Schools.  Finally, we will paint a comprehensive picture of 
each PUC school to go with the figure presented above.     

Commitment 1 
Five times more college graduates within the communities we serve

PUC schools are deeply embedded in two distinct communities: Northeast San Fernando Valley and Northeast 
Los Angeles.  American Fact Finder (2000, Zip=91342) reports that roughly 60% of the citizens in the 
Northeast San Fernando Valley are high school graduates and roughly 12% of citizens are reported as having 
earned a Bachelor’s degree or higher.  In addition, American Fact Finder (2000, Zip=90031) reports that nearly 
36% of citizens in the Northeast region of Los Angeles are high school graduates and roughly 7% earned a 
Bachelor’s degree or higher.  In 2010, according to information received from CALSECHS and CCECHS, PUC 
Early College High Schools graduated roughly 78% of the senior class and 80% of these students enrolled in 
two- or four year colleges.

Figure 1: 2008-2010 Graduation Outcomes and College Enrollment  for PUC Early College High Schools 

As indicated in the figure above, the proportion of students graduating has declined from 2008 to 2010, at the 
same time the proportion of students enrolling in two- or four-year colleges has increased over the same period.  
With the data systems work PUC is undertaking with The College Ready Promise (TCRP) it is anticipated that 
we will be able to link coursework with high school graduation and college enrollment outcomes such that we 
will be able to identify course sequences and school experiences that are most likely to lead to high school 
graduation, college enrollment and graduation. In addition, we anticipate the ability to quantify the number of 
college graduates we develop with the communities we serve. 



Commitment 2 
After four years with us, Students are proficient 

As a measure of proficiency, the California Standardized Test (CST) program represents one target.  The CST 
program assesses students annually from 2nd grade thru 11th grade in English Language Arts and Math.  History 
and Science are assessed periodically throughout students’ academic careers.  While the CST measure of 
proficiency represents one piece of the puzzle, obtaining 100% proficiency represents quite a challenge.  
Students enter PUC Schools at different stages in their academic careers with varying degrees of academic 
preparedness and often exit before receiving the full PUC treatment.   

To what extent are PUC Schools upholding Commitment 2?  In other words, to what extent are PUC students 
who stay with PUC for their elementary school year’s proficient when they complete elementary schooling?  
What about PUC students who stay for their middle or high school career?  To address these questions we 
isolated those students who have data for the duration in question and review average CST ELA and Math scale 
scores, where 350 points and above is considered proficient by the State of California. 

Elementary�School�(1�School)� 17
Middle�School�(7�Schools)� 431
High�School�(2�Schools)� 172
Total� 620

Table�1:�PUC�Students�who�stayed�with�PUC�

Seventeen of the elementary school students who promoted in spring of 2010 were with PUC from at least 
grade 2, and have CST data for each time point through grade 5. Four-hundred and thirty-one middle school 
students who promoted in spring of 2010 were with PUC from at least grade 6, and have CST data for each of 
the three time points through grade 8.  Finally, 172 high schools students who were in 11th grade in 2010 were 
with PUC from at least 9th grade, and have data for each of the three time points through grade 11.  
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Figure�2a:�2010�CST�Math�Scores�of�Students�who�stayed�with�PUC�����Figure�2b:�2010�CST�ELA�Scores�of�Students�who�stayed�with�PUC�����

In figure 2a and figure 2b the diamond shaped points are students who were proficient in the CST Math and 
ELA test they took in 2010. The solid square points are students who were not proficient in 2010. The solid 
horizontal line through the figure is at 350, the state determined measure of proficiency. The figure illustrates a 
general trend that indicates, on average, CST performance declines from Elementary through High School.  In 



addition, it is clear that the range of scores is much wider for Math relative to ELA performance scores.  These 
figures indicate that, on average, Elementary students who stay with PUC will achieve proficiency in Math and 
ELA.  On average, PUC Middle School students, who stayed with PUC from 6th thru 8th grade, demonstrated 
proficiency in Math, but fell short in ELA. And, on average, PUC High School students, who stayed with PUC 
from at 9th thru 11th grade, did not achieve proficient levels in Math or ELA.  However, as is evident, there are 
Middle and High School students who did achieve proficient levels in ELA and Math. What percent of students 
who stayed with PUC demonstrated proficiency? 

Elementary�(Grade�5)� Middle�(Grade�8)� High�School�(Grade�11)�
�� Math� ELA� Math� ELA� Math� ELA�

Proficient�+� 89%� 70%� 53%� 46%� 12%� 41%�

�

Figure�3:�CST�2010�Percent�Proficient�or�Advanced�(students�who�stayed�with�PUC)

The figure above presents the percentage of students proficient or above in Math and ELA.  The trends are 
similar to those presented in the figures above. Given that the information presented thus far is for 5th grade, 8th

grade, or 11th grade how do these students look over time? 

�� 2006�07� 2007�08� 2008�09� 2009�10�
�� Math� ELA� Math ELA Math ELA� Math ELA
Elementary� 53%� 41%� 66% 80% 89% 88%� 89% 70%
Middle� 40% 34% 45% 44%� 53% 46%
High� �� �� 24% 45% 21% 38%� 12% 41%



�

Figure�4:�CST�Percent�Proficient�or�Advanced�(students�who�stayed�with�PUC)�

The graph above shows the same group of students over time. In other words, the graph illustrates the percent of 
the group who demonstrated proficiency on the Math or ELA portion of the CST program over time. As is 
visible gains occurred in Elementary from grade two to grade three and from grade three to grade four in both 
Math and ELA, while from grade four to grade five Elementary flattened out in Math and declined in ELA.  
With respect to Middle School, gains in Math and ELA were observed from grade 6 to grade 7 and from grade 7 
to grade 8. Looking at Math, High School saw losses from 9th to 10th grade and from 10th to 11th grade, while in 
ELA; the pattern for High School appears to be slightly U-shaped: slight losses were observed from 9th to 10th

grade and slight gains were observed from 10th to 11th grade. 

Recall that the data presented was to address the extent to which PUC was upholding Commitment 2. We 
isolated students for whom data was extant over the duration of Elementary, Middle, or High School and 
reviewed the progress for these students. Is PUC fulfilling Commitment 3? 

Commitment 3 
Students commit to uplift our communities now and forever

While extremely important, commitment 3 is currently difficult to measure.  We have yet to collect data 
regarding our students’ beliefs, knowledge, and behaviors regarding civic engagement and commitment.  
However, to some degree we can infer students’ commitment to uplifting our communities now by counting the 
number of PUC graduates who come back to work for PUC.  Currently, 43 PUC graduates work for PUC.

Job�Type� Count� Location� Count�
21stCentAfterschool�Tutor� 4 CALS�EARLY�COLLEGE�HS� 1
Administrative�Assistant� 1 CALSMS� 1
After�School�Tutor�Class� 2 COMMUNITY�CHARTER�ECHS� 6
ASES�Enrich�Tutor�Class� 2 COMMUNITY�CHARTER�MS� 5
ASES�Site�Coordinator� 2 EXCEL�CHARTER�ACADEMY� 1
ASES�Tutor�Classified� 14 LAKEVIEW� 5
Athletic�Coach� 1 LAKEVIEW�CHARTER�HS� 1
Clerk� 1 MILAGRO� 2
College�Counselor�Asst� 1 NUEVA�ESPERANZA�CH�ACD� 2
Data�Entry�Clerk� 11 PUC�HOME�OFFICE� 12
IT�Intern� 1 SANTA�ROSA�CH�ACD� 2
Lunch�server� 1 Shared� 2



Office�Clerk���PT� 1 TRIUMPH�CHARTER�ACADEMY� 2
Supervision���FT� 1 TRIUMPH�CHARTER�HS� 1
Total� 43 Total� 43

�������������������������������Table�2a:�2010�PUC�Employees/Alumni�(Job�Type)����������Table�2b:�2010�PUC�Employee/Alumni�(Job�Location)�

The tables above show what PUC Alumni are doing and where they are working.  It is encouraging that PUC 
students return to our PUC community and contribute to the culture and vitality.  In the future we plan to collect 
data that enables us to infer attitudes of civic engagement and commitment our students have.  In addition we 
plan to determine which educational experiences correlate with greater degrees of civic engagement observed. 

PUC is founded on three related commitments. First PUC is committed to expanding college attainment within 
partnership communities. Next PUC is committed to providing students, who stay with PUC, the experiences 
and challenges to attain proficiency after four years of treatment.  Finally, PUC is committed to fostering civic 
engagement and commitment within PUC students.  As the foregoing analysis shows, PUC has successes and 
areas to focus on.  While PUC is graduating roughly 80% of the candidates and sending roughly 4/5 of these 
students to two or four year college, PUC has work to do in counteracting the declining academic proficiency 
outcomes that were presented. It is encouraging to see that many of PUC’s alumni come back to give back.  In 
order to gain a more complete picture of commitment 3 it will be necessary to collect additional data at multiple 
times in multiple grade levels.  

Accountability and Development 
Two sides of the same coin 

PUC has a system that on the one the hand holds teachers and school leadership accountable and on the other 
hand provides the necessary information for the development of capacity, competence, and performance.  The 
system is distributed along two lines.  First, teachers are evaluated with a performance management rubric, 
which measures teacher practices and behaviors in four critical areas.  Second, PUC piloted a Benchmark 
assessment process which measures student achievement by assessments aligned with the Blueprints of the 
California Standards.  

Performance Appraisal 
The performance appraisal process measures practices and behaviors on four key dimensions: Operations, 
Planning, Instruction, and Culture.  Personnel are assigned a value from 1 to 4 in each critical area and then an 
average is generated from these scores.  

3.6 - 4.0 Mastery 8%
3.1 - 3.5 Proficient 37%
2.6 - 3.0 In Progress 46%
2 - 2.5 Does Not Meet 9%

Table�3:�PUC�PM�Scale�Table�and�Distribution�

Table 3 indicates the average PM scores that are used to categorize personnel among four categories. If 
personnel are assigned to the “Does not Meet” category they achieved an average PM score of 2.5 or below. At 
the other extreme, if personnel are assigned to the “Mastery” category they achieved an average PM score of 3.6 
to 4.  The distribution of personnel among the four categories is also presented in table 3. Roughly nine percent 
of personnel were categorized as “Does not meet”; 46% were placed “In Progress”; 37% were categorized as 



“Proficient”; and eight percent were seen as demonstrating “Mastery”. The distribution of scores appears to be 
relatively symmetric.  

Do PM scores correlate with student achievement?  To address this question, average PM scores were 
calculated for each PUC school along with average CST scale scores in ELA, Math, History, and Science.  
Once average PM and CST scores were calculated the strength of the relationship between the average and the 
four PM domains and CST scores were estimated.  

�� Operations� Planning� Instruction Culture Average�

ELA� 0.71� 0.03� 0.44� 0.13� 0.22�

Math� 0.56� 0.16� 0.48� 0.22� 0.32�

History� 0.06� 0.71� 0.54� 0.50� 0.57�

Science� 0.83� 0.47� 0.75� 0.58� 0.64�

Table�4:�Correlation�Coefficients�of�CST�Scores�by�PM�Scores�

Table 4 shows the coefficients that estimate the strength of the relationship between PM and CST scores.

The correlation coefficient ranges from -1 to +1.  A value of -1 suggests two scores are perfectly negatively 
correlated.  A value of 0 suggests that two scores are not correlated at all.  And, a value of +1 suggests that two 
scores are perfectly positively correlated.  Typically, strong relationships are represented by coefficients greater 
than |0.6|.  Moderate relationships are represented by coefficients greater than |0.4| but less than |0.6|. And, weak 
relationships are represented by coefficients greater than |0.15| but less that |0.4|. �

ELA� Operations� Strong�
ELA� Planning� Null�
ELA� Instruction� Moderate�
ELA� Culture� Null�
ELA� Average� Weak�
Math� Operations� Moderate�
Math� Planning� Weak�
Math� Instruction� Moderate�
Math� Culture� Weak�
Math� Average� Weak�
History�� Operations� Null�
History�� Planning� Strong�
History�� Instruction� Moderate�
History�� Culture� Moderate�
History�� Average� Moderate�
Science� Operations� Strong�
Science� Planning� Moderate�
Science� Instruction� Strong�
Science� Culture� Moderate�
Science� Average� Strong�

Table�5:�Summary�of�Relationships�between�PM�and�CST�Scores

Therefore, it is evident that PM scores relate to CST scores and that the relationships vary between pairs of 
scores.  Specifically, strong relationships exist between Science and Operations, Science and Instruction, and 



Science and Average PM Scores; History and Planning; and ELA and Operations.  Moderate relationships exist 
between ELA and Planning; Math and Operations and Math and Instructions; History and Instruction, History 
and Culture, and History and Average PM scores; Science and Planning and Science and Culture.

Benchmark Assessment 
PUC piloted a Benchmark Assessment process which was faithfully carried out in the Middle Schools with 
respect to ELA.  Assessments were created by Curriculum and Instruction and aligned with the California 
Standards.  Benchmarks were administered four times throughout the 2009-10 academic school year. 

�� Pre�Test� BM�1� BM�2� Post�Test�
Proficient�+� 7% 22% 46% 51%�

Table�6:�2010�Middle�School�ELA�Benchmarks�

Table 6 presents the percent of students scoring proficient or advanced on each administration of the 
Benchmark Assessment. 

The general trend is that more students are gaining proficiency with the ELA material over the course of the 
semester. 

To what extent do Benchmark Assessment results predict CST results?  The estimated correlation between the 
Benchmark 2 and the English Language Arts CST scores for middle school is roughly 0.77, which, according to 
most researchers is adequate for concurrent validity and group prediction.  Therefore, according to a logistic 
regression model used to predict probabilities, students who scored proficient or advanced on Benchmark 2 are 
four times more likely to score proficient or advanced on the ELA portion of the CST.  In other words, 
according to the model students who passed Benchmark 2 had an 80.6% chance of passing the ELA portion of 
the CST exam.

Therefore, it is reasonable to assume that the Benchmark Assessment for middle school ELA has moderately 
strong criterion-related validity with relative to the ELA portion of the CST program for Middle School ELA.  

The Performance Appraisal and Benchmark Assessment processes are, on the one hand used to hold personnel 
accountable and on the other hand used to provide teachers and leaders with formative information to develop 
competency and capacity to enhance teaching performance and student achievement. 

PUC School Performance: An Overview 
The purpose of this section is to provide a comparative overview of PUC Schools. 

School�Site�
2010�ELA�

AMO�
2010�ELA�

�Actual� Difference�
2010�Math�

AMO�
2010�Math�

Actual� Difference�
Met�
AYP�

2009�
API�

2010�
API� Difference�

Milagro� 56.8� 67.2� 10.4� 58� 86.4� 28.4� Yes� 907� 893� �14�

CALSMS� 56.8� 54.8� �2� 58� 56.9� �1.1� Yes*� 797� 819� 22�

CCMS� 56.8� 40.1� �16.7� 58� 43.7� �14.3� No� 695� 740� 45�

Excel� 56.8� 44.9� �11.9� 58� 41.8� �16.2� No� 768� 749� �19�

Lakeview� 56.8� 59.7� 2.9� 58� 72.7� 14.7� No**� 827� 851� 24�

Triumph� 56.8� 38.7� �18.1� 58� 58.7� 0.7� Yes*� 662� 774� 112�

Nueva�� 56.8� 42.6� �14.2� 58� 50.9� �7.1� No� �� 764� First�Year�

Santa�Rosa� 56.8� 40.9� �15.9� 58� 41.9� �16.1� No� �� 768� First�Year�

CALSECHS� 55.6� 56.1� 0.5� 54.8� 64.2� 9.4� Pending� 732� 769� 37�

CCECHS� 55.6� 38.1� N/A� 54.8� 18� N/A� Pending� 713***� 710� �3�



*�Safe�Harbor� **�English�Learners�did�not�meet� ***PUC�Estimated�

Table�7:�Overview�of�PUC�Schools�AYP�and�API

Table 7 provides an overview of the performance of PUC schools from the perspective of the State.  In regards 
to ELA, Milagro, Lakeview Charter Academy, and CALSECHS outperformed the State determined AMO.  
With respect the Math, Milagro, Lakeview Charter Academy, Triumph Charter Academy outperformed the 
AMO set by the State.  In addition, five of the eight veteran sites increased their API scores and the two new 
middle schools scored well above 700.  Table 7 makes it clear that there is a range of performance occurring 
within PUC schools and work needs to be done in order to bring all schools to high performance standards. 

�

Figure�5:�Average�API�Scores�compared�with�LAUSD�and�the�State�

Figure 5 illustrates the fact, on average, PUC schools out performed LAUSD and the State with respect to API.
Although all three entities increased, on average, PUC increased 34 points, LAUSD improved by 14 points, and 
the State improved by 13 points.  

Figure�6A:�Percent�Proficient�or�Advanced�in�ELA�PUC�vs�LAUSD���������������������Figure�6B:�Percent�Proficient�or�Advanced�in�Math�PUC�vs�LAUSD�
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Figure�7A:�Percent�Proficient�or�Advanced�in�ELA�PUC�vs�LAUSD���������������������Figure�7B:�Percent�Proficient�or�Advanced�in�Math�PUC�vs�LAUSD�
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Figure�8A:�Percent�Proficient�or�Advanced�in�ELA�PUC�vs�LAUSD���������������������Figure�8B:�Percent�Proficient�or�Advanced�in�Math�PUC�vs�LAUSD�

�

�

�

�



2009�10� API�
%�Proficient�+�

ELA�
%�Proficient�+�

Math�
%�Proficient�+�

History�SS�
%�Proficient�+�

Science� PM�Score�
Milagro� 893� 67.2%� 86.4%� N/A� 89%� Unavailable

�

2009�10� API�
%�Proficient�+�

ELA�
%�Proficient�+�

Math�
%�Proficient�+�

History�SS�
%�Proficient�+�

Science� PM�Score�
CALSMS� 819� 54.8%� 56.9%� 53.5%� 78%� 3.4�

�

2009�10� API�
%�Proficient�+�

ELA�
%�Proficient�+�

Math�
%�Proficient�+�

History�SS�
%�Proficient�+�

Science� PM�Score�
CCMS� 740� 40.1%� 43.7%� 35.1%� 50.5%� Unavailable

�

2009�10� API�
%�Proficient�+�

ELA�
%�Proficient�+�

Math�
%�Proficient�+�

History�SS�
%�Proficient�+�

Science� PM�Score�
Excel� 749� 44.9%� 41.8%� 50.5%� 63.7%� Unavailable

�

2009�10� API�
%�Proficient�+�

ELA�
%�Proficient�+�

Math�
%�Proficient�+�

History�SS�
%�Proficient�+�

Science� PM�Score�
Lakeview�Charter�Academy� 851� 59.7%� 72.7%� 49.0%� 71.0%� 2.9�

2009�10� API�
%�Proficient�+�

ELA�
%�Proficient�+�

Math�
%�Proficient�+�

History�SS�
%�Proficient�+�

Science� PM�Score�
Nueva�Esperanza� 764� 42.6%� 50.9%� N/A� N/A� 2.88�

2009�10� API�
%�Proficient�+�

ELA�
%�Proficient�+�

Math�
%�Proficient�+�

History�SS�
%�Proficient�+�

Science� PM�Score�
Santa�Rosa� 768� 40.9%� 41.9%� N/A� N/A� 2.7�

2009�10� API�
%�Proficient�+�

ELA�
%�Proficient�+�

Math�
%�Proficient�+�

History�SS�
%�Proficient�+�

Science� PM�Score�
Triumph�Charter�Academy� 774� 38.7%� 58.7%� 58.0%� 77.0%� 2.97�

2009�10� API�
%�Proficient�+�

ELA�
%�Proficient�+�

Math�
%�Proficient�+�

History�SS�
%�Proficient�+�

Science� PM�Score�
CALSECHS� 769� 56.1%� 64.2%� 43.7%� 65.4%� 3.09�

2009�10� API�
%�Proficient�+�

ELA�
%�Proficient�+�

Math�
%�Proficient�+�

History�SS�
%�Proficient�+�

Science� PM�Score�
CCECHS� 710� 38.9%� 18%� 31.7%� 49.0%� 2.68�


